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One classroom for all

Reaching out to all our learners and unlocking
learning potential through an inclusive
practices approach
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A journey through inclusive teaching and learning

What do we mean by inclusion, inclusive practices and teaching for all?

How can we support learners with special educational needs through
inclusive practices?

A focus on the learner’s voice, scaffolding, differentiation and
assessment for learning

Accessing and working with the learning pie —

10 approaches to inclusive teaching and learning

The meaning of inclusive practices!!
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What’s involved in learning - language and
communication skills?

Meeting — Sharing
and being ST ideas and

with friends feelings

Understanding Reasoning

and explaining

and learning

the world
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A Question:
What would you say to the learner?

A learner produced the following in class. What do you
think the teacher said to the learner?

Ox1=6
Ox2 =18
Ox3 =27
Ox4 = 36
Ox5 =45
9x6 = 54
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It’s less about who we are teaching and more about
what and how we are teaching.....

The focus of inclusive education
(today) is on ensuring that everyone
has access to a good guality education
In systems that do not marginalise
some through organisational and
curricular structures that sift and

sort learners on the basis of
pre-determined judgements

about what they can and should learn
Florian, L and Walton, D “Inclusive pedagogy within the southern African context”
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An inclusive activity? — ‘Bloomifying” working with text
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EVALUATING

CRITICALLY EXAMINE INFO &
MAKE JUDGEMENTS

Judge, Test, Ci
Defend, Cri

ANALYZING

TAKE INFO APART &
EXPLORE RELATIONSHI

/Contrast, Organize




Special Educational Needs Labels? Helpful?

Physical . is) ent
Impairment
SEBDs/

. @R
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Disorders, learning difficulties, differences - medical and social
model feeling and thinking? Needs, rights and opportunities

Diagnosis of special educational needs
(SENs) can be useful but is for clinical
professionals to make — not teachers.
Diagnosis is possible identification of
needs but NOT the solution.

It’s the start of the conversation.....




Disorders, learning difficulties, differences - medical and social
model feeling and thinking? Needs, rights and opportunities

\
XN
Start from noticing the positive contributions
that all learners can make and then
understanding any difficulties that need to be
worked on.




Disorders, learning difficulties, differences - medical and social
model feeling and thinking? Needs, rights and opportunities \
¢

An over focus on a diagnosis identifies
individuals as ‘the problem’ to be ‘fixed’
and can de-skill teachers. It’s the system that

needs fixing — not the learners. We cam make a
difference?




Equality, equity and social model thinking
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Supporting quality teaching and learning

** Cognition and Learning

+»* Behavioural, Emotional and
Social Development (SEMH)

*** Communication and Interaction

** Sensory and/or Physical

* Societal Exclusion Factors
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What we can notice? Strengths and development..
Evidence informed practice - what is actually
happening in the classroom?
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What teachers can notice? Learning practice. What is working or not?
Evidence informed practice on what is actually happening in class?

[xewtwe Funchomng Skills

Organization is the
ability to develop and

+What is the learner doing well?

Planning is the ability to

£i
igure out how to witarn o systenw Mot
accomplish our goals

keeps matericls and plans

° ° ° 3 orderl
+How is s/he doing it? :
Time Management s Task Initiation is the
having an accura te ability to independently stort
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shifting that attention
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Working to strengths based approaches imagination, holistic/big picture
thinking, kinaesthetic and , strong Intuition and creativity
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Understanding Learning -

“....neuroscience is beginning to provide evidence that shows how learning changes the physical structure of the

brain. Intuitively, we would assume that it is the physical structure of the brain that determines how we learn — not

the other way round. S . ~

-
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However, research is indicating that the relationship between brain development and learning is reciprocal, i.e.
brain development influences behaviour and learning, but at the same time learning influences brain

development and brain health. This finding provides scientific evidence against the entrenched view in education
of intelligence and ability as fixed.”

How People Learn — Science and Practice of Learning, 2018



Individual and group education plans

Name: Irina Area of concern: Start date: Now
DOB: Behaviour/concentration/interacting with |Review date: 6 weeks
Class/ 8B others Assessments: observation |[EP number: 1
Supported by: Ms Jones Proposed support. Small group circle
time/ catch me being good card/
lunchtime club
Targets to be Achievement Possible resources | Possible strategies |deas for the Outcome/evaluation
achieved: criteria: and techniques: for use in class: | teaching assistant: ;
To focus on own | Work will be Teacher will keep a wall chart to record number of pieces of Partially achieved -

work

To put up hand
and wait for
teacher’s
attention when
needing help
To keep hands
and feet to
yourself

completed in class
on time

Irina will not be in
detention for
interrupting class
Irina will have good
report card at end
of week . At least
70% achieved.

work completed

Teacher will use visual icons to remind Irina and whole class to

wait and listen.

Irina will choose a reward at the end of the week when targets

achieved

Irina will choose a study buddy to sit next to in class to help

focus on own work
Social stories

Irina has completed
all work in English
but needs to focus
better in Science.
Most teachers
using strategies.
Study buddy
chosen and
working well.

Parent will support by: Giving Irina reward for positive
postcard and report cards. Praising Irina for waiting
patiently and for showing kindess.

Irina will: tell Ms Jones if she is getting upset and arrange to
go somewhere quiet before she gets too angry.
Think of her positive self-talk to make herself focus.

Parents comments:

Signed:

Irena’s comments:
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What differentiation is....
All learners are meaning makers

Dual,
multilingual and
collaborative
approaches

Blend of
individual Multisensory High

and whole meaning aspirations and
class learning driven high interest
approaches learning



Design your school holiday camp

NATWURE ACTIVITIES FOR KIDS
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Colour coded sentence making
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Colour coded sentence making

The

dog eats

cat sleeps happily as the
lunch under the bed

Articles

Adjectives

Nouns

Verbs

Prepositions

Adverbs




Assessment for learning: Inclusive practices and inclusive
Assessment? The Bell curve thinking — assessing for * normal’

CLASS, ALL YEAR LONG, I'VE
TAUGHT EACH OF YOU TO LEARN
AT YOUR ONN PACE IN YOUR
ONN PERSONAL STYLE.

T'VE SET GOALS FOR EACH OF NLTHA
YOU, INPIVIPUALLY,TO HELP YOU STANDPARPIZED
REACH YOUR ORN UNIQUE TEST.
POTENTIAL. AND NON THE
RESULTS OF THAT WILL BE / For o faw

selection, you
all must do

the same test:
Plcasc climb
that tree.

mics.com
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Strategies supporting assessment for learning
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Don't wait until you
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in the best strengths and
. way for me? . weaknesses? P
: 7/ Whatisrealy

/ making me

/ think?

/" WhatcanI G/ C\\Zz] How will T

remember . & 7 ‘,| know if m:

and : \ e\ i
indirataid? %} y ) work is good?
k L Ao O et i\
“ | What are my | ’

WheredoI targets? What do I
have to focus need to do to

evision? improve?

my revision? Mol improve?

going to make
this
improvement?

[V]y Chﬂ“cnﬂcs

O Leam my 1 Himes table by heart
v \—g

Complele a 20 iach box j-mr ia PE

[ Take park ia a whole School assu»bl:j

ODDoOo0o0oO0ODoO0O

You're read\j + colour ia Jour trophy

M

Choose o CL\QUQUQ% overcome .Once. yon've comP]eFecl
our dx&“enje add Mt +o Jow‘ Iist ¢ give o colour. Then

)
i

Cop:’r.'dkt ©2018

the only difference

between

! than anyone else but rather be

W betier than you were yesterday.

b A -
Y i \
)




Broader concept of intelligence and a jagged profile
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Homework Choice Board

Strategies supporting assessment for learning

Read a news article about some
current event. Write 10 interview
questions you would
ask one of the people
involved in the story.

Choose a picture,

record a description of

. and send it to your

teacher. Make sure you

bring a copy of the picture so that
we can try to guess it in class!

Choose a2 word you have leamt
recently that is at leas! 6 letters long
and write an acrostic poem.
g
o
T,
™

Listen to a song and
read the lyrics.
Choose 10 words
that are new to you
and write a sentence
with each of them.

O

Draw a word web with 6 new words

you have leamt recently, and think

of S words related 1o each of them,
QO

:jDQ(:)
OO

Write a different ending to a story or
film you have read or watched
recently. Provide a summary of the

Re-read a recent composition
you've written, choose 10 mistakes
you made, and provide the cormrect
answers with an explanaton for

each of the mistakes. /

Read a short story or graded reader
and compiete a story map about it:
Setting:
Characters:
Plot: 1.
il
. B
Solution:

Choose a grammar point you have
siudied recently and write 10
sentences that illustrate it
Alternatively, create a video

explaining that grammar point in
your own words.

Read a news article
or siory, or watch a

piot first
THE END

short fiim. Retell the
story from the

perspective of one of the people
invoived in the story

Watch a video, film or TV show and
write a summary, including your
personal opinson, and 10 questions
you would ask about it,

L L

Write a reflection

doing in English, =3 .

about how you are

things you find -*

difficult or easy, and what your plans
are to improve the most difficult
ones

Record yourself
reading a short
text aloud and
send it to your
teacher

Choose 10 new adjectives you have
learmt recently and write a synonym
and an antonym for each of them.

small - tiny - big

- Create a
P = crossword
| — puzzie using
| 15 words you
« 1111} have worked
on recemtly

Choose your own task! Why have
you chosen to do 7 Which skili(s)
have you practised? How will it help
you improve your English?

The
Cambridge
Experience
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Where do | start in planning my learning?

70,
= Problem of ‘hyper focus’
& L} Rigor/Relevance Framework®
Did Students Get It Right?
Important and Less important -
essential still essential Rational Right

Answer Questions
HIGH

Right Right

Answer Procedure

Low

RELEVANCE

LOwW HIGH



Assessment for learning strategies
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KWHL Chart —animails in cold parts of the worid

What | know What | need to knows ™

Hoes | wrill find out?®

What | have learnt?

What other
animals live there?

1. Polar bears and 1.
pensuins live in very
cold parts of the

wrorld.
2. D> they all fight or

do they get on?

2. Pensguins can't fly.
2. Are there different

sorts of polar

2. Emperor pensuins are bears?

the biggest pensuins
4. Can they all swim?

1. Class project

2. Do my own internet

search

3. Find out what others

in the class/school
knows

4. TV programme
scheduled

1. Sea lions, seals and
birds live there, too

2. Pensuins only live at the
South pole and polar
bears only live at the
Morth Pole

2. There is only one main
type of polar bear but lots

of different penguins




Using Technologies

New literacy new opportunities

» User choice
» Work on your own or with others
» optional display

The 1
% Cambridge #Cambrid ge Exp 19 CAMBRIDGE

Experience & ) UNIVERSITY PRESS




Assessment for learning strategies
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One A and three E’s

Getting learners into school :

Ensuring what Is being accessed is
relevant & empowering:

DISABILITY IS



Assess Plan Do Review

2 CONCRETE

TALK IN CONCRETE TERMS
AVOID ABSTRACT LANGWAGE

~ ROUTINE

HELP REDUCE AMNYIETY

f

+~ SPECIFIC

SAY EXACTLY WHAT You MEAN

GIVE STEP BY STEP DIRECTIONS
The

Cambridge .

Experience

#CambridgeExp19
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ACONSISTENCY  #RePETITION

THE SAME WORDS % STRATEGIES

RE-TEACH MANY TIMES 7o ReTAIN
IN LONG - TERM MEMORY

%ep \
Lt

Shortk &
Sweet
SASIMPLICITY

3
@) 3
;|
£
S STRUCTURE A SUPERVISION =
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Multiple Options for expressing numbers

Y‘T‘ !
ﬁ
ﬂ DRAW A PCTUR® | WORK BACKWARD. IDeNTIFY A PATTERN

’ 1.3.5.1.
OR DlP\GliAM. % hz ABAB

ACTIT OuT WRITE A NUMBER
|' B ats |q .‘ SENTENCE.
—— 5%5=25
AR 235 0)X=Y

" egegcsKand
HeCK. BREAK ITUP 5 50Lve
{ maKe AmoveL. [[ffl BREAK TTA PROBLEM,

.00:'%""“ HOI Bo m\; A
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Top 10 Approaches to quality learning

Scaffold teaching and learning
Differentiation

Assessment for learning
Celebrate diversity

Achievable learning outcomes
Access and engagement

Remove clutter

Encourage the learner’s voice
Start and link from what is known
Use multi-sensory approaches

The
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Inclusion is.

...about the needs
of the school and
whole community

...valuing other
cultures and
languages

...reflecting on
your practice,
learning from
others, being
empowered to
innovate

celebrating
difference and
individuality

...moving on from
clinical diagnosis
approaches to

educational solutions

...understanding
collaborative
approaches and
quality learning is
the 'stuff’ of
inclusive practices

Understanding that

...nhot an ‘add
on’ or an
afterthought

...more than
just a policy and
the
responsibility o*

everyone ...knowing and

understanding
learners needs and
strengths

v

...changing the way
things are organized,
flexible learning
approaches and
shaking up learning

...understanding
learners have more in
common than
differences ..Finding

- solutions
appropriate
for local

all learners are T

meaning makers




Inclusion is...

a process not an event:
It's an ongoing journey with no final destination

There is no right or wrong way to travel down the road of inclusion, but it | important to be
clear about the track you are on

LEARNING

LEARNING LEARNING
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A Final thought

A woman dreamed she walked into a brand-new shop in the marketplace

“What do you sell here?” she asked
‘Everything your heart desires”, was the reply

Hardly daring to believe what she was hearing the woman decided to ask for the best
things a human being could wish for

“| want peace of mind and love and happiness and wisdom and freedom from fear,”
she said. Then as an afterthought, she added,

“Not just for me. For everyone on earth.” The salesperson smiled,
“I think you’'ve got me wrong, my dear,”

. “We don’t sell fruits here. Only seeds.”
% %;;;2{;1%‘; #CambridgeExp19
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