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	1 INTRODUCTION TO THE METHOD



1.1 Theoretical Basis
Out & About is a Bachillerato teaching course for English, designed with two objectives in mind as set down by the syllabus at this stage of education and to ensure appropriate preparation by students for the tests they will have to do at the end of this stage, Evaluación Final de Bachillerato and Prueba de Acceso a la Universidad (PAU). This course provides students with not only solid linguistic training and help in terms of preparing for their exams, but also assists them in their transition into the adult world.
Designed for the Bachillerato and its final exams, Out & About offers a clear, thorough grammar syllabus which students have numerous opportunities to practise actively as well as reference sections for studying and revising. The questions which come with the texts have also been designed in line with the models used in PAU until present and the (writing) activities come with a detailed, step by step guide for students to be able to successfully develop the types of texts they are asked for in those exams (e-mails, essays…) As if that were not enough, at the end of one of the activities (see below) there is a selection of mock exams for further practice.
And, bearing in mind students' needs to prepare for the adult world, great care has been taken with the subjects which the units are based around. So difficult and dangerous situations are dealt with, technology is talked about and the implications of using it are discussed, the media are looked at… Clearly, these are all subjects with our young people are interested in and we invite them to analyse different issues, to give their opinions about them, to develop a critical and self-critical spirit and to debate openly and respecting others. The Life Skill section in each unit is of particular interest. In this section students identify real problems, suggest solutions and try to make use of them in their own lives. Without forgetting that the adults of the future will have to deal with numerous situations, both personal and professional, in spoken English. For this purpose, the course is balanced between the development of reading and writing) skill and oral skills (listening and speaking). So while some pages concentrate on specific work on each skill, there are also opportunities to work on skills in a combined fashion: oral comprehension and expression activities on reading comprehension pages, oral expression activities on oral comprehension pages and reading activities on written expression pages.
Out & About is designed to satisfy students' and teachers' needs by combining rigour and flexibility, on the one hand, and dynamism and motivation, on the other. It should also be borne in mind that this is a propedeutic stage designed to help students to go onto university or professional training. In both cases it is assumed that students will have solid training in English by the time they arrive: consolidate grammar contents; wide vocabulary; sufficiently developed ability to communicate. Which does not mean that the students should see this course as the end of the line in terms of learning the language but rather part of a process which will go on all their lives (this is one of the bases of the Common European Framework of Reference for Languages)
The method's most important facets include: 
· Presenting objectives clearly: students know what they are going to learn in each unit.
· The youthful design presents the carefully chosen subject matter, making an attractive package which motivate students.
· Plentiful work material and practice material for students.
· Equally plentiful material for teachers which will make dealing with diverse students, on the one hand, and the demands of the educational stage, on the other, considerably easier.
· A holistic, integrating approach to linguistic skills.
· Numerous opportunities for practice are provided, emphasising the idea that students are responsible for their own learning, in other words, they are invited to deduce grammar rules for themselves, develop wide vocabulary, work on processes for writing different types of text, etc.
· There is plentiful complementary material for assisting learning (Tips, Get it right!...) which enable the identification of nuances to be taken into account and typical mistakes to be avoid.
In short, Out & About enables a exhaustive revision of what has been learned in previous stages, which helps to consolidate that knowledge, and also introduces new linguistic features which, combined with intensive practice, enriches students' use of English and helps them to see its immense potential in both personal and professional terms.
1.2 What Out & About  offers

The materials in Out & About have been put together with the attitude that the students are not mere language learners. The students are taken to be, at all times, explorers who are investigating every facet of the process of learning.
As mentioned above, Out & About is an English course with a highly practical orientation: students learn through use and what is not used becomes forgotten. It is for this reason that we offer students numerous opportunities for study in formats which are sufficiently open for each student to be able to go as far as he/she chooses to or as far as his/her abilities permit.
We have paid a lot of attention to motivation, being aware that it is the best way to drive learning. And, to this end, care has been taken with the topics which will be looked at in each unit:
· Unit 1: communication technology.
· Unit 2: dangerous situations.
· Unit 3: the family.
· Unit 4: sports.
· Unit 5: clothes and fashion.
· Unit 6: crime.
· Unit 7: social issues.
· Unit 8: the media.
· Unit 9: music.
Care has also be taken with the design, the format of the pages, the contents of the pictures, the drawings, colours, etc. Students work hard but almost without realising it, in a natural, comfortable way.
At the same time, the methodology used is clear. Units are structured with a dynamic which is repeated but, as mentioned, this does not become a routine thanks to the inherent diversity in each unit, which also makes it easier to deal with the students' diverse interests, their different styles and/or rhythms of learning. The Classroom Programme which comes with this Teaching Programme is of inestimable assistance to teachers for planning lessons.
In fact, teachers are essential when it comes to guiding learning.  This means that they have to know the contents and opportunities provided by the course well: in this way they will be able to choose the most helpful things at each moment. When students see that their teachers know what they are doing and why they are doing it, they feel secure and, in addition, motivated. Teachers must also try to achieve a suitable atmosphere for studying: this involves providing work activities, etc, which are adapted for different rhythms of learning and also an atmosphere of respect, which is basic in terms of the different types of production, both oral and written, in group classes. Teachers are not asked to be psychologists, but they should have good knowledge of teaching methods and put them into practice.
Likewise, teachers become guides and facilitators for learning during work in pairs, groups and role plays. This type of communication activities give students the chance to work independently, without the teacher. During this type of activities, the teacher stays to one side and only supervises and intervenes as necessary.
Out & About provides a greater number of productive activities with which students can develop their competences with written and oral expression (speaking and writing competences), as the same time as they continue developing their oral and reading comprehension (reading and listening competences).
Another important feature of Out & About is that is it designed for Spanish-speaking students. In this context, the following characteristics and materials must be mentioned:
· Common Mistakes at Bachillerato: this booklet accompanies the Student’s Book and points out typical mistakes made by Spanish-speaking students when learning English such as double consonants, confusing vocabulary (eg. why instead of because, the difference between all and everyone), etc. It includes practical exercises for consolidating corrected mistakes and tests for checking what had been learned.
· False friend: these are text boxes which draw students' attention to words which are often confused between English and Spanish: the exercise is to translate sentences in English which have those words in Spanish. The Student’s Book includes various pages which bring together things which have been learned throughout the units.
· Get it right: these text boxes focus on typical mistakes about grammar and vocabulary.
· Pronunciation: the tasks in this section are specifically designed for working in an original, fun way on pronunciation and prosody which make cause particular difficulty.
Furthermore, Out & About includes a series of clearly differentiating features:
· Vox-pop videos: video recordings by young English-speakers talking about their lives and thoughts, and short documentaries. The former provide a very enriching way to work on oral expression while the latter enable students to learn more about certain subjects and hold interesting debates.
· Life Skill: as mentioned about, this section appears in every unit for students to develop their skills and the right strategies for facing more or less critical situations which can arise at any time of life. In order to work in greater depth on the skill in question, the matter is presented in the unit along with a page for developing the work with three blocks of tasks (Understanding the skill, Thinking further and Skills for life) and a box with ten ideas (tips) which are suggestions or advice.
· Streetwise: text boxes with focus on natural or colloquial language in the texts and which is not usually looked at in such depth. These make up an excellent learning resource as colloquial language always motivates students especially.
· Tip: text boxes which provide students with specific strategies for improving their language abilities while giving the opportunities to put them in practice.
· Idioms: a section on the Listening pages for learning common English expressions.
· Phrasal verbs: special attention is paid to phrasal verbs, which are complex if not practised intensively, which is done on the Vocabulary page.
And, of course, Out & About pays special attention to cultural, linguistic and ethnic diversity at schools in our country because of its importance and influence on learning English.
1.3 Components
The main materials for Out & About are a Student’s Book, an Activities Workbook), and a Teacher’s Book) but, as we will explain below, there are many more materials and resources too.
·  Student’s Book.
The Student’s Book has 160 full colour pages and is divided into 9 main units, each of 12 pages. Each unit opens with a cover explaining the objectives put forward; a photo taking up almost the whole page helps to put the unit subject in context, involving an openly motivational activity. Videos are also available to assist teaching each unit.
The following sections appear in each unit:
· Two pages for reading comprehension (Reading) including a specific section for working on phrasal verbs.
· A page for working on oral comprehension (Listening). A section for learning expressions (Idioms).
· A page for working on oral expression (Speaking) to the right of which the previously mentioned Life skill section is positioned.
· Two pages for working on written expression (Writing) including specific activities for improving this skill (Writing builder and Improve your writing) and a specific step by step guide for writing different types of texts.
· Two vocabulary pages (Vocabulary); one of these includes a section for working specifically on areas of pronunciation (Pronunciation).
· Two pages of grammar (Grammar). A Pronunciation  section in some units.
· The last page is for revising everything learned in the unit (Review).
The book also includes:
· Every three units there are two pages for revising what has been learned throughout these units, which is usual done every term and is called, for that reason, Term Review.
· Nine pages developing the contents from the nine Life skill sections.
· 16 pages summarising all the grammar and vocabulary contents.
· Two pages with the contents of False friends in alphabetical order.
· Nine pages for working more on written expression (Writing guide) as developed in the units. This provides students again with all the contents on a single page.
· Two support pages for developing some activities in pairs (Pair work).
· Two pages with an extensive list of irregular verbs.
It should also be pointed about that the Student’s Book includes the Common Mistakes at Bachillerato booklet which, as said above, provide practice for working on typical mistakes made by Spanish-speakers learning English. It also includes tests for assessing learning and answers which mean that students can use the book by themselves.
· Workbook.
This material consists of 144 pages in black and white for students to work by themselves on the contents of each unit. Each unit has 10 pages, nine of them providing exercises for practice and the tenth page for revision (Review).
The Workbook also includes:
· Sample exams (Exam practice): two different sample exams (A and B) for each unit with a text or various questions and tasks connected with it (one always being writing a text or a specific type worked on in the unit (essay, e-mail…)).
· Nine pages for practising oral skills (Listening & Speaking practice) as studied in each unit. The audio recordings can be downloaded from www.outandabout.es and the transcriptions are included at the end of the book. [The other audio recordings from the exercises can be downloaded from the same page]
· Nine pages, one per unit, to work further on vocabulary acquisition/consolidation (Vocabulary builder). Extra vocabulary is provided and worked on in the Extension section.
· A page and a half with an alphabetical list of phrasal verbs and their meanings.
· Four and a half pages with an alphabetical list of words, unit by unit, which students have to study hard for PAU.
· An extensive list of irregular verbs.
· Augmented Reality App.
An app which, after scanning the cover of each unit, allows access to multimedia resources on mobiles or tablets.
· Teachers' materials.
· Teacher’s Book: teaching notes for each unit, including suggestions for carrying out optional activities. This includes transcriptions of the audio recordings and answers to questions.
· Class Audio CDs: with all the recordings from the Student’s Book. Let us repeat that the audio recordings from the Activity Book can be downloaded from www.outandabout.es.
· Teacher’s Resource Disc: provide numerous complementary resources such as worksheets with two levels of difficulty for working on grammar, exercises for practising oral expression and comprehension, exercises for working on written expression, translation practice, sheets about literary contents, PAU-type exams and two-level end-of-term and final exams.
· Teacher’s DVD: includes all the videos in the course and comes with an Activity Book with orientations and photocopiable sheets for using the videos for teaching.
· Online PAU Test Generator: allows teachers to create PAU sample exams. This will be updated will changes to university entrance processes are introduced in 2017.
· Digital Out & About: consists of the Student’s Book and the Workbook which are digitalised so that they can be used in class using technical resources for projecting (digital board, computer and projector…) Includes the videos, audio recordings, solutions, interactive activities, the Teacher’s Book  in digital format and the materials from the Teacher’s Resource Disc.
· Website.
On www.outandabout.es teachers and students can find extra resources, recordings, videos, activities and the ‘tips and tricks’ section (designed for students to be able to use English in the real world).
	2 OBJECTIVES



Organic Law 8/2013, for the Improvement of Educational Quality, defines the syllabus as a series of objectives in each subject and educational stage;  competences, or the ability to activate and apply the contents of each subject and educational stage in an integrated way, competences, or all the, abilities, competences and attitudes which help achieve the objective of each subject and educational stage and the acquisition of competences; didactic methodology, which includes the description of teaching practices and the organization of teachers' work; gradable standards and learning results ; and criteria of evaluation of the degree of competence acquisition and the objectives of each subject and educational stage. 
The general objectives for this level are connected with the competences which students will have to use in all areas
:
a) Acting as democratic citizens, from an overall point of view, and acquire a responsible civic conscience, inspired by the values of the Spanish constitution and by human rights, thus encouraging shared responsibility in the building of a fairer, more equitable society.
b) Consolidating personal and social maturity allowing students to behave in a responsible, autonomous fashion and develop a critical sense. Foreseeing and peacefully solving personal, family and social conflicts.
c) Working for real equality of rights and opportunities between men and women, critical analysing and assessing existent inequalities and discriminations, in particular violence against women and working for real equality and non-discrimination against people for any personal or social condition or circumstances, paying special attention to people with disabilities.
d) Strengthening reading and studying habits and discipline as well as the necessary conditions for efficiently making use of the learning process and as a means of personal development.
e) Mastering, both orally and in writing, Spanish and, if there is one, the official language of the Autonomous Community.
f) Expressing yourself fluently and correctly in one or more foreign languages.
g) Using information and communication technology well and responsibly.
h) Being aware of and critical assessing the realities of the contemporary world, its historical antecedents and the main factors in its development. Taking part in the development and improvement of the social environment in the interests of all.
i) Acquire basic scientific and technological knowledge and master the basic skills for the chosen discipline.
j) Understanding the features and basic procedures of scientific research and methods. Knowing about and critical assessing the contribution of science and technology to the change in conditions of life and strengthening sensibility and respect towards the environment.
k) Strengthening an enterprising spirit with creativity, flexibility, initiative, team work, self-confidence and critical assessment.
l) Developing artistic and literary sensitivity, as well as aesthetic criteria, as means of training and cultural enrichment.
m) Using physical education and sports to encourage personal and social development.
n) Reinforcing attitudes of respect and prevention in road safety.
	3 COMPETENCES



3.1 Introduction
In line with European Parliament Recommendation 2006/962/EC about key competences for continual learning, the Royal Decree
 which sets the basic curriculum for Secondary Education and Bachillerato is based on promoting learning by competences integrated in the curriculum areas. 
These competences are taken to be "know-how" in the context of any academic, social or professional context. Learning using competences encourages learning and motivates learning as overall procedures for learning about each subject are acquired.
Students have to develop basic competences throughout their compulsory education, in both primary and secondary levels. These competences help them to fulfil their potential, to become active citizens, become successful in their adult lives and enable them to enjoying continual learning.
Each and every part of the syllabus encourages the acquisition and development of these competences. Because of this, working on certain areas makes it possible to reach these objectives. They are not limited to particular subjects or levels. Some of the indispensable factors for achieving success include: the way in which centres are organised and managed; the style of teaching; the way in which key parts and players in the educational community interact; the availability of extra-curricular and complementary activities.
LOMCE uses the definitions of key competences established by the European Union
.
LC - Linguistic Communication.
MSCT - Mathematical competence and basic science and technology competences.
DC - Digital competences
LL - Learning to Learn
SCS - Social and Civic Competences.
SIE - Sense of Initiative and Entrepreneurship
CCE - Cultural Conscience and Expressions
The relation between contents, competences and Assessment criteria are described in Order ECD/65/2015. This Order states that key competences must be closely linked with objectives defined in Primary Education, Compulsory Secondary Education and the Bachillerato.
Out & About complies with the laws and instructions given by the authorities with regards to education. The general approach is based on the acquisition of practical knowledge. The objective is to enable students to develop thanks to continual learning. 
The great variety of activities included in Out & About help to integrate the learning of a foreign language with other parts of the syllabus. The programme is also designed to help with the overall development of the seven competences.
3.2 Out & About's contribution to acquiring Competences 
Learning a foreign language leads to acquiring basic competences in the same way that studying other subjects does. This acquisition process is equally intense throughout the different levels which make up the education system which students follow.
Out & About contributes efficiently and systematically to acquiring each of the competences and does so within a communicative framework which guarantees that students become competent in English. 
Out & About's teaching objectives and the choice of contents have been selected in order to guarantee the development and acquisition of these basic competences. 
Linguistic communication is based on the use of English as the vehicular language for oral and written communication. 
Developing this competence by studying a foreign language leads to students improving their competences to express themselves orally and in writing. They develop this competence by using the appropriate linguistic register and discourse in each situation that they find themselves in. 
Students' linguistic competences improve as they recognise and gradually master the rules in the foreign language. To ask for help, they can use their own language and reflect on the process of learning the new language. 
The activities in Out & About allow students to acquire and develop the four competences (oral comprehension, written comprehension, oral expression and written expression), continually reinforcing the language with the underlying grammatical rules for learning English. 
Mathematical competence is connected with the ability to reason. This involves making judgements and reaching conclusions by solving problems and using logic in a coherent manner. It is also important to use mathematical concepts in everyday life. 
In order to acquire this competence, students must know and using the numerical system and its symbols. They must be familiar with different ways of expressing and finding solutions in numerical terms, while linguistic competences enable them to reason, develop explanations, form hypotheses and make use of deductive and inductive arguments, etc. 
The activities in Out & About are often connected with mathematical processes. Students are presented with reasoning and logic tasks of a certain complexity, appropriate for the students' degree of maturity in Bachillerato, including mathematical tasks, both orally and in writing. In this way the course helps them to develop and improve this competence. 
Basic competences in science and technology involve being able to understand events and phenomena. This involves making predictions based on what has been heard or read about in connection with dietary habits, health and the environment, and being responsible consumers in daily life. 
Out & About offers a wide range of oral and written texts with clear, detailed contents about these subjects, in this way encouraging students to understand events and phenomena and predict their consequences.  Students improve their competences in English at the same time as they acquire this knowledge. 
To be able to deal with this information and acquire digital competences students must know how to read, analyse and transmit the information they extract from all types of texts in English. They must be able to choose and organise the information which they hear and read. At the same time, this competence is directly connected with the integration of multimedia resources in the learning process.
In Out & About there are many opportunities to develop this competence, in particular the following: using digital material (Digital Student's Book and Digital Workbook) with the following interactive activities, access to the course website (which includes activities, recordings, videos and the ‘tips and tricks’) section, looking for information on the Internet, a specific unit for examining new technology (Unit 1) and using the app Augmented Reality App.
Learning to learn concentrates students' attention on what is expected of them in order to learn English. Memory and self-evaluation competences are also dealt with. Both of these competences are needed in all learning processes in which students form hypotheses about language, using the wide variety of examples from real life which are introduced in the text. 
Out & About challenges students to get involved in an active way in the learning process when dealing with linguistic contents. Linguistic roles are taught in a subtle way so that students make their own deductions and hypotheses in a natural way, basing themselves on the principles of "universal grammar" which are intrinsic to acquiring a language.
The units are full of “invitations” to go further with individual learning and to reflect on it; and, in particular, to learn to avoid the typical mistakes derived from the students' mother tongues. The text boxes called Tips include very varied types of suggestions and advice: for carrying out tasks (eg. the best way to do exercises in which terms have to be linked with their definitions (Unit 1)), to remember vocabulary (eg. linking each new word with a picture (Unit 2)), remembering pronunciation (eg. adding the vowel sound /I/ before the possessive ‘s if the word ends in -s, -se, -sh… (Unit 3)), to enrich what is said or written (eg. giving details when you invite somebody to an event (Unit 4)) and improving written expression (eg. explaining the reasons for giving certain advice (Unit 5)). The text boxes False friend allow students to work on the difference between similar vocabulary. The Get it right text boxes focus on correcting the typical mistakes mentioned (eg. writing the date in English and in Spanish (Unit 8)). All these contents require continual practice in order to be consolidated, which is why there is a revision section at the end of each unit (Review) and why every three units there is a Term Review, in other words, a section for overall revision of the contents seen in those three units. The Review  also features after each unit in the Workbook.
There are also numerous activities to be done with one or more classmates. The social dimension is clearly essential for learning, not only because of language use but also because of the general enrichment it leads to on seeing (and making use of) learning mechanisms used by equals.
Social and civic competences consists of discovering and becoming familiar with the different social and cultural bases which underlie English. Likewise, respect and other values are reinforced by pair and group work.
Out & About teaches about cultural values - always teaching in English - not only from British society and customs but also from other English-speaking countries such as Australia and the States. Respect and values are encouraged in a society which is continually evolving, in which cultural diversity stands out as one of the principles for the 21st Century. The contents of Out & About complement work carried out in the education system to reinforce these values and, in this way, helps students to acquire social and civic competences. 
Sense of initiative and entrepreneurial spirit means being able to approach the learning process in an autonomous way or, otherwise, in cooperation with others in order to carry out whichever task is put forward.
Out & About encourages students to study independently, praising their sense of responsibility and also stimulating creativity and imagination. Furthermore, as evaluation is closely connected with being critical and value judgements which can be made individually or in groups, respect, tolerance and understanding (towards themselves and towards classmates) are also encouraged.
Students take part in activities which allow them to reinforce their enterprising spirit and business sense using creativity, autonomy, initiative, team work, self-confidence and critical awareness.
Self discovery and development are to be found behind Cultural consciousness and expression. This competence develops the ability to understand and evaluate cultural and artistic manifestations in a critical way. As with social and civic competences, these competences reinforce human values. 
Out & About's methodological approach is interactive and it is not only communication in English which is crucial: English is also the vehicular language used to give information about other cultures and societies and their values. This also helps teachers to make wider educational values become effective at their centres. Throughout the course, a wide variety of cultural and artistic themes are dealt with using different activities. 
In order to encourage cultural and social competences, Out & About offers activities connected with the English-speaking world in which culture and art play an important part.
The main objective of Out & About is the acquisition of English and its culture. The language is used as a tool for making coherent value judgements about anything expressed in English either orally or in writing. Thanks to the wide range of activities offered in Out & About, the acquisition of competences is guaranteed. 
3.3 Competences in Out & About
Competences are comprehensively developed throughout the fourteen units and in revision. They are to be found in the Teaching units development section. (See Section 5.5).
This document specifies a series of descriptors for acquiring and evaluating each of the competences, bearing in mind students of the age group's cognitive development and competences and in connection with the characteristics of the material in this course. 
The programme for each unit specifies the ACTIVITIES to be carried out and the enable the measurement of the level of achievement of these DESCRIPTORS.
The competence descriptors  we have set for this subject and cycle are:
	Linguistic communication

	Listen
Includes the gist and specific information in oral messages, given live or using technical means, transactions and daily tasks in personal, public, academic and professional matters.
Includes the main points and relevant details of formal and informal conversations.
Identifying the main ideas and specific information in presentations, talks, explanations and the news.
Distinguishes between sound features, accent, rhythm and intonation in varied contexts and identifies their purpose in communicating the main ideas and specific, relevant information in presentations, talks, explanations and pieces of news.

	Talk / Converse
Give oral presentations of a certain length, well structured and about academic subjects and answering questions which can be asked about their presentations.
Take part correctly in daily transactions and tasks in personal, academic and professional areas.
Take part in communication exchanges in usual contexts contributing specific information, personal opinions and justifying arguments given.
Expressing yourself correctly in personal, academic or professional conversations you take part in, using well-defined structures and clear pronunciation.

	Reading
Identifying relevant information and the implications of instructions, explanations or norms of certain length and complexity.
Understanding specific details and the implications of texts in different formats.
Understanding relevant information in correspondence, formal and informal, in different formats.
Finding specific information in reference material and material for study for research tasks and work.
Understanding the general idea, essential information and the most relevant ideas in journalistic, literary and fictional texts in different formats.
Valuing reading as a source of pleasure and knowledge.

	Writing
Using production strategies for writing texts with detailed information and of a certain length.
Filling in forms, questionnaires or printed pages with detailed personal, academic or professional information.
Writing notes, messages, adverts, posts and formal and informal correspondence with relevant information and personal opinions.
Writing texts of a certain length about specific and abstract issues using appropriate vocabulary, spelling, punctuation and correct formats and correct structures, on different formats.

	Mathematical competences and basic science and technology competences.

	Putting in order and classifying data following criteria of certain complexity.
Interpret and show simple statistical data on graphs and tables.
Solving puzzles, crosswords and guessing games of a certain complexity.

	Respect nature and animals in the environment.
Valuing and following healthy habits.
Identifying environmental problems, connecting them with causes and effects and have a critical attitude with regards to your surroundings.
Apply strategies using methods from scientific research.

	Digital competences

	Obtaining and preparing information from the Internet for carrying out tasks in English.
Give short presentations and projects of a certain length in English using different formats and digital tools.
Studying and practising English on digital formats, operating in English-speaking environments.
Using ITC for establishing social relationships in other countries in personal, academic and professional areas.

	Social and Civic Competences.

	Taking part in group activities with respect and interest and a proactive, collaborative attitude.
Interacting politely and attention valuing and respecting classmates' opinions, tastes and preferences and explaining your own.
Understanding and valuing the use of English for communicating with other people and to find out about other cultures.
Taking an interest in and respecting the customs, rules and values of countries in which foreign languages are spoken and comparing them with those in your surroundings.


	Cultural awareness and expressions.

	Using artistic techniques and items of a certain complexity to prepare and give presentations and projects.
Identifying cultural features of English-speaking countries and compare them in a critical way with their own, showing respect and interest.
Identifying different forms of cultural expression and showing an interest in widening knowledge individually.

	Learning to Learn

	Identify, plan and apply objectives correctly and systematically for carrying out tasks, activities and projects.
Using tools and resources individually for clearing up doubts, widening knowledge and correcting mistakes.
Showing an interest in carrying out evaluations of your own progress and identify points for improvement.
Identifying and using different strategies for learning individually.

	Sense of initiative and entrepreneurial spirit

	Identifying and using the most appropriate strategies needed for studying individually.
Have a positive, proactive attitude to reading texts of various types by yourself.
Plan, organise and check your work to be able to present it properly in different formats.
Becoming aware of the consequences of your decisions and deal with the consequences.


Each unit's programme also includes connections between the unit's CONTENTS, ASSESSMENT CRITERIA AND  COMPETENCES .
In the annex at the end of each document there is an EVALUATION FORM ABOUT COMPETENCES which includes the different descriptors set for acquiring the competences in each subject and school year. 
The teacher can use this form to evaluate the competences and descriptors for each unit or whenever appropriate throughout the school year.
3.4 Learning styles
In 1983 US psychologist Howard Gardner developed the Theory of Multiple Intelligences
 in which he stated that all humans have eight different types of intelligence which we use throughout life. Each individual develops them to greater or lesser degrees depending on their genetics and external stimuli. During the learning process the teacher must take all of them into account in order to make sure that the students can acquire knowledge using their own, personal competences.
The resources used in Out & About allow students to develop their communication competences in a natural way; in all units the seven competences are worked on in order for their minds to work in a complete manner. Based on these seven competences, different types of intelligence are developed. The activities in Out & About have been prepared with the objective of stimulating different types of intelligence, so there is always something of interest for every student.
Linguistic intelligence, sensitivity towards written and spoken words and the ability to learn languages, is a key part of Out & About and it is combined with other intelligences.
Interpersonal intelligence- efficient communication with others - is a crucial factor in learning languages. Communication activities contribute to developing interpersonal competences and encourage students to work together and carry on developing communication strategies. 
Interpersonal intelligence, understanding oneself, intimate thoughts and feelings, is an integral part of the learning process and is developed in each unit in Out & About, in this way enabling students to be more aware of themselves and the world around them.
Out & About deals with Musical intelligence in every unit, appreciation for rhythm and music through songs, chants and raps. As Howard Gardner points out, this intelligence works almost in parallel with linguistic intelligence.
At this stage, as in previous ones, it is very important to develop the body and mind together, which means that movement (body kinaesthetic) intelligence, coordination and connection with the whole body, is also taken into account.
There is a series of activities for developing logical-mathematical intelligence. These activities help to develop logical thought and problem solving.
Spatial intelligence, expression and understanding through the visual world, is also one of the keys to learning. Students are highly aware of the world around them and often think in terms of drawings and pictures. The attractive presentation of pictures in Out & About helps students to be more creative and stimulates their imagination.
Lastly, Naturalist intelligence, the ability to interact with the natural world around us, is fundamental for students' integral learning. In Out & About there are many observation activities about natural surroundings and reflections about our place in the world. 
The multiple intelligences can  be identified or associated with the competences to a certain extent. With regards to technological information and competences, Out & About comes with interactive online activities in which students have access to various resources for practising what they have learned in each unit, which also helps them to develop autonomous learning.
As well the competences, in each unit in Out & About different social and cultural factors are examined, attitudes and cross-curricular subjects being looked at using various types of activities. As part of values education, various areas are examined throughout the book: Moral and civic education, Health education, Peace education, Equality education, Consumer education, Classroom collaborative work. In this way students are taught to just to learn the language but also to value and respect other cultures, which contributes to their development as human beings. 
English is also connected with other syllabus areas such as mathematics, natural sciences, social sciences, artistic education, music and technology. This is because all the activities are designed not just to teach language but also to achieve other objectives.
When “cooperative learning or work” is mentioned in this programme, it must be understood in two ways: working in teams or small groups and cooperative work in itself. In both cases, the teacher will organise the classroom into small groups, but different types of methods are used. With group work, normally each group will be assigned a task and the result or final production will be evaluated; depending on each tasks, roles will be defined which must be distributed amongst the group members (spokesperson, coordinator…) so that each one has something to contribute. On the other hand, cooperative work has another nuance : the participation of each member of the groups is needed for learning to take place: the contents to be studied are given out amongst the team members and each member is responsible for preparing what he/she has been given and passing the knowledge on to the others; so the better an individual works, the more others learn too and, consequently, the team will be better prepared to do the tasks or activities it will be faced with.
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4.1 Contents blocks
The basis syllabus in Secondary Education for First Foreign Language learning is based around four blocks of activities as set out by the Common European Framework of Reference for Languages:
1. Comprehension of oral texts 
2. Production of oral texts (expression and interaction) 
3. Understanding written texts
4. Production of written texts (expression and interaction) 
These four main blocks are the basis for the Assessment criteria and gradable learning standards as well as the syllabus contents, in other words all the knowledge, abilities, competences and attitudes which contribute to reaching the objectives and acquiring competences. 
This didactic programme's contents for the FIRST YEAR of Bachillerato
Block 1. Comprehension of oral texts
1. Comprehension strategies 
- Previous presentation of information about the task and subject 
- Text identification and its comprehension. 
- Distinguishing types of comprehension (gist, essential information, main points, relevant details, implications).
- Making hypotheses about contents and context.
- Inference and making hypotheses about meaning using comprehension of the main points, both linguistic and paralinguistic.
- Revising hypothesis using newly understood points.
2. Socio-cultural and socio-linguistic aspects: social conventions, rules and types of social norms, habits, values, beliefs and attitudes; non-verbal language. 
· Identifying skills for dealing with daily situations: security procedures with computers, preparing for a dangerous situation, managing with emotions and feelings, work in cooperation, ways of improving self-esteem, distinguishing between what is good and bad, responsible citizenship, critical thought, giving presentations and keeping calm.
· Recognising the risks of new technology: inappropriate use of the Internet by children without parental control, creation of addictions…
· Recognising the development of models of social relationships due to the use of new technology.
· Recognising behaviour patterns in the biography of important people.
· Identifying environmental problems: technological rubbish (e-waste) acoustic pollution….
· Identifying situations of risk which can involve danger.
· Assessing and making responsible use of the work of rescue teams and health centres.
· Recognising changes in the idea of the traditional family: identifying different types of family. 
· Recognising passion for football and assessing the future of women's sports.
· Identifying attitudes to a fashion and ways of dressing. 
· Valuing an egalitarian society which does not discriminate because of gender, race, religion or sexual orientation.
· Recognising the social importance of volunteer work.
· Analysis of criminal behaviour and its consequences.
· Analysis of the seriousness of certain social behaviour.
· Valuing the importance of the media and social networks.
· Recognising the influence of music on your mood and human behaviour.
· Identifying norms, customs, values and attitudes in different countries and compare with norms, customs, values and attitudes in your own country.
· Identifying non-verbal language: interpreting signals and signs.
3. Communicative functions 
· Expressing opinions.
· Expressions for asking and answering questions
· Describing personal information
· Describing personal and family relationships.
· Giving suggestions and advice
· Giving invitations
· Expressing tastes and preferences
· Making hypotheses for describing and comparing paintings and/or photos
· Describing activities: general and specific information
· Expressing surprise and incredulity 
· Expressing agreement and disagreement
· Expressions for asking for explanations
· Describing experiences and interest in other people's experiences
· Describing places
· Contrast between different points of view.
· Writing information: an essay with arguments for and against, a biography, telling a story, an essay with opinions, an informal e-mail, information about a television series, a formal e-mail, a post on a blog and the description of a place. 
4. Syntactic-discursive contents
· Present perfect simple and continuous
· State verbs
· Simple past and past continuous 
· Present perfect; present perfect and adverbs of time
· The future: will; going to; present continuous; present simple; future continuous;
future perfect
· Modal verbs: skill; obligation; lack of obligation; prohibition; suggestions/ advice; possibility in the present; possibility in the past
· The passive. To have something done
· Conditional sentences: zero and first conditional; if, when, as soon as; second conditional; third conditional
· Reported speech: claims, questions, orders and suggestions 
· Relative clauses explanatory and specifying 
5. Common and more specialised oral vocabulary (reception)
· Vocabulary connected with computers: at, blog, cursor, etc.
· Adjectives ending in -ed and in -ing: alarmed / alarming, amused / amusing, annoyed / annoying, etc.
· Vocabulary connected with injuries: a bandage / to bandage a (nose) bleed / to bleed a broken (arm) / to break, etc.
· Modal adverbs: accidentally, actually, angrily, etc.
· Vocabulary about relatives: aunt, brother-in-law, cousin, etc.
· Prefixes for forming antonyms: disagree, impolite, unfair, etc.
· Vocabulary connected with sports: badminton court, ball, beat, etc.
· Forming adjectives using suffixes: active, affordable, delicious, etc.
· Vocabulary connected with fashion and clothes: bootcut, buckle, button, etc.
· Compound nouns and adjectives: clean-shaven, cycle helmet, face mask, etc.
· Vocabulary connected with crime: to arrest (a thief ), burglar, burglary, etc.
· Verbs, adjectives and nouns which need prepositions: ashamed of, base on, crime against, etc.
· Vocabulary connected with social issues: anti-social, drug addiction, ethnic diversity, etc.
· Make and Do: collocations.
· Vocabulary connected with the media: celebrity, claim, current affairs article, etc.
· Collocations with verbs and nouns: have a baby, set foot, take a look, etc.
· Vocabulary connected with music: concert hall, drum kit, headphones, etc.
· Differences between British English and American English: candy store – sweet shop cell phone – mobile phone check – bill, etc.
· Phrasal verbs, Idioms and  False friends
· Irregular verbs
6. Sound, accent, rhythm and intonation patterns
· Recognising and pronouncing the t in negative forms of auxiliary verbs.
· Recognising the strong syllable and correct pronunciation of words from the same semantic group.
· Recognising and pronouncing the sound /ᴈ:/.
· Weak forms in: is / was / are / were.
· Recognising, comparing and pronouncing the sounds  /iz/  and /z/ with possessive ‘s.
· Recognising and pronouncing stress in adjectives.
· Recognising, comparing and pronouncing silent letters in some modal verbs and the weak or silent t in must, mustn’t and can’t.
· Recognising and pronouncing stress in compound words. 
· Recognising and pronouncing stress in verb forms.
· Recognising and pronouncing prepositional links.
· Recognising, comparing and pronouncing word linking.
· Recognising and pronouncing stress patterns in collocations with verbs and nouns.
· Recognising, comparing and pronouncing the letter r followed by vowel sounds.
· Improving fluidity.
Block 2. Production of oral texts: expression and interaction
1. Production strategies 
Planning
· Preparing messages systematically, distinguishing between the main idea or ideas and its basic structure.
· Writing for the target reader, context and medium, using the appropriate registers and structures in each case.
Realization
· Transmit the message clearly, coherently, giving it the appropriate structure and adjusting it, when necessary, to each type of text's models and forms.
· Adjust the task or message after assessing its difficulties and the available resources.
· Take advantage of previous knowledge the maximum.
· Compensate for language deficits using linguistic, paralinguistic or paratextual procedures: 
Linguistics
· Modify words with similar meanings.
· Define or paraphrase terms and expressions.
Paralinguistics and paratexts
· Ask for help.
· Point out objects, use deictics or carry out actions which clarify the meaning.
· Use culturally appropriate body language (gestures, facial expressions, postures, eye contact or body contact, proxemics).
· Use extralinguistic sounds and conventional prosodic qualities. 
2. Socio-cultural and socio-linguistic aspects: social conventions, rules and types of social norms, habits, values, beliefs and attitudes; non-verbal language. 
· Identifying skills for dealing with daily situations: security procedures with computers, preparing for a dangerous situation, managing with emotions and feelings, work in cooperation, ways of improving self-esteem, distinguishing between what is good and bad, responsible citizenship, critical thought, giving presentations and keeping calm.
· Recognising the risks of new technology: inappropriate use of the Internet by children without parental control, creation of addictions…
· Recognising the development of models of social relationships due to the use of new technology.
· Recognising behaviour patterns in the biography of important people.
· Identifying environmental problems: technological rubbish (e-waste) acoustic pollution….
· Identifying situations of risk which can involve danger.
· Assessing and making responsible use of the work of rescue teams and health centres.
· Recognising changes in the idea of the traditional family: identifying different types of family. 
· Recognising passion for football and assessing the future of women's sports.
· Identifying attitudes to a fashion and ways of dressing. 
· Valuing an egalitarian society which does not discriminate because of gender, race, religion or sexual orientation.
· Recognising the social importance of volunteer work.
· Analysis of criminal behaviour and its consequences.
· Analysis of the seriousness of certain social behaviour.
· Valuing the importance of the media and social networks.
· Recognising the influence of music on your mood and human behaviour.
· Identifying norms, customs, values and attitudes in different countries and compare with norms, customs, values and attitudes in your own country.
· Identifying non-verbal language: interpreting signals and signs.
3. Communicative functions 
· Expressing opinions.
· Expressions for asking and answering questions
· Describing personal information
· Describing personal and family relationships.
· Giving suggestions and advice
· Giving invitations
· Expressing tastes and preferences
· Making hypotheses for describing and comparing paintings and/or photos
· Describing activities: general and specific information
· Expressing surprise and incredulity 
· Expressing agreement and disagreement
· Expressions for asking for explanations
· Describing experiences and interest in other people's experiences
· Describing places
· Contrast between different points of view.
· Writing information: an essay with arguments for and against, a biography, telling a story, an essay with opinions, an informal e-mail, information about a television series, a formal e-mail, a post on a blog and the description of a place. 
4. Syntactic-discursive contents
· Present perfect simple and continuous
· State verbs
· Simple past and past continuous 
· Present perfect; present perfect and adverbs of time
· The future: will; going to; present continuous; present simple; future continuous;
future perfect
· Modal verbs: skill; obligation; lack of obligation; prohibition; suggestions/ advice; possibility in the present; possibility in the past
· The passive. To have something done
· Conditional sentences: zero and first conditional; if, when, as soon as; second conditional; third conditional
· Reported speech: claims, questions, orders and suggestions 
· Relative clauses explanatory and specifying 
5. Common and more specialised oral vocabulary (production)
· Vocabulary connected with computers: at, blog, cursor, etc.
· Adjectives ending in -ed and in -ing: alarmed / alarming, amused / amusing, annoyed / annoying, etc.
· Vocabulary connected with injuries: a bandage / to bandage a (nose) bleed / to bleed a broken (arm) / to break, etc.
· Modal adverbs: accidentally, actually, angrily, etc.
· Vocabulary about relatives: aunt, brother-in-law, cousin, etc.
· Prefixes for forming antonyms: disagree, impolite, unfair, etc.
· Vocabulary connected with sports: badminton court, ball, beat, etc.
· Forming adjectives using suffixes: active, affordable, delicious, etc.
· Vocabulary connected with fashion and clothes: bootcut, buckle, button, etc.
· Compound nouns and adjectives: clean-shaven, cycle helmet, face mask, etc.
· Vocabulary connected with crime: to arrest (a thief ), burglar, burglary, etc.
· Verbs, adjectives and nouns which need prepositions: ashamed of, base on, crime against, etc.
· Vocabulary connected with social issues: anti-social, drug addiction, ethnic diversity, etc.
· Make and Do: collocations.
· Vocabulary connected with the media: celebrity, claim, current affairs article, etc.
· Collocations with verbs and nouns: have a baby, set foot, take a look, etc.
· Vocabulary connected with music: concert hall, drum kit, headphones, etc.
· Differences between British English and American English: candy store – sweet shop cell phone – mobile phone check – bill, etc.
· Phrasal verbs, Idioms and  False friends
· Irregular verbs
6. Sound, accent, rhythm and intonation patterns
· Recognising and pronouncing the t in negative forms of auxiliary verbs.
· Recognising the strong syllable and correct pronunciation of words from the same semantic group.
· Recognising and pronouncing the sound /ᴈ:/.
· Weak forms in: is / was / are / were.
· Recognising, comparing and pronouncing the sounds  /iz/  and /z/ with possessive ‘s.
· Recognising and pronouncing stress in adjectives.
· Recognising, comparing and pronouncing silent letters in some modal verbs and the weak or silent t in must, mustn’t and can’t.
· Recognising and pronouncing stress in compound words. 
· Recognising and pronouncing stress in verb forms.
· Recognising and pronouncing prepositional links.
· Recognising, comparing and pronouncing word linking.
· Recognising and pronouncing stress patterns in collocations with verbs and nouns.
· Recognising, comparing and pronouncing the letter r followed by vowel sounds.
· Improving fluidity.
Block 3. Comprehension of written texts
1. Comprehension strategies 
- Previous presentation of information about the task and subject 
- Text identification and its comprehension. 
- Distinguishing types of comprehension (gist, essential information, main points, relevant details, implications).
- Making hypotheses about contents and context.
- Inference and making hypotheses about meaning using comprehension of the main points, both linguistic and paralinguistic.
- Revising hypothesis using newly understood points.
2. Socio-cultural and socio-linguistic aspects: social conventions, rules and types of social norms, habits, values, beliefs and attitudes; non-verbal language. 
· Identifying skills for dealing with daily situations: security procedures with computers, preparing for a dangerous situation, managing with emotions and feelings, work in cooperation, ways of improving self-esteem, distinguishing between what is good and bad, responsible citizenship, critical thought, giving presentations and keeping calm.
· Recognising the risks of new technology: inappropriate use of the Internet by children without parental control, creation of addictions…
· Recognising the development of models of social relationships due to the use of new technology.
· Recognising behaviour patterns in the biography of important people.
· Identifying environmental problems: technological rubbish (e-waste) acoustic pollution….
· Identifying situations of risk which can involve danger.
· Assessing and making responsible use of the work of rescue teams and health centres.
· Recognising changes in the idea of the traditional family: identifying different types of family. 
· Recognising passion for football and assessing the future of women's sports.
· Identifying attitudes to a fashion and ways of dressing. 
· Valuing an egalitarian society which does not discriminate because of gender, race, religion or sexual orientation.
· Recognising the social importance of volunteer work.
· Analysis of criminal behaviour and its consequences.
· Analysis of the seriousness of certain social behaviour.
· Valuing the importance of the media and social networks.
· Recognising the influence of music on your mood and human behaviour.
· Identifying norms, customs, values and attitudes in different countries and compare with norms, customs, values and attitudes in your own country.
· Identifying non-verbal language: interpreting signals and signs.
3. Communicative functions 
· Expressing opinions.
· Expressions for asking and answering questions
· Describing personal information
· Describing personal and family relationships.
· Giving suggestions and advice
· Giving invitations
· Expressing tastes and preferences
· Making hypotheses for describing and comparing paintings and/or photos
· Describing activities: general and specific information
· Expressing surprise and incredulity 
· Expressing agreement and disagreement
· Expressions for asking for explanations
· Describing experiences and interest in other people's experiences
· Describing places
· Contrast between different points of view.
· Writing information: an essay with arguments for and against, a biography, telling a story, an essay with opinions, an informal e-mail, information about a television series, a formal e-mail, a post on a blog and the description of a place. 
4. Syntactic-discursive contents
· Present perfect simple and continuous
· State verbs
· Simple past and past continuous 
· Present perfect; present perfect and adverbs of time
· The future: will; going to; present continuous; present simple; future continuous;
future perfect
· Modal verbs: skill; obligation; lack of obligation; prohibition; suggestions/ advice; possibility in the present; possibility in the past
· The passive. To have something done
· Conditional sentences: zero and first conditional; if, when, as soon as; second conditional; third conditional
· Reported speech: claims, questions, orders and suggestions 
· Relative clauses explanatory and specifying 
5. Common and more specialised written vocabulary (reception)
· Vocabulary connected with computers: at, blog, cursor, etc.
· Adjectives ending in -ed and in -ing: alarmed / alarming, amused / amusing, annoyed / annoying, etc.
· Vocabulary connected with injuries: a bandage / to bandage a (nose) bleed / to bleed a broken (arm) / to break, etc.
· Modal adverbs: accidentally, actually, angrily, etc.
· Vocabulary about relatives: aunt, brother-in-law, cousin, etc.
· Prefixes for forming antonyms: disagree, impolite, unfair, etc.
· Vocabulary connected with sports: badminton court, ball, beat, etc.
· Forming adjectives using suffixes: active, affordable, delicious, etc.
· Vocabulary connected with fashion and clothes: bootcut, buckle, button, etc.
· Compound nouns and adjectives: clean-shaven, cycle helmet, face mask, etc.
· Vocabulary connected with crime: to arrest (a thief ), burglar, burglary, etc.
· Verbs, adjectives and nouns which need prepositions: ashamed of, base on, crime against, etc.
· Vocabulary connected with social issues: anti-social, drug addiction, ethnic diversity, etc.
· Make and Do: collocations.
· Vocabulary connected with the media: celebrity, claim, current affairs article, etc.
· Collocations with verbs and nouns: have a baby, set foot, take a look, etc.
· Vocabulary connected with music: concert hall, drum kit, headphones, etc.
· Differences between British English and American English: candy store – sweet shop cell phone – mobile phone check – bill, etc.
· Phrasal verbs, Idioms and  False friends
· Irregular verbs
6. Graphic patterns and orthographic conventions.
· Forming regular simple past and past participle: a) verbs ending in a single consonant preceded by short vowels double the final consonant: step – stepped; rob – robbed; b) if the verb has more than one syllable, the final consonant is only doubled when the stress falls on the last: admit – admitted; c) verbs ending in -y preceded by a consonant, change the -y for -i  and add -ed: hurry – hurried; study – studied; try – tried; d) verbs which end in -e, only add a -d: dance – danced; like – liked.
· Forming adverbs of manner: a) most of them are formed from adjectives, by just adding the ending -ly: quick quickly, slow slowly; b) the endings in -y preceded by a consonant, change la -y for -i : easy easily, happy happily; c) in some cases, the adverb is the same as the adjective: early, fast, hard, late; d) the adverb good is irregular. The adverb of manner for good is well: Jim is a good ballet dancer / Jim dances well; e) late and hard do not change as adverbs of manner: Steve works hard, John was late for the trip.
· Spelling of some prefixes for forming antonyms of nouns and adjectives: a) ex- in linked with the noun with a hyphen: ex-boyfriend; b) im- is added to words which begin with m and p: immediate, impossible; c) il- is added to words which begin with l: illegal: ir- is added to words which begin with r: irregular.
· Forming compound nouns: when two nouns joins to form a compound noun, the first noun is always singular: a plug with three pins / a three-pin plug, a course that lasts two years / a two-year course.
Block 4. Production of written texts: expression and interaction
1. Production strategies 
Planning
· Activate and coordinate general and communication competences in order to carry the task out efficiently. 
· Identify and using the appropriate linguistic or subject resources.
Realization
· Communicate the message clearly using the models and patterns for each type of text.
· Adjust the task or message after assessing its difficulties and the available resources.
· Take advantage of previous knowledge the maximum.
2. Socio-cultural and socio-linguistic aspects: social conventions, rules and types of social norms, habits, values, beliefs and attitudes; non-verbal language. 
.

· Identifying skills for dealing with daily situations: security procedures with computers, preparing for a dangerous situation, managing with emotions and feelings, work in cooperation, ways of improving self-esteem, distinguishing between what is good and bad, responsible citizenship, critical thought, giving presentations and keeping calm.
· Recognising the risks of new technology: inappropriate use of the Internet by children without parental control, creation of addictions…
· Recognising the development of models of social relationships due to the use of new technology.
· Recognising behaviour patterns in the biography of important people.
· Identifying environmental problems: technological rubbish (e-waste) acoustic pollution….
· Identifying situations of risk which can involve danger.
· Assessing and making responsible use of the work of rescue teams and health centres.
· Recognising changes in the idea of the traditional family: identifying different types of family. 
· Recognising passion for football and assessing the future of women's sports.
· Identifying attitudes to a fashion and ways of dressing. 
· Valuing an egalitarian society which does not discriminate because of gender, race, religion or sexual orientation.
· Recognising the social importance of volunteer work.
· Analysis of criminal behaviour and its consequences.
· Analysis of the seriousness of certain social behaviour.
· Valuing the importance of the media and social networks.
· Recognising the influence of music on your mood and human behaviour.
· Identifying norms, customs, values and attitudes in different countries and compare with norms, customs, values and attitudes in your own country.
· Identifying non-verbal language: interpreting signals and signs.
3. Communicative functions 
· Expressing opinions.
· Expressions for asking and answering questions
· Describing personal information
· Describing personal and family relationships.
· Giving suggestions and advice
· Giving invitations
· Expressing tastes and preferences
· Making hypotheses for describing and comparing paintings and/or photos
· Describing activities: general and specific information
· Expressing surprise and incredulity 
· Expressing agreement and disagreement
· Expressions for asking for explanations
· Describing experiences and interest in other people's experiences
· Describing places
· Contrast between different points of view.
· Writing information: an essay with arguments for and against, a biography, telling a story, an essay with opinions, an informal e-mail, information about a television series, a formal e-mail, a post on a blog and the description of a place. 
4. Syntactic-discursive contents
· Present perfect simple and continuous
· State verbs
· Simple past and past continuous 
· Present perfect; present perfect and adverbs of time
· The future: will; going to; present continuous; present simple; future continuous;
future perfect
· Modal verbs: skill; obligation; lack of obligation; prohibition; suggestions/ advice; possibility in the present; possibility in the past
· The passive. To have something done
· Conditional sentences: zero and first conditional; if, when, as soon as; second conditional; third conditional
· Reported speech: claims, questions, orders and suggestions 
· Relative clauses explanatory and specifying 
5. Common and more specialised written vocabulary (production)
· Vocabulary connected with computers: at, blog, cursor, etc.
· Adjectives ending in -ed and in -ing: alarmed / alarming, amused / amusing, annoyed / annoying, etc.
· Vocabulary connected with injuries: a bandage / to bandage a (nose) bleed / to bleed a broken (arm) / to break, etc.
· Modal adverbs: accidentally, actually, angrily, etc.
· Vocabulary about relatives: aunt, brother-in-law, cousin, etc.
· Prefixes for forming antonyms: disagree, impolite, unfair, etc.
· Vocabulary connected with sports: badminton court, ball, beat, etc.
· Forming adjectives using suffixes: active, affordable, delicious, etc.
· Vocabulary connected with fashion and clothes: bootcut, buckle, button, etc.
· Compound nouns and adjectives: clean-shaven, cycle helmet, face mask, etc.
· Vocabulary connected with crime: to arrest (a thief ), burglar, burglary, etc.
· Verbs, adjectives and nouns which need prepositions: ashamed of, base on, crime against, etc.
· Vocabulary connected with social issues: anti-social, drug addiction, ethnic diversity, etc.
· Make and Do: collocations.
· Vocabulary connected with the media: celebrity, claim, current affairs article, etc.
· Collocations with verbs and nouns: have a baby, set foot, take a look, etc.
· Vocabulary connected with music: concert hall, drum kit, headphones, etc.
· Differences between British English and American English: candy store – sweet shop cell phone – mobile phone check – bill, etc.
· Phrasal verbs, Idioms and  False friends
· Irregular verbs
6. Graphic patterns and orthographic conventions.
· Forming regular simple past and past participle: a) verbs ending in a single consonant preceded by short vowels double the final consonant: step – stepped; rob – robbed; b) if the verb has more than one syllable, the final consonant is only doubled when the stress falls on the last: admit – admitted; c) verbs ending in -y preceded by a consonant, change the -y for -i  and add -ed: hurry – hurried; study – studied; try – tried; d) verbs which end in -e, only add a -d: dance – danced; like – liked.
· Forming adverbs of manner: a) most of them are formed from adjectives, by just adding the ending -ly: quick quickly, slow slowly; b) the endings in -y preceded by a consonant, change la -y for -i : easy easily, happy happily; c) in some cases, the adverb is the same as the adjective: early, fast, hard, late; d) the adverb good is irregular. The adverb of manner for good is well: Jim is a good ballet dancer / Jim dances well; e) late and hard do not change as adverbs of manner: Steve works hard, John was late for the trip.
· Spelling of some prefixes for forming antonyms of nouns and adjectives: a) ex- in linked with the noun with a hyphen: ex-boyfriend; b) im- is added to words which begin with m and p: immediate, impossible; c) il- is added to words which begin with l: illegal: ir- is added to words which begin with r: irregular.
· Forming compound nouns: when two nouns joins to form a compound noun, the first noun is always singular: a plug with three pins / a three-pin plug, a course that lasts two years / a two-year course.
4.2 Minimum contents
When evaluating, it is essential to establish minimum contents. These contents will be a point of reference for the teacher and students when evaluating their progress in the process of learning and be the basis for different types of evaluation. Mastering these contents, which are backed up by different evaluation tools, confirms students' progress and explains their positive results (at the end of the academic year or at the end of the evaluation). 
(See Section 4.1, Content blocks, in this teaching programme)
	5 LEARNING STANDARDS AND RESULTS



In order to grade the performance or achievement of each student during Secondary Education the syllabus sets criteria for evaluation. These specifications are called learning standards and enable definition of the results of learning and are based on what students should know and know what to do in each subject. 
Learning standards must be observable, measurable and possible to evaluate and, along with Assessment criteria, must be used to evaluate competences and objectives in continual evaluations and at the end of each subject. Because of this, syllabus learning standards are set for this cycle of Secondary Education. 
As can be seen in the way learning standards are phrased, The students are closely connected with the development of linguistic competence, in such a way that to check the specific standard of achievement or degree of realisation of objectives during each school year, the following list of the descriptors of competences can be used.
The connection between evaluation standards and competences is this subject and cycle is set as follows for this programme:
	LEARNING STANDARDS
1st Bachillerato
	DESCRIPTORS
1st Bachillerato

	Block 1. Comprehension of oral texts
· Understanding technical instructions, given directly or using other means, about carrying out activities and safety rules in personal, public, academic or professional settings.
· Understanding, in daily tasks and chores and less usual ones, the explanation of a problem or requesting information about it, as long as confirmation about some details can be requested.
· Identifying the main points and relevant details about a formal or informal conversation.
· Understanding, in an informal conversation or a discussion you take part in specific relevant information about general issues or which you are interested in, and perceive feelings.
· Understanding, in a formal conversation in academic or professional settings, detailed information and points of view and opinions about issues you are specialised in and connected with daily activities and procedures and less usual ones.
· Understanding the main ideas and relevant details about a presentation, talk or conference about subjects which you are interested in or specialised in.
· Understanding the main points and relevant details in most of the radio and television connected with subjects of personal interest or your specialist area.

	LISTEN
1. Understanding the main idea and specific information in oral messages, given live or using technical means, daily tasks in personal, public, academic and professional settings.
2. Understanding the main points and relevant details of formal and informal conversations.
3. Identifying the main ideas and specific information in presentations, talks, explanations and the news.
4. Distinguishing sounds, accent, rhythm and intonation in various contexts and identify what they aim to communicate.

	Block 2. Production of oral texts
· Giving well-structured presentations of a certain length about an academic subject. 
· Getting on well in tasks which arise when travelling, organising a trip or dealing with the authorities, as well as less usual situations in hotels, shops, travel agencies, health centres, studying or working.
· Taking part effectively in informal conversations in which things are described in some detail, experiences, feelings and reactions, dreams, hopes and ambitions, and responding appropriately to feelings; telling stories, book and film plots, stating reactions; giving and taking an interest in personal opinions about subjects which you are interested in; making your opinions or reactions understood with regards to possible solutions to problems or practical questions; expressing beliefs politely, agreements and disagreements, and explaining your opinions and projects. 
· Taking part appropriately in formal conversations, interviews and academic or professional meetings.
	TALK / CONVERSE
1. Giving oral presentations of a certain length and well-structured about academic subjects and answer questions which may be asked about their presentations.
2. Take part correctly in daily transactions and tasks in personal, academic and professional areas.
3. Take part in communication exchanges in usual contexts contributing specific information, personal opinions and justifying arguments given.
4. Expressing yourself correctly in conversations (personal, academic or professional) using well-defined structures and clear pronunciation.

	Block 3. Comprehension of written texts
· Understanding instructions of a certain length and complexity in your area of interest or speciality.
· Understanding relevant details and the implications of advertisements and publicity about matters of personal and academic interest. 
· Understanding personal correspondence on any format, and messages on forums and blogs.
· Understanding relevant information in formal correspondence from public institutions or private bodies such as universities, companies or service companies.
· Understanding the general meaning, the main points and the most relevant details in pieces of news and articles. 
· Understanding, in manuals, encyclopaedias and text books, both on paper and in digital format, specific information for doing class work or research work.
· Following without difficulty the plots of fictional stories and short novels and understand what different characters and their relationships are like.
	READING
1. Identifying relevant information and the implications of instructions, explanations or norms of certain length and complexity.
1. Understanding specific details and implications of texts in different formats.

2. Understanding relevant information in correspondence, formal and informal, in different formats.

3. Finding specific information in reference and study material for your research work.

4. Understanding the idea general, essential information and the most relevant information from journalistic, literary and fictional texts in different formats.

5. Valuing reading as a source of pleasure and knowledge.

	Block 4. Production of written texts
· Filling in a detailed questionnaire with personal, academic or professional information. 
· Writing your curriculum vitae giving further information which you consider relevant for the specific purpose and recipient.
· Taking notes, drawing up a list of the important features, during a simple conference, and write a short summary with la essential information.
· Writing notes, adverts, messages and comments giving and requesting relevant information and opinions about personal, academic and professional matters.
· Writing brief reports giving relevant information about an academic, professional or less usual subject.
· Writing personal correspondence and taking part in forums and blogs which transmit information and ideas about abstract and specific subjects.
· Writing formal letters to public or private institutions or companies.
	WRITING
6. Using production strategies for writing texts with detailed information and of a certain length.
7. Filling in forms, questionnaires or printed pages with detailed personal, academic or professional information.
8. Writing notes, messages, adverts, posts and formal correspondence and informal with relevant information and personal opinions with relevant information and personal opinions.
9. Writing texts of a certain length about specific and abstract issues using appropriate vocabulary, spelling, punctuation and correct formats and correct structures, on different formats.


	6 EVALUATION



6.1 Presentation
The process of teaching and learning is incomplete if the process in itself is not valued and the results are not measured. Assessment is necessary in order to check to what extent the foreseen objectives have been achieved and, consequently, adapt the educational process to students' needs and characteristics. Assessment must provide information about what students have learned and how they have learned it. Thanks to evaluation, we can determine what help each student needs in order to guarantee progress.
Although all components of educational systems must be evaluated and can be improved, at present we will assume that the main objective of evaluation is students' academic progress. 
As well as considering the progress of the group as a whole, it is indispensable to follow individual pupil's progress taking into account different forms and rhythms of learning in order to know exactly what teaching intervention each student needs.
Clearly, evaluation is usually carried out by the teacher. However, bearing in mind the fact that our approach aims to involve students in their own learning, it is reasonable that they, too, should be involved in the evaluation process. What the students say about how they see their own learning must be taken into account: the difficulties they find in the process and, especially, their tastes and preferences with regards to how to learn English.
Assessment is needed throughout the stages of learning:
· At the beginning of the process, the starting point must be evaluated (what students already know, what they do not and what they know imperfectly). This evaluation allows us to anticipate problems and adapt the teaching programme. This can be done at the start of the academic year, the term or even at the start of each unit.
· During the process, evaluation helps the teacher to take decisions about areas where more work is needed, about extending, removing or reinforcing contents about whether the programme should be altered in any way. 
· At the end of each educational stage, evaluation allows the teacher to see if the results of the teaching-learning process match the objectives.
Assessment must consist of a diverse combination of tools which provide objective, quantitative data in order to give information about the process and make it possible to assess each student. Tools or assessment strategies include observation in class, correctly monitoring parameters (tasks being carried out or not, greater or lesser participation, greater or lesser interest in learning…), written tests (with questions in different formats: singular answers, short answers, multiple choice, association of ideas or concepts…), oral interaction, with the teacher or between students, and taking part in team work and/or cooperative work and their results. Once more, the objective is to have carefully collected data which gives a precise record of progress made with learning and possible difficulties.
In all cases, the most important thing is to always choose the tool which gives the most information about the teaching-learning process we want to find out about and deal with.
6.2 Assessment criteria
Assessment criteria can be defined as reference norms which establish the type of learning and also the extent to which each student can be expected to acquire knowledge and competence.
These criteria allow us to establish and evaluate students' progress appropriately, both individually and a group. The materials in Out & About are in line with the following Assessment criteria and legislation
 for the FIRST YEAR of Bachillerato: 
Block 1. Comprehension of oral texts
· Identifying the main ideas, relevant information and general implications of texts of a certain length, well-organized and with linguistic structures of certain complexity, with a variety of standard language and delivered at normal or medium speed, dealing with specific and abstract subjects within the specialised area or areas of personal,
public,
academic
or professional/work interest, as long at acoustic conditions are good and certain details can be confirmed.
· Knowing and knowing how to use the most appropriate strategies for understanding general meaning, essential information, the main points and ideas, the relevant details and opinions which are implicit and explicit in the text and clearly marked or the relevant details in the text.
· Knowing about with sufficient detail and knowing how to use properly for understanding the text Sociocultural and sociolinguistic aspects connected with daily situations and less usual situations in the personal, public, academic and professional/work areas with regards to, amongst other things, the socio-economic structure, interpersonal relations, hierarchy and between groups, behaviour (postures and manners, facial expressions, use of the voice, eye contact, proxemics), and social conventions (attitudes, values, taboos).
· Distinguishing between the main communicative purpose or purposes of the text as easily discernible implications; appreciating the different communicative intentions derived from the use of different features of those purposes, and identifying general communication intentions in connection with different typical discourse models with regards to the presentation and organization of information (amongst others, reinforcing and bringing subjects up again).
· Distinguishing between and using the comprehension  of the oral text for the specific meanings and functions generally associated with diverse syntactic structures commonly used depending on the communication context (eg. an interrogative structure for giving an order).
· Recognising common and more specialised oral vocabulary, connected with your own interests and need in the personal, public, academic and professional/work areas, and expressions and idioms frequently used when there is visual or contextual support.
· Distinguishing between commonly used and more specific sound, stress, rhythm and intonation patterns, and recognising their explicit communication meanings and intentions, as well as some which are implicit (including interest or indifference) when articulation is clear.
Block 2. Production of oral texts
· Constructing coherent, well-structured texts about subjects of personal interest, or daily or less usual matters, with a formal, neutral or informal register, making proper use of the most common resources for cohesion, and demonstrating reasonable use of expressions, structures and frequently used vocabulary, both general and specific.
· Knowing about, selecting with care, and knowing how to use efficiently, the right strategies for Production of oral texts of different types and of a certain length, trying out new forms and combinations within your repertoire, and correcting mistakes (eg. in verb tenses, or references to time and space) which can lead to misunderstandings if the listener says there is a problem.
· Being aware of the salient socio-cultural and socio-linguistic characteristics of the communities in which the target language is spoken, and its differences with regards to your own cultures, connected with customs, habits, attitudes, values and taboos, and acting accordingly, adapting to conversation partners' characteristics and the communicative situation when Production of oral texts.
· Adapting the production of the oral text to the required
communication functions, choosing, from a repertoire of usual features, the most appropriate for the communication purpose, and discursive models typical for the presentation and organisation of information, amongst others, reinforcing subjects or bringing them up again.
· Using reasonably correctly the morphosyntactic structures, the discursive patterns and features used for connection and cohesion which are commonly used so that the discourse is well organised and meets the communication function or functions appropriately.
· Knowing about, and knowing how to select and using, common and more specialised oral vocabulary connected with your own interests and needs in personal,
public,
academic
y professional/work areas, and expressions and idioms frequently used.
· Reproducing, sufficiently correctly to be well understood on most occasions, general sound, stress, rhythm and intonation patterns, making conscious use of them to express different meanings as required in each context.
· Showing the necessary fluency to be able to keep up communication and ensure the main communication objective of the message, although there may be pauses to look for words and hesitations when expressing some more complex ideas.
· Showing some flexibility in interaction with regards to mechanisms for speaking and letting others speak, collaboration with your speech partner and keeping communication going, although this may not always flow smoothly.
Block 3. Comprehension of written texts
· Identifying the main ideas, relevant information and general implications of texts of a certain length, well-organized and with linguistic structures of certain complexity, with a variety of standard language and dealing with both abstract and specific subjects in your own area of specialisation or interest, in the personal,
public,
academic or professional/work areas, as long as the more difficult sections can be reread.
· Knowing and knowing how to use the most appropriate strategies for understanding general meaning, essential information, the main points and ideas and clearly marked implicit and explicit ideas and opinions.
· Knowing about with sufficient detail and knowing how to use for properly understanding of the text socio-linguistic features derived from daily situations and less usual situations in the personal,
public, academic and professional/work areas, about, amongst other things, the socio-economic structure, interpersonal relations, in hierarchies and between groups, social conventions (attitudes, values, taboos), and general features which help the comprehension of the text's socio-cultural background.
· Distinguishing between the main communicative purpose or purposes of the text such as easily discernible implications; appreciating the different communication intentions derived from the use of different features of those functions, and identifying general communication intentions in connection with different typical discursive formats, patterns and styles.
· Distinguishing between and putting into use for the comprehension of the written text the specific meanings and functions generally in connection with different syntactic structures which are commonly used depending on the communication context (eg. an interrogative structure for giving an order).
· Recognising common and more specialised written vocabulary connected with your own interests and needs in personal, public, academic and professional/work areas, and expressions and idioms frequently used when there is visual or contextual help.
· Recognising values in connection with format conventions, spelling and punctuation and less usual ones, as well as abbreviations and symbols which are commonly used and more specific ones (eg. ©, ™).
Block 4. Production of written texts
· Writing, on any format, texts with clear structures about a series of general and more specific issues connected with your own interests or speciality, giving descriptions with sufficient detail; writing with your own words, and organising coherently, information and ideas taken from various sources, and justifying your own opinions about general issues, or more specific ones, using cohesion and coherence features and vocabulary which are commonly used, or more specific ones, depending on the communication context.
· Knowing about, selecting and making use of the most appropriate strategies for writing texts with clear structures and of a certain length, eg. developing the main points, and expanding them with the necessary information, using a previously prepared script.
· Being aware of the salient Sociocultural and sociolinguistic aspects of the communities in which the target language is used, and its differences with regards your own culture, connected with customs, habits, attitudes, values and taboos, and acting accordingly, adapting them to your speech partners' characteristics and of the communication situation in producing the written text.
· Adapting the production of the written text to the required
communication
functions, selecting from a repertoire of usual features, the most appropriate for the communication intention, and typical discursive patterns for presenting and organising the information, amongst others, reinforcing and bringing the subject out again.
· Using reasonably correctly the morphosyntactic structures, the discursive patterns and the features used for connection and cohesion which are commonly used with to make the discourse well organised and fulfil the communication function or functions required.
· Knowing about, and knowing how to select and using, common and more specialised written vocabulary, connected with your own interests and needs in a personal, public, academic and professional/work setting, and expressions and idioms frequently used.
· Reproducing spelling and punctuation patterns which are commonly used, and some more specific ones (eg. instructions for getting more information, such a brackets or hyphens), correctly on most occasions; knowing how to use word processors to answer doubts about punctuation in texts produced electronically, and using writing conventions efficiently to communicate over the Internet.
As we stated in the previous section, both Assessment criteria and their application - learning standards - must be items in terms of objective achievement and each stage's competences. 
Furthermore, for specific evaluation of the degree of achievement in terms of these criteria in the 1st Bachillerato, the teacher may use the descriptors listed in section 3 (Competences) and 5 (Learning Standards) and in this programme's Didactic Units Development.
6.3 Assessment in Out & About
This stage being propedeutic does not mean that evaluation is not important, rather the opposite as it will provide information as to whether the students are ready to go on to higher levels of study (professional training or university). In this sense, the Bachillerato is the final preparation: Secondary Education finishes here and it must not be assumed that students will be able to work on particular skills after this point. Because of this, this must also be a tool to assess how the subject is taught, which will enable the correction of mistakes in teaching or adapting methodology in order to get the most from students. Current norms, in fact, stipulate that assessment is an instrument for improving both teaching and learning processes.
Returning to assessment of learning, the process must be carried out meticulously: marks at this stage influence university access. Teachers must assume this responsibility with solid, balanced, consistent criteria.
In the Bachillerato the assessment of students' learning must be continual and differentiating by subject. With English, emphasis must be placed on continual assessment. Linguistic development is permanent and marking students must match the linguistic skills of students at precise moments (unless, of course, there are negative features such as interest in learning, respect towards classmates, etc.) In other words, various assessment strategies should enable teachers to find out students' achievement in terms of the objectives set (which is why having assessable standards of learning is important) and give the right marks.
But assessors' roles do not change much with regards to the previous stage: there must be a diverse range of tools for providing objective and quantitative data about the process and which, as mentioned, make it possible to give students their marks. Tools or assessment strategies include observation in class, correctly monitoring parameters (tasks being carried out or not, greater or lesser participation, greater or lesser interest in learning, respecting classmates…), written tests (with questions in different formats: singular answers, short answers, multiple choice, association of ideas or concepts…), oral interaction, with the teacher or between students, and taking part in team work and/or cooperative work and their results. Although this may be repetitive, the objective is to have carefully collected data which gives a precise record of progress made with learning and possible difficulties. 
Continual evaluation is based on the teacher following the students' progress and using the knowledge acquired in that way to direct them, which makes the students' role even more active: they learn the guidelines which the teacher gives them and also their own following of them. 
Students do not learn in the same way, so each student must be evaluated individually and not compared with classmates. The objective must be based on each pupil's progress and development.
As well as their progress in English, students' social and emotional development must be evaluated and observed. The teacher must praise students' progress and work in pairs and as a group as well as giving them instructions about how to make progress with their English.
The following Assessment criteria are in line with legal requirements and the teaching materials offering in Out & About and are taken to be important, necessary areas for evaluation.
1. Oral comprehension. Students' ability to understand oral messages of certain complexity, given in optimum communication conditions, must be checked; in other words, in situations in which there is direct, natural communication, in which there are no interferences or conditions which might make comprehension difficult.
2. Understanding specific messages. The idea is to check the ability to comprehend not only the overall idea but also the specific details in oral and written texts of a certain complexity taken from real surroundings and contexts in personal, academic and professional settings, although some parts of the message may not be wholly understood.
3. Producing messages. The teacher evaluates students' ability to express themselves orally in everyday situations in personal, academic and professional settings. The message's comprehensibility and correction are particularly taken into account.
4. Pronunciation. The aim is to check that students recognise the English phonetic system: its phonemes' rhythm and intonations, whether they can use with some precision it in comprehension and for producing simple messages.
5. Assimilation of new vocabulary. With this criteria the aim is to evaluate the ability to understand and using vocabulary appropriately and expressions which have been learned and using strategies for correctly using vocabulary patterns. 
6. Class participation. Observe how students behave to assess whether they participate in a constructive form in personal, academic and professional settings communication situations, respecting the rules for the exchange of information. 
7. Collaborative work. This, too, is evaluated by observing students' behaviour, seeing whether they take part in a constructive way in group activities, collaborating in a harmonious learning process in the classroom.
8. Individual work. By observing students' behaviour, their individual work is evaluated with regards to correct contents, care taken with presentations and timely completion of tasks.
9. Interest in learning. The aim is to check that students are interested in advancing in their learning and curious to improve their understanding of and expression in the foreign language, if they pay attention in class, ask questions and ask about their doubts.
10. Respect for others. There is an evaluation of whether students respect their classmates and teachers, listen to them without interrupting them, respecting turns to speak and appreciating others' ideas and opinions.
11. Interest in finding out about other cultures. There is an evaluation of whether students are interested in finding out about culture in English-speaking countries, if they pay attention when such subjects are talked about and if they research by themselves in order to widen their knowledge.
12. Using polite forms. The aim is to observe in order to check that students use the polite forms in English that they learn and include them into their personal use of the foreign language.
In order to have an overall appreciation of the whole of the class, the teacher may draw up a double-entry table with a vertical list of the students and, horizontally, the numbers for Assessment criteria. By marking the boxes using a colour code which shows to what extent objectives have been achieved (for example, green for good, blue for acceptable, red for insufficient), the group's progress can be seen at a simple glance.
Knowing how to behave in the classroom (which is usually called discipline in some stage) should be dealt with specifically. Bachillerato students should be expected to take an active part in their learning, which involves positive attitude and behaviour. They are the main actors in their learning and are old enough to understand that and take it in: it is not acceptable for them to behave otherwise and that would have an impact on their marks. Of course, their being the oldest students at the centre does not mean that teachers do not have to work on their motivation and positive attitude to the subject: in other words, teachers, too, are responsible for using methods which will make the classes interested and making the group's main features dynamic, and this is also true for each student.
6.4 Assessment tools in Out & About
The various different revision sections have already been mentioned (Review and Term Review); they are in the Student’s Book and the Workbook. There are also tools for self-assessment in the Workbook: a block for exam practice (Exam practice), specifically, 28 tests for dealing with written language tests, two per unit, and block of 14 tests (Listening & Speaking practice) for dealing with oral language tasks.
Likewise, in the Teacher’s Resource Disc there are PAU exam models, along with sample exams with two levels for each unit, for the end of each term and a final exam.
In the annex at the end of this document there is a  KEY COMPETENCES ASSESSMENT RUBRIC, broken into different descriptors, which the teacher may use at the end of each unit, each quarter or whenever appropriate throughout the school year.
The stage's propedeutic nature should not be forgotten when designing assessment tools (written tests, oral comprehension and expression tests…) and the type of exam which students have to take on finishing the Bachillerato should also be taken into account (end-of-stage exam, university access tests, tests for particular universities or faculties, etc).
6.5. Qualification criteria
As mentioned in point 6.1, one of the objectives of assessment is to specify how much each student has learned. This information will be used to take important decisions, so the parameters used to fix them and communicate them will be used for taking important decisions. In other words, the teacher and the students will know where their weak points are and, consequently, which area or areas of knowledge they should focus on.
In order to proceed as explained in the previous paragraph, the best thing is to assess unit by unit, making use of the contents specifications in point 8. To do this, we include reference values table using percentage values to make them easily understood. The idea is not to fill in a table like this for each student but, when giving marks, teachers should take into account the importance of different things studied, how much they count towards final marks and, as appropriate, shortcomings and reinforcement tasks.
	TEACHING UNIT
	%
	% total

	Block
	1. Oral Comprehension
	15
	60

	
	2. Oral production
	15
	

	
	3. Written comprehension
	15
	

	
	4. Writing expression
	15
	

	Transversal features in the blocks
	Communication functions
	4
	28

	
	Vocabulary
	4
	

	
	Syntactic-discursive contents
	4
	

	
	Graphic patterns and sounds
	4
	

	
	Classroom language
	4
	

	
	Learning strategies
	4
	

	
	Sociocultural and sociolinguistic aspects
	4
	

	3 Social awareness
	12

	
	100


This approximation makes it easier, to a large extent, to make the adjustments required for students with special needs (see point 7). Let us take a student with hearing problems: obviously, the percentages for blocks 1 and 2 can be reduced (or even eliminated), as can those for pronunciation, and they can be assigned to the other blocks.
Marks can also be altered depending on what we call correction factors, affecting final marks by ± 5-10%. These factors are:
· Intention to communicate in English.
· Motivation for learning English.
· Personal work: effort, persistence…
It is also the case that any dishonest attitude (eg. copying in written tests or stealing other people's work) will lead to losing all points from that teaching unit or all the units taught until then during the term.
	7 EDUCATIONAL NEEDS



7.1. Introduction to the concept of attention to diversity.
Educating means doing everything possible for all the students to obtain maximum personal, intellectual, social and emotional development and, of course, for them to achieve the objectives set by the curriculum. This means taking great care with attention to diversity with regards to students. Obviously, each person is different, but we know that the students who need greatest attention in terms of educational adjustment are those who need specific educational help, and they fall into the following categories: 
a) students with special educational needs dues to an inability or serious behaviour disorders; 
b) students with high intellectual capacity;
c) students who have joined our educational system late; 
d) students with specific learning difficulties; 
e) students with special educational needs due to personal conditions or school history. 
Except for the group who have joined late, and because learning English is a principle independent from the educational system, the rest of the students will, as we say, need adjustments to deal with their individual characteristics. Of course, there may be a conflict because these adjustments cannot contradict the stage's propedeutic characteristics: adjustments in methods, for example, may be made, but objectives and contents cannot be lowered, except, as mentioned below, when the objective is to give students solid training in order to be ready for higher level studies. Bearing this in mind, we will deal briefly with each profile (taking into account the fact that the educational approach for students with more than one problem will be more complex).
· Students with educational needs due to disabilities or serious behaviour disorders.
Their disability may be physical (sensory or movement), intellectual or connected with language disability.  In the first case, the most usual problems are significant sight, hearing or movement problems. This disability will lead to students having greater or lesser difficulties with certain linguistic abilities (eg. listening for hypo acoustic children). So this is the exceptional case, mentioned above, in which the teacher must modify the objectives and, secondly, use methodical means to access the curriculum, which will vary depending on each disability. In other words, modify the learning process for each pupil's particular characteristics (to continue with the same example, emphasising visual access, taking into account the pupil's hearing problems), giving more emphasis to activities, materials, resources, etc, which support the learning process.
Two special cases to be addressed with care are those of students with language problems (TEL, expression and/or comprehension) and students with intellectual disabilities. In both cases, it is to be expected that the Department of Orientation will have provided academic guidance and, along with the parents, considered whether the student in question should take the Bachillerato which, as we have mentioned, is the gateway to further studies.
Behaviour disorder is usually, though not always, related to attention deficit hyperactivity disorder. In all cases, the teacher must use standard measures to deal with these students' difficulties. Briefly, we should mention: balancing the right class routine with new, motivating teaching approaches, positioning students carefully, reinforcing success, valuing effort more than results (taking care of self-esteem and motivation), modifying assessment tools, etc.  If there is no discrepancy, the objectives should not be modified. If there is a discrepancy, the possibility of adapting the syllabus may be taken into account, always bearing in mind the competences which have to be acquired in order to go forward or obtain qualifications.
· Students with high intellectual capacity.
These students' main problem is usually lack of motivation, the result of having to perform learning activities which they are already beyond. It is the teacher's job to use appropriate teaching strategies (eg. get them to lead team work or ask them to take part in some explanations as pupil-helpers…) and offer activities which are a challenge for them (activities to widen their knowledge or increase it, voluntary or otherwise).
· Students with specific learning difficulties. 
When learning a language, learning disorders due to reading difficulties should be taken into account (eg. dyslexia) or problems writing. In either case, teachers should take into account the exact nature of these difficulties and using teaching methods to help deal with them. If this is not sufficient, a dilemma arises: adapting the syllabus in order to be able to pass the student is questionable in that he/she will not have completed the objectives set for this stage.
· Students with special education needs due to personal conditions or school history.
This group has only recently been specified in legal terms and can be interpreted in different ways. The Department of Orientation must determine which students are to be included in the group (eg. students with epilepsy which obstructs their learning) and decide how to deal with this educationally.
7.2. Attention to diversity in Out & About.
Bearing in mind this range of possibilities, it should be said that Out & About pays attention to diversity in its programme, structure and contents. As mentioned previously, the Out & About programme is sufficiently flexible and offers specific points and general proposals to help teachers to adapt it to each particular context: the school, the classroom and each student.
The contents of Out & About, which have been carefully chosen, are attractively presented in a stimulating way in order to deal with diversity. The course has a cyclical structure which allows students to widen their knowledge starting from what they already know and acquire more knowledge about cultural issues and new, more complex linguistic subjects. At the same time, the complex evaluation process includes general criteria which must be prepared and adapted for each group, setting specific objectives depending on the context of each centre, teacher and class. Teachers have different tools of evaluation and competences as well as specific tasks. It is also necessary to set minimum contents according to the needs, abilities and rhythm at which the students learn. 
In fact, in order to take care of specific needs successfully, the activities, materials and resources available in Out & About must be taken into account. The vast majority of these activities can be used in personalised ways and are open so that each student can respond in a different way depending on his/her ability. 
The Activities Book concentrates of each unit's key contents. These activities can be used both with students who need extra help and with more able students who finish the initial task early. Each student will need a different amount of time which will depend, to a greater or lesser extent, on his/her motivation. Most of the activities are designed for use in the classroom, but they can also be given as homework. As can be seen on the table further on, the same material and/or resources can be used to reinforce the class or widen knowledge; in other words, the objective can be changes as fits. For example, a simple question about a text can be reinforcement for less advanced students and can also serve as inspiration in an extension activity in which students are asked to say other words in the same semantic area.
The teacher should take advantage of students' abilities in every way that arises. One student may hate speaking but enjoying writing vocabulary on the board, while another may be good at drawing or making posters.
Another crucial factor is the methodology used by the teacher with his/her own group and, more specifically, with students with learning difficulties. The most important thing with all types of task is to make sure that they have been correctly prepared beforehand, students knowing all the words they are going to need and understanding the activity's objectives. If students are given the right linguistic tools in order to carry out the activity successfully, it is almost certain that they will find it sufficiently demanding and interesting. Without the necessary preparation, students may have an experience of negative learning, which will lead to them losing confidence and feeling frustrated with an activity which demands a degree of competence which they do not have. 
As said above, assessment and stimulation are essential for students, and even more so for those with special needs. When doing an activity, you must guide them towards finding the right answers rather than giving them to them. This will lead to students feeling satisfied when they find the right answer. Whenever a student makes a mistake, you must emphasise that making mistakes is part of the learning process and that they should not be ashamed of making mistakes. 
The extra activities in each lesson can be used whenever the teacher feels that the students need to practise particular vocabulary. The same activities can be used to extend more advanced students' knowledge, although, in some cases, it may be necessary to change the instructions a little. Additionally, there are extension or reinforcement pages in the Teacher's Resources CD about the main vocabulary and structures in each unit. There are also pages with lists of words with their definitions for revising and increasing students' vocabulary.
It should not be forgotten that continual revision is another important part of the learning process and that it is particularly helpful for students with special needs, as well as for the rest of the group. Out & About is based on a system of continual revision, with different games and techniques for revising the vocabulary learned in each unit and each block of two units. 
The Teacher's Resources CD with the interactive online activities and the CD-ROM for the digital board offer further material to help teachers deal with the different specific needs in the classroom.
	8 TEACHING UNITS DEVELOPMENT



As can be seen in the development of the teaching units, the contents have been grouped in four main blocks:
Block 1. Comprehension of oral texts
Block 2. Production of oral texts
Block 3. Comprehension of written texts
Block 4. Production of written texts
In order to facilitate reading the programme, inter-disciplinary contents are specified after each block's specific contents. The students are the following:
Communication functions
Vocabulary
Structures
Graphic patterns and sounds
Classroom language
Learning strategies
Sociocultural and sociolinguistic aspects
The contents of each unit are explained on the following pages.
UNIT 1 PLUGGED IN
1 Contents 
Block 1. Comprehension of oral texts
· Listening to and understanding an interview a trainer in new technology.
· Listening to and understanding a text about how  different members of a family feel and why in a stormy situation.
· Listening to and understanding a conversation about a hacker.
· Listening to and understanding an interview with an ethical hacker.
· Listening to and understanding videos: 1.1.  Do teenagers spend too much time on social networks?; 1.2. Technology.
Block 2. Production of oral texts
· Oral interaction about the photo at the start of the unit and about using new technology.
· Oral interaction as a group debating the environmental problem of technological rubbish.
· Oral interaction in pairs explaining how to do something on the computer.
· Oral interaction in pairs speculating about the conversations the people in different photos could be having.
· Oral interaction in pairs improvising a conversation about what you are doing or what you often do.
· Oral interaction in pairs talking about people's possible reactions if the Internet and mobile phones stopped working one day.
· Oral interaction in pairs giving opinions and showing agreement or disagreement about an issue.
· Work in pairs and present to the class conclusions about the skill in Life skill: safety procedures when using the computer.
Block 3. Comprehension of written texts
· Reading and correcting an article about technological rubbish (e-waste).
· Reading the definition of the meaning of several phrasal verbs.
· Reading a conversation about a hacker.
· Reading and comprehension of a text about parental control of children using the Internet.
· Completing and comprehension of a text about the disappearance of telephone boxes.
· Completing and comprehension of a text about writing an essay with four paragraphs.
· Reading steps and notes for writing a text: an essay.
· Reading and comprehension of a multiple choice questionnaire about the presence of technology in our lives.
· Reading a text with opinions from several young people about the effects of technology in personal relationships and in attitudes and behaviour.
· Reading and comprehension of a text about whether young people should take their mobile phones to school.
· Reading the reference sections given in the activities.
Block 4. Production of written texts
· Completing sentences using the phrasal verbs and idioms studied.
· Completing/Writing sentences and/or texts using vocabulary about computers and adjectives finishing in -ing and  -ed.
· Completing sentences and/or a text using the Present continuous and the Simple present with their auxiliary verbs.
· Writing an essay with arguments in favour of and against one of the subjects put forward.
· Rewriting sentences to make them more reader-friendly.
· Completing sentences with expressions which introduce opinions.
The following points are studied indirectly in the four previous blocks:
Communication functions:
· Making use of expressions for making it easier to swap opinions: What about you? / Do you agree? / I (don’t) agree (with you / that). / I’m not sure (about that). / I think/feel/believe that … / I’m afraid I don’t agree with you/that.
· Describing personal information: personal use of new technology in general and social networks in particular.
· Writing an essay.
Vocabulary:
· Vocabulary connected with computers (Computer words): at / attach / blog / click / cursor / cut / delete / document / download / drag / e-mail / enter / file / hashtag / with / install / keyboard / link / menu / open / password / paste / post / press / save / screen / search / send / share / type / webpage / window.
· Adjectives which end in -ed y en -ing: alarmed-alarming / amazed-amazing / amused-amusing / annoyed-annoying / astonished-astonishing / bored-boring / confused-confusing / disgusted-disgusting / embarrassed-embarrassing / entertained-entertaining / excited-exciting / frightened-frightening / interested-interesting / pleased-pleasing / shocked-shocking / surprised-surprising / worried-worrying.
· Vocabulary or expressions for writing an essay with opinions: also / besides / furthermore / in addition / moreover / although / despite / however / on the one hand / on the other hand / As I see it … / I feel that … / I think … / In my opinion … / It seems to me that …
Syntactic-discursive contents:
· Phrasal verbs: throw away something / turn up / end up / check out.
· Idioms: to steer clear of something / to poke one’s nose into something / to scribble something down.
· Simple present and present continuous
· State verbs.
· Correct use of: even / at all / nevertheless.
· Correct use of connectives (signposts) in written expression: but / consequently / despite / even though / for example / on balance / on the other hand.
Graphic patterns and sounds:
· Recognising, comparing and correct pronunciation of the letter t in negative forms of auxiliary verbs.
· Recognising the strong syllable and correct pronunciation de words in the same semantic group.
Classroom language:
· Look at the photo. Talk to your partner for one minute about what you can see and what people use technological devices for. Think about these questions: who can you see?, what is she doing?, where is she? What kind of technology do you use?
· Look at the title and the photos opposite. What can you see? What do you think the text is about? Compare with a partner.
· Find these key words in the first paragraph of the text. What do they mean? Translate them into your language.
· Make a sentence using at least two of the words in Exercise 2.
· Read the text quickly – in about three minutes! Was your answer to Exercise 1 correct?
· Read the text again and listen. Match the paragraphs with the topics.
· Are the following statements true or false? Use the exact words from the text to justify your answer.
· Choose the best answer according to the text. Only one answer is possible.
· Match the words with their definitions. Remember to look back at the text to help you.
· What’s the best way to reduce the amount of e-waste we produce? What’s the best way to make people more aware of this problem? Work in small groups and suggest some ideas. Compare your ideas with the rest of the class and vote for the best.
· Match the words in the box with the pictures. Two words are not in the pictures. What do they mean?
· Add the words from Exercise 1 to the lists below.
· Match the verbs from the word-cloud with the meanings. You won’t need to use all of the verbs yet!
· Complete the sentences with verbs from the word-cloud in Exercise 3.
· Listen again to check your answers.
· Choose a topic and ask a partner to explain some of the things you have to do.
· Complete the sentences with the words in the box.
· What’s the worst password you can think of? Compare your ideas with a partner.
· You will hear Robin Perry talking about choosing a safe password. What do you think she will say?
· Listen to the beginning of an interview with Robin Perry. Which of these people would it be useful for?
· Listen to the rest of the interview. Put the following pieces of advice in the order you hear them.
· Listen again and answer the questions.
· Read these extracts from the interview. Can you guess the meaning of the phrases in bold? How do you know?
· Make notes to answer the following questions.
· Compare and discuss your answers to Exercise 7 with a partner.
· What helped you understand the listening?
· Who’s talking? Match the sentences with the photos.
· Work with a partner. Who do you think the people in the photos are talking to? What do you think they will say next?
· If you change the pronouns in the sentences in Exercise 1, how do you have to change the verbs? Complete the rules with pronouns.
· Match the meanings with the sentences in Exercise 1.
· Complete the sentences with the correct form of the verb.
· Complete the text with a negative auxiliary verb.
· Listen and repeat the phrases from Exercise 6. How is the t in the negative auxiliaries pronounced?
· Below are three groups of state verbs. In each group, one word does not belong. Which one is it?
· We do not usually use state verbs in continuous tenses. Correct the sentences below.
· The verbs below have two different meanings. One of them is a state, the other is not. Say which are the state verb meanings.
· Three of these sentences are incorrect. Correct them.
· Complete the text with the best form of the verbs in brackets.
· Look at the prompts below. Write them as a complete conversation.
· Read out your conversation from Exercise 15 with a partner. Then improvise another similar conversation.
· Listen and match the people with the questions.
· Do you use emoticons in texts, emails, instant messages etc.? Which emoticons do you use? Tell a partner.
· Match the adjectives with the emoticons. There may be more than one possible answer.
· Which feelings in Exercise 3 are positive and which are negative?
· Work with a partner. Write a sentence to explain the cause (with an ‘-ing’ adjective) for each of the results (with an ‘-ed’ adjective) in Exercise 3. Compare with a partner.
· Complete the second sentence with an ‘-ed’ or ‘-ing’ adjective so it has the same meaning as the first one.
· Listen to the stress in the word families in the box. Practise saying them yourself. Make more word families for other adjectives on this page.
· Listen to the groups of words. Choose the word with a different stress pattern.
· Imagine a whole day in which everybody’s on the Internet and mobile phones stop working. Work with a partner and imagine people's reactions.
· Read the newspaper headline and listen to the conversation. Do the speakers agree or disagree in the end?
· Find phrases in the conversation for the following functions.
· Practise the conversation in Exercise 1 with a partner. Now change partners and have a conversation like the one between Jim and Ana on one of the topics  below.
· Read the essay. Choose the best option to complete the sentence about the writer’s point of view.
· Match the paragraph numbers with the topics below.
· Choose the correct word to complete the sentences.
· Complete the text with the words in the box.
· Find these words or phrases in the essay, then match them with their uses.
· Read the essay again and find an expression to signpost opinion.
· Choose the correct signpost.
· Rewrite the sentences so they are more reader-friendly. Use the signposts in Exercise 5.
· Write a for and against essay (100 words) on one of these titles.
Learning strategies:
· Reading the sentences and contents in order to write an essay.
· Using the advice marked as Tips: a) strategy for dealing with exercises for linking words with their definitions; b) remember words and verbs which usually go together; c) get ready for an exercise of listening; d) differentiate using adjectives finishing in -ing and adjectives finishing in -ed; e) add to the answers, avoiding answering just yes or no; f) use a four-paragraph text for a short essay.
· Learn from the proposals in False friend: learn about the difference between disgusted and embarrassed.
· Learn the meaning of phrasal verbs and idioms, and recognise the importance of repetition to consolidate learning.
· Revising and correcting Spanish-speakers' typical mistakes: a) saying 100 million mobile phones and not 100 million of mobile phones; b) saying He doesn’t want to go out tonight and not He isn’t wanting to go out tonight.
· Revise frequently to consolidate contents (use the sections Review).
· Completing grammar rules.
· Reflection about strategies for improving at comprehension with listening.
· Doing exercises for improving written expression.
Sociocultural and sociolinguistic aspects:
· Developing skills for dealing with different more or less daily situations: safety procedures when using the computer.
· Recognising how models of social relationships are changing due to the use of new technology.
· Recognising the risks of new technology: inappropriate use of the Internet by children without parental control, creation of addictions…
2 Competences
	Descriptors 
	Activities

	Linguistic communication

	LISTEN
Includes the gist and specific information in oral messages, given live or using technical means, transactions and daily tasks in personal, public, academic and professional matters.
	Listening to text about how different members of the family feel, and why, in a stormy situation.

	Includes the main points and relevant details of formal and informal conversations.
	Listening ton interview a trainer in new technology and a conversation about a hacker.
Listening to conversation about a hacker.

	Identifying the main ideas and specific information in presentations, talks, explanations and the news.
	Watch two videos: 1.1.  Do teenagers spend too much time on social networks?; 1.2. Technology.


	Distinguishing sound characteristics, accent, rhythm and intonation in various contexts and identify what they want to communicate.

	Pronounce correctly the letter t in negative forms of auxiliary verbs.
Recognising the strong syllable and pronounce correctly words in the same semantic group.

	TALK / CONVERSE
Give oral presentations of a certain length, well structured and about academic subjects and answering questions which can be asked about their presentations.
	Presentation to the class of conclusions about the skill in Life skill: safety procedures using computers.

	Take part correctly in daily transactions and tasks in personal, academic and professional areas.

	Oral interaction in pairs explaining to each other how to do something on the computer.

	Take part in communication exchanges in usual contexts contributing specific information, personal opinions and justifications for your arguments.
	Personalizing, when necessary, the answers to the teacher's questions with personal data and information about your surroundings.
Debate about the environmental problem of technological rubbish.
Oral interaction in pairs talking about people's possible reactions if the Internet and mobile phones stopped working one day.
Oral interaction in pairs giving opinions and showing agreement or disagreement about an issue.

	Expressing yourself correctly in personal, academic or professional conversations you take part in, using well-defined structures and clear pronunciation.
	Oral interaction about the photo at the start of the unit and about using new technology.
Oral interaction in pairs speculating about the conversations the people in different photos could be having.
Improvising a conversation about what you are doing or what you often do.

	READING 
Identifying relevant information and the implications of instructions, explanations or norms of certain length and complexity.
	Comprehension of a text about parental control of children using the Internet.
Reading steps and notes for writing a text: an essay.
Comprehension of a text about writing an essay with four paragraphs.
Comprehension of a multiple choice questionnaire about the presence of technology in our lives.


	Understanding specific details and implications of texts in different formats
	Comprehension of a conversation about a hacker.
Comprehension of a text about the disappearance of telephone boxes.
Comprehension of a text about whether young people should take their mobile phones to school.

	Understanding relevant information in correspondence, formal and informal, in different formats.
	Interpret and understand the instructions, examples and texts in the reading and writing activities suggested in the Workbook.

	Finding specific information in reference material and material for study for research tasks and work.
	Reading the reference sections given in the activities.
Reading the definition of the meaning of several phrasal verbs.

	Understanding the general idea, essential information and the most relevant ideas in journalistic, literary and fictional texts in different formats.
	Comprehension of an article about technological rubbish (e-waste).

	Valuing reading as a source of pleasure and knowledge.
	Comprehension of a text with opinions from several young people about the effects of technology in personal relationships and in attitudes and behaviour.

	WRITING 
Using production strategies for writing texts with detailed information and of a certain length.
	Writing an essay with arguments in favour of and against one of the subjects put forward.
Rewriting sentences to make them more reader-friendly.


	Writing notes, messages, adverts, posts and formal and informal correspondence with relevant information and personal opinions.

	Completing sentences with expressions which introduce opinions.

	Writing texts of a certain length about specific and abstract issues using appropriate vocabulary, spelling, punctuation and correct formats and correct structures, on different formats.
	Writing sentences and/or texts using phrasal verbs and the idioms studied in the unit, as well as vocabulary about computers and adjectives finishing with -ing and with -ed.
Completing sentences and/or a text using the Present continuous and the Simple present with their auxiliary verbs.

	Mathematical competences and basic science and technology competences.

	Solving puzzles, crosswords and guessing games of a certain complexity.
	Do crosswords and/or fill in tables.

	Identifying environmental problems, connecting them with causes and effects and have a critical attitude with regards to your surroundings.
	Recognising the problem of the growing production of technological rubbish.

	Digital competences

	Obtaining and preparing information from the Internet for carrying out tasks in English.

	Looking for the meaning and/or translation of words, of phrasal verbs and of idioms.

	Give short presentations and projects of a certain length in English using different formats and digital tools.
	Presentation to the class of conclusions about the skill in Life skill: safety procedures using computers.

	Studying and practising English on digital formats, operating in English-speaking environments.
	Using learning resources from the website www.outandabout.es, especially the section “tips and tricks” as a tool for improving using English in the real world.
Download the AR (Augmented Reality App) onto a mobile or a tablet to carry out interactive activities.


	Social and Civic competences.

	Taking part in group activities with respect and interest and a proactive, collaborative attitude.
	Take part in pair and/or group work with initiative and with respect for other people's opinions.

	Interacting politely and attention valuing and respecting classmates' opinions, tastes and preferences and explaining your own.
	Expressing opinions about the importance of technology in current society and its influence on the way of understanding and managing social relationships.

	Cultural awareness and expressions.

	Using artistic techniques and items of a certain complexity to prepare and give presentations and projects.
	Presenting opinions, suggestions, etc., about the situation described in “Life skill”: safety procedures for using computers.

	Identifying different forms of cultural expression and showing an interest in widening knowledge individually.
	Recognising social changes brought about by using social networks.

	Learning to Learn

	Identify, plan and apply objectives correctly and systematically for carrying out tasks, activities and projects.
	Individually complete the exercises in Workbook using dictionaries and the Language reference section.
Individually complete homework consisting of looking for and/or finding out more about a subject, collecting and organising information.
Taking in and using expressions learned for writing an essay.

	Using tools and resources individually for clearing up doubts, widening knowledge and correcting mistakes.
	Revise and correct the mistakes marked in Get it right!
Using individually the material in Common Mistakes at Bachillerato.
Developing personal strategies for avoiding confusions marked as False friend.

	Showing an interest in carrying out evaluations of your own progress and identify points for improvement.
	Do the Review sections with interest.

	Identifying and using different strategies for learning individually.

	Follow the advice and using the strategies suggested in Tips.
Reflection about strategies for improving at listening comprehension.
Doing exercises for improving written expression.

	Sense of initiative and entrepreneurial spirit.

	Identifying and using the most appropriate strategies needed for studying individually.
	Work individually on the tasks given.

	Have a positive, proactive attitude to reading texts of various types by yourself.
	Do the reading activities in the Workbook individually.

	Plan, organise and check your work to be able to present it properly in different formats.
	Using phrases given for writing an essay.

	Becoming aware of the consequences of your decisions and deal with the consequences.
	Become aware of and make commitments to try to reduce e-waste.
Be self-critical with regards to technology dependency.



3 Social awareness
Moral and civic education
· Show interest taking an active part in class and following the teacher's instructions correctly.
· Showing an interest in and respecting other people's opinions about the use and social impact of new technology.
Education for Equality
· Show respect for other people's opinions, tastes, preferences, etc of classmates regardless of their gender.
· Value equality between men and women.
Environmental education
· Recognising the negative impact of the accumulation of technological rubbish and the problems for treating it.
· Make commitments to reduce the production of that type of rubbish and make it easier to treat what is inevitably produced.
Education about health
· Recognising the difference between using, using too much and becoming addicted to new technology.
Work in pairs, as a group or cooperative work in the classroom
· Be able to work in pairs or groups effectively, respecting other people and being cooperative.
4 Cross-curricular links
· Information and Communication Technology: knowledge and proper use of new technology.
5 Assessment criteria
· Naming, recognising and presenting vocabulary connected with computers, adjectives which end with -ed and with -ing, and  vocabulary or expressions for writing an essay with opinions.
· Make proper use of the phrasal verbs and idioms studied, the Present simple and Present continuous, the state verbs, even / at all / nevertheless and connectives in written expression.
· Using language for particular communication functions: exchanging opinions, description of personal information (personal use of new technology in general and social networks in particular) and writing an essay.
· Using correct pronunciation and intonation: the letter t in negative forms of auxiliary verbs and the strong syllable in words in the same semantic group. 
· Knowing about and using basic sociocultural and sociolinguistic aspects: skills for dealing with different situations (“Life skill”), changes in social relationships brought about by new technology and the risks of inappropriate use of new technology.
· Comprehending oral messages, extracting relevant information from them (main idea and complementary information): an interview with a trainer in new technology, another with an ethical hacker, a text about how different members of a family feel, and why, in a stormy situation, a conversation about a hacker and two videos.
· Producing coherent, well structured oral messages using information, opinions, suggestions…: opinions about the photo at the start of the unit and about using new technology, debate about the environmental problem of technological rubbish, information about how to do something on the computer, speculation about the conversations the people in different photos could be having, conversation about what you are doing or what you often do, comments about people's possible reactions if the Internet and mobile phones stopped working one day, and presentation of safety procedures for using computers.
· Comprehending general information and differentiating basic ideas from secondary ideas included in different types of written text: an article about technological rubbish (e-waste), defining the meaning of several phrasal verbs, a text about parental control of children using the Internet, another about the disappearance of telephone boxes and another about writing an essay with four paragraphs, several opinions from several young people about the effects of technology on personal relationships and on attitudes and behaviour, a multiple choice questionnaire about the presence of technology in our lives, and a text about whether young people should take their mobile phones to school.
· Writing written texts with clear structures, with specific information and in line with the objective in each case and the target reader: completion/writing sentences and/or texts using phrasal verbs and the idioms studied in the unit, vocabulary about computers and adjectives finishing with -ing and with -ed, the Present simple and the Present continuous, and their auxiliary verbs, writing an essay with arguments in favour of and against one of the subjects put forward, rewriting sentences to make them more reader-friendly and completing sentences with expressions which introduce opinions.
6 Contents - Assessment criteria - Competences
	Contents
	Assessment criteria
	Competences

	Recognising and presenting vocabulary connected with computers, adjectives which end with -ed and with -ing, and  vocabulary or expressions for writing an essay with opinions; phrasal verbs and idioms.
	Recognising and using orally and in writing a repertoire of common and more specialised vocabulary about computers, and also adjectives which end in -ed and in -ing, and  vocabulary or expressions for writing an essay with opinions; and phrasal verbs and idioms studied in the unit.
	LC
CD


	Practising the use and forming the Present simple and the Present continuous, the state verbs, expressions with even / at all / nevertheless and texts with connectives.

	Recognising and using reasonably correctly functions and meanings in connection with frequently used syntactic structures.
Distinguishing between and correctly using the right communication functions for the context and intention: expressing opinions and expressing agreement or disagreement with other people's opinions.
	LC
SCS 

	Practise the pronunciation of t in negative forms of auxiliary verbs and in words in the same semantic group.
	Recognising and correctly producing orally and in writing t in negative forms de auxiliary verbs and pronounce correctly words in the same semantic group (recognising the strong syllable).
Use correct pronunciation and intonation.
	LC


	Listening to an interview with a trainer in new technology and another with an ethical hacker, a text about how different members of a family feel, and why, on a stormy day, a conversation about a hacker and two videos.
Reading an article about technological rubbish (e-waste), the definition of the meaning of several phrasal verbs, a text about parental control of children using the Internet, another about the disappearance of telephone boxes and another about writing an essay with four paragraphs, several opinions from several young people about the effects of technology on personal relationships and on attitudes and behaviour, a multiple choice questionnaire about the presence of technology in our lives, and a text about whether young people should take their mobile phones to school.
	Identifying the main ideas, relevant information and general implications of oral and written texts of a certain length.
	LC
SCS 
CD

	Debate with your classmates about skills for dealing with different situations (“Life skill”: safety procedures for using computers), changes in social relationships brought about by new technology and the risks of inappropriate use of new technology.
	Knowing about and using basic Sociocultural and sociolinguistic aspects, such as safety procedures which should be followed for using computers, changes in social relationships brought about by new technology and the risks of using them inappropriately.
	LC
SCS 
CD

	Providing personal information and opinions, suggestions, comments, etc., about other subjects: opinions about the photo at the start of the unit and about using new technology, proposals about the environmental problem of technological rubbish, information about how to do something on the computer, suggestions about the conversations the people in different photos could be having, information about what you are doing or what you often do, comments about how people would react if the Internet and mobile phones stopped working one day, and suggestions about safety procedures for using computers.

	Producing well structured, coherent texts giving, requesting and exchanging detailed information and opinions.
	LC
SCS 
SIE
CD

	Developing a written text: an essay with arguments for and against a particular subject.
	Writing written texts with clear structures with specific information and opinions.
	LC
SCS 
SIE


UNIT 2 A CLOSE SHAVE
1 Contents 
Block 1. Comprehension of oral texts
· Listening to and understanding three phone calls to a health centre.
· Listening to and understanding a conversation between two people talking about something which happened in the photo.
· Listening to and understanding a call to the emergency services.
· Listening to and understanding videos: 2.1. What’s the most dangerous situation you’ve ever been in?; 2.2. Firefighters.
Block 2. Production of oral texts
· Oral interaction about the photo at the start of the unit and about dangerous situations.
· Oral interaction as a group debating how expensive rescue operations are and whether the people rescued should pay for those services.
· Oral interaction in pairs with a conversation talking about a difficult situation when travelling.
· Oral interaction in pairs inventing a short story.
· Oral interaction in pairs talking about a story about an accident which somebody had.
· Oral interaction in pairs talking about the moments and circumstances in which they got different injuries.
· Oral interaction in pairs asking questions and answering about events in the recent past using the past continuous.
· Work in pairs and present to the class conclusions about the skill in Life skill: preparing for a dangerous situation.
Block 3. Comprehension of written texts
	· Reading the definition of the meaning of several phrasal verbs.
· Reading steps and notes for writing a text: 
· Reading and comprehension of a story about a personal experience.
·  Reading and comprehension of a multiple choice questionnaire 
· Reading and comprehension of a text about reactions people have in dangerous situations.
· Reading the reference sections given in the activities.
· Completing and comprehension of a person talking about losing something in the desert.

	· Completing and comprehension of a text about writing a story or narrative in three paragraphs. Reading and comprehension of a story about a lifeguard who saw lightning strike near a swimming pool.

	· Interpret and understand the instructions, examples and texts in the reading and writing activities suggested in the Workbook. 
· Reading and comprehension of a text about an accident which happened to two adolescents when they were hit by lightning.
· Reading a text about an English boy who got lost in a national park.



Block 4. Production of written texts
· Completing sentences using the phrasal verbs and idioms studied.
· Completing/Writing sentences and/or texts using vocabulary about injuries and adverbs of manner. 
· Completing sentences and/or a text using the simple past and the past continuous with their auxiliary verbs.
· Writing a story about a personal experience about one of the subjects put forward. 
· Rewriting sentences to make them more reader-friendly using connectives between different actions in time.
The following points are studied indirectly in the four previous blocks:
Communication functions:
· Making use of expressions for telling a story: did you read / hear about. / It happened (in Australia / last week) … / it was (late in the evening / early in the morning)… and expressions for asking and answering: Oh really? / Where … / when? ... / What happened in the end? / Wow, what a funny story! / How very funny! 
· Describing personal information Talk about a personal experience about a dangerous situation. 
· Writing a story about a dangerous experience you have had yourself. 
Vocabulary: 
Vocabulary about injuries (Injuries): a bandage / a nosebleed / a broken arm / a bruised leg / a burn / a cut / a scratch / a sore neck / a sprained ankle / a sting / some stitches / a sunburnt back / a swollen foot / a wounded knee.
Modal adverbs: accidentally / angrily / carefully / dangerously / desperately / fast / gently / quickly / quietly / secretly / seriously / slowly / tightly / totally / truly / unhappily.
Vocabulary or expressions for writing a story: A few years ago / At the beginning of April / Before I knew it ... / For the first couple of days / From the beginning,... / In December ... / In the second week / It all began when ... / It was a cold summer / winter / spring / autumn. / The next afternoon / Two days before / When I was (nine) / It was a disaster! / It was fun. / It was terrifying! It was the best / worst holiday I’ve ever had It was the happiest time of my life. / The funny thing is that ... / To my surprise.
Syntactic-discursive contents: 
· Phrasal verbs: set out / run out of / give up / come across.
· Idioms: to be right as rain / to be in bad shape / to be up and about.
· Simple past and past continuous 
· Correct use of: it’s no use / like / I was wondering / good . 
· Correct use of connectives (signposts) in written expression: when / while / as / meanwhile / during / as soon as / and then / after. 
Graphic patterns and sounds: 
· Recognising, comparing and pronouncing the phoneme /ɜ:/ 
· Recognising and pronouncing the weak forms is / was / are / were.
· Forms and changes in the regular simple past: a) verbs ending in a single consonant preceded by short vowels double the final consonant: step – stepped; rob – robbed; b) if the verb has more than one syllable, the final consonant is only doubled when the stress falls on the last: admit – admitted; c) verbs ending in -y preceded by a consonant, change -y for -i  and add -ed: hurry – hurried; study – studied; try – tried; d) verbs which end in -e, only add a -d: dance – danced; like – liked.
· Forming adverbs of manner: a) most of them are formed from adjectives, by just adding the ending -ly: quick quickly, slow slowly; b) the endings in -y preceded by a consonant, change -y for -i: easy easily, happy happily; c) in some cases, the adverb is the same as the adjective: early, fast, hard, late; d) the adverb good is irregular. The adverb of manner for good is well: Jim is a good ballet dancer / Jim dances well; e) late and hard do not change as adverbs of manner: Steve works hard, John was late for the trip.
Classroom language: 
· Look at the photo. Talk to your partner for one minute about what you can see and how this situation could be dangerous. Think about these questions: what is he holding?, why do people keep bees?, where was this photo taken?
· Look at the title and the photos opposite. What can you see? What do you think the text is about? Compare with a partner.
· Read the words highlighted in green in the text and then match them with related word in the box.
· Translate the highlighted words from exercise 2 into your language.
· Read the text quickly – in about three minutes! Was your answer to Exercise 1 correct?
· Read the text again and listen. Put the topics in the order they appear in the text.
· Are the following statements true or false? Copy the evidence from the text.
· Choose the best answer according to the text. Only one answer is possible.
· Find words or phrases in the text that match the definitions. Check in your dictionary.
· People are often unprepared when they go mountain walking and rescues are very expensive. Do you think Jamie should pay for his rescue? Discuss in small groups.
· What’s the difference? Complete the sentences
· Match the phrases in the box with the photos. One of the phrases is not shown. Some photos may have more than one word. 
· Work with a partner. Talk about a time in your life when you have had the injuries in exercise 1.
· Make four sentences from the table.
· Work with a partner. Make a list of possible accidents and how they happen.
· You will hear three people phoning a medical centre asking for advice about the situations below. What do you think the doctor will say?
· Read the extracts from the telephone calls. Match the idioms in bold with their meanings.
· Who do you think will be most disappointed by the doctor’s advice? Compare and discuss with a partner.
· Say whether the verbs in Exercise 1 are in the simple past or past continuous tense.
· Match the sentences in Exercise 1 with these meanings.
· Complete the sentences with the simple past or past continuous form of the verbs in brackets.
· Listen again to check your answers.
· Complete the sentences with the words in the box.
· Match the sentences endings with the sentence beginnings in Exercise 4.
· Use your own ideas to complete the sentences. Use the past continuous. Then compare with a partner.
· Work with a partner. Ask 
questions about events in the recent past using the past continuous.
· Imagine you are the person in the photo. Think about the situation and answer the questions.
· Adverbs of manner tell us how something is done. Look at the letters in bold. How do you usually form an adverb?
· Which adverbs in Exercise 1 are irregular? Does the adverb normally go before or after the verb?
· Choose the correct adverb so the sentences make sense.
· Rewrite the sentences using the adverbs in brackets. Then compare with a partner.
· Invent a very short story that starts with one of the sentences in exercise 8.
· Tell your very short story to a different group.
· Write key words in the story box.
· Work with a partner. Tell your story to your partner. Have a conversation like the one in exercise 1.
· Listen to the conversation where two people are talking about something which happened in the place of the photo. Did the woman lose her mobile?
· What helped you understand the listening?
· Complete the text with the words in the box.
· Practise the conversation in Exercise 1 with a partner.
· Read the story. Choose the best options to complete the sentence.
· Read the story again and answer the questions.
· Look at the organization of the story and choose the correct option of the sentences below.
· Put the following words and phrases from the story in the table.
· Choose the best signpost. 
· Rewrite the sentences so they are more reader-friendly. Use the signposts in Exercise 6.
· Write a story about a personal experience (100 words) on one of these titles: a) An adventure while you were away from home; b) An accident, c) A time when you got lost; d) A strange dream you had; e) A time when you were very surprised.
Learning strategies: 
· Reading the sentences and contents in order to write a story.
· Using the advice marked as Tips: a) strategy for identifying key words and for reading the questions and the options before reading the text; b) trick for recognising the past and present of  to be when son weak; c) difference between the adverbs hard / hardly and late / lately; d) use active listening; e) organize the ideas en paragraphs helps to make the story easier to read.
·  Learn from the proposals which are featured as False friend: know how to use actually.
· Learn the meaning of phrasal verbs and idioms, and recognise the importance of repetition to consolidate learning.
· Revising and correcting Spanish-speakers' typical mistakes: a) saying He left his mobile phone in his room and not He forgot his mobile phone in his room; b) saying He doesn’t want to go out tonight and not He isn’t wanting to go out tonight. 
· Revise frequently to consolidate contents (use the sections Review).
· Completing grammar rules.
· Reflection about strategies for improving at comprehension with listening.
· Doing exercises for improving written expression.
Sociocultural and sociolinguistic aspects:
· Developing skills for dealing with different more or less daily situations: preparing for a dangerous situation. 
· Recognising how imprudent actions give rise to dangerous situations.
· Recognising the services which health centres offer and rescue services.
· Using them responsibly.
2 Competences
	Descriptors 
	Activities

	Linguistic communication

	LISTEN
Includes the gist and specific information in oral messages, given live or using technical means, transactions and daily tasks in personal, public, academic and professional matters.
	Listening to and understanding three phone calls to a health centre and another call to the emergency services.


	Includes the main points and relevant details of formal and informal conversations.
	Listening to and understanding a conversation between two people talking about something which happened in the photo.


	Identifying the main ideas and specific information in presentations, talks, explanations and the news.
	Listening to and understanding videos: 2.1. What’s the most dangerous situation you’ve ever been in?; 2.2. Firefighters.


	Distinguishing sound characteristics, accent, rhythm and intonation in various contexts and identify what they want to communicate.

	Recognising and pronouncing the phoneme /ɜ:/ 
Recognising and pronouncing correctly the weak forms is / was / are / were.


	TALK / CONVERSE
Give oral presentations of a certain length, well structured and about academic subjects and answering questions which can be asked about their presentations.
	Work in pairs and present to the class conclusions about the section Life skill: preparing for a dangerous situation.


	Take part correctly in daily transactions and tasks in personal, academic and professional areas.

	Oral interaction about the photo at the start of the unit and about dangerous situations.
Oral interaction in pairs with a conversation and talking about a difficult situation when travelling.
Oral interaction in pairs asking questions and answering about events in the recent past using the past continuous.

	Take part in communication exchanges in usual contexts contributing specific information, personal opinions and justifications for your arguments.
	Personalizing, when necessary, the answers to the teacher's questions with personal data and information about your surroundings.

	Expressing yourself correctly in personal, academic or professional conversations you take part in, using well-defined structures and clear pronunciation.
	Oral interaction as a group discussing how expensive rescue operations are and whether the people rescued should pay for them.
Oral interaction in pairs inventing a short story.
Oral interaction in pairs talking about a story about an accident which somebody had.
Oral interaction in pairs talking about the moments and circumstances in which they got different injuries.

	READING 
Identifying relevant information and the implications of instructions, explanations or norms of certain length and complexity.
	Reading the definition of the meaning of several phrasal verbs.
Reading steps and notes for writing a text: a story about a personal experience. 
Reading and comprehension of a multiple choice questionnaire about reactions people have in dangerous situations.
Reading the reference sections given in the activities.
Completing and comprehension of a person talking about losing something in the desert.

	Understanding specific details and implications of texts in different formats
	Completing and comprehension of a text about writing a story or narrative in three paragraphs.
Reading and comprehension of a story about a lifeguard who saw lightning strike near a swimming pool.


	Understanding relevant information in correspondence, formal and informal, in different formats.
	Interpret and understand the instructions, examples and texts in the reading and writing activities suggested in the Workbook.

	Understanding the general idea, essential information and the most relevant ideas in journalistic, literary and fictional texts in different formats.
	Reading an accident which happened to two adolescents when they were hit by lightning

	Valuing reading as a source of pleasure and knowledge.
	Reading a text about an English boy who got lost in a national park. 

	WRITING 
Using production strategies for writing texts with detailed information and of a certain length.
	Completing sentences using the phrasal verbs and the idioms studied.
Completing/Writing sentences and/or texts using vocabulary about injuries and adverbs of manner. 
Completing sentences and/or a text using the simple past and the past continuous with their auxiliary verbs.
Rewriting sentences to make them more reader-friendly using connectives between different actions in time.

	Writing texts of a certain length about specific and abstract issues using appropriate vocabulary, spelling, punctuation and correct formats and correct structures, on different formats.
	Writing a story about a personal experience about one of the subjects put forward. 


	Mathematical competences and basic science and technology competences.

	Solving puzzles, crosswords and guessing games of a certain complexity.
	Do crosswords and/or fill in tables.

	Valuing and following healthy habits.
	Recognising dangerous situations and be prepared for them.

	Digital competences

	Studying and practising English on digital formats, operating in English-speaking environments.
	Using learning resources from the website www.outandabout.es, especially the section “tips and tricks” as a tool for improving using English in the real world.
Download the AR (Augmented Reality App) onto a mobile or a tablet to carry out interactive activities.


	Social and Civic competences.

	Taking part in group activities with respect and interest and a proactive, collaborative attitude.
	

	Interacting politely and attention valuing and respecting classmates' opinions, tastes and preferences and explaining your own.
	Expressing opinions about the importance of rescue operations and their cost and demand they be used responsibly.

	Learning to Learn

	Identify, plan and apply objectives correctly and systematically for carrying out tasks, activities and projects.
	Individually complete the exercises in Workbook using dictionaries and the Language reference section.
Individually complete homework consisting of looking for and/or finding out more about a subject, collecting and organising information.
Taking in and using expressions learned for writing a story.

	Using tools and resources individually for clearing up doubts, widening knowledge and correcting mistakes.
	Revise and correct the mistakes marked in Get it right!
Using individually the material in Common Mistakes at Bachillerato.
Developing personal strategies for avoiding confusions marked as False friend.

	Showing an interest in carrying out evaluations of your own progress and identify points for improvement.
	Do the Review sections with interest.

	Identifying and using different strategies for learning individually.

	Follow the advice and using the strategies suggested in Tips.
Reflection about strategies for improving at listening comprehension.
Doing exercises for improving written expression.

	Sense of initiative and entrepreneurial spirit.

	Identifying and using the most appropriate strategies needed for studying individually.
	Work individually on the tasks given.

	Have a positive, proactive attitude to reading texts of various types by yourself.
	Do the reading activities in the Workbook individually.

	Plan, organise and check your work to be able to present it properly in different formats.
	Using the sentences given to write a story.

	Becoming aware of the consequences of your decisions and deal with the consequences.
	Become aware of de the importance of acting responsibly for avoiding accidents and dangerous situations.



3 Social awareness
Moral and civic education
· Show interest taking an active part in class and following the teacher's instructions correctly.
· Showing an interest in and respecting other people's opinions about using rescue services and whether they should pay for them.
· Valuing medical services because of the help they give society.
Education for Equality
· Show respect for other people's opinions, tastes, preferences, etc of classmates regardless of their gender.
· Value equality between men and women.
Work in pairs, as a group or cooperative work in the classroom
· Be able to work in pairs or groups effectively, respecting other people and being cooperative.
4 Cross-curricular links
· Scientific Culture / Applied Anatomy: knowledge and proper use of language connected with accidents and health.
5 Assessment criteria
· Naming, recognising and presenting vocabulary in connection with action verbs and adverbs of manner.
· Make proper use of the phrasal verbs and the idioms studied, the Past simple and Past continuous, it’s no use / like / I was wondering / good, and connectives en written expression. 
· Using language for particular communication functions: expressions for telling a story and expressions for asking and answering, writing a personal experience about a dangerous situation.
· Using correct pronunciation and intonation: recognition, comparing and correct pronunciation of the phoneme /ɜ:/; recognising and pronunciation the weak forms of is / was / are / were.
· Knowing about and using basic sociocultural and sociolinguistic aspects: developing skills for dealing with different more or less daily situations: preparing for a dangerous situation; recognising how imprudent actions give rise to dangerous situations and recognising the services which health centres offer and rescue services (and using them responsibly).
· Comprehending oral messages, extracting relevant information from them (main idea and complementary information): three phone calls to a health centre and another call to the emergency services; a conversation between two people talking about something which happened in the photo and two videos.
· Producing coherent, well structured oral messages using information, opinions, suggestions…: present to the class conclusions about the section Life skill: preparing for a dangerous situation.
· Comprehending general information and differentiating basic ideas from secondary ideas included in different types of written text: a story about a lifeguard who saw lightning strike near a swimming pool.
· Writing written texts with clear structures, with specific information and in line with the objective in each case and the target reader: completion/writing sentences and/or texts using the phrasal verbs and the idioms studied in the unit, vocabulary about injuries and adverbs of manner, the Past simple and the Past continuous, rewriting sentences to make them more reader-friendly and writing a story, told in first person, about a personal dangerous experience.
6 Contents - Assessment criteria - Competences
	Contents
	Assessment criteria
	Competences

	Recognising and presenting vocabulary connected with injuries; phrasal verbs and idioms.
	Recognising and using orally and in writing a repertoire of common and more specialised vocabulary about injuries; and phrasal verbs and idioms studied in the unit.
	LC


	Practising the use and forming the simple past and the past continuous.

	Recognising and using reasonably correctly functions and meanings in connection with frequently used syntactic structures.
Distinguishing between and correctly using the right communication functions for the context and intention: talking about events which happened in the past.
	LC
SCS 

	Practise the pronunciation of the phoneme /ɜ:/ and the weak forms is / was / are / were.
	Recognise and pronounce and write correctly 
Using correct pronunciation and intonation of the phoneme /ɜ:/ and the weak forms is / was / are / were.
	LC


	Listen to three phone calls to a health centre and another call to the emergency services, a conversation between two people talking about something which happened in the photo and two videos.
Reading a story about a lifeguard who saw lightning strike near a swimming pool. Reading the definition of the meaning of several phrasal verbs; steps and notes for writing a text: a story about a personal experience; a multiple choice questionnaire about reactions people have in dangerous situations; the reference sections mentioned in the activities.
Completing and comprehension of a person talking about losing something in the desert.
	Identifying the main ideas, relevant information and general implications of oral and written texts of a certain length.
	LC
SCS 
CCE

	Debate with your classmates whether rescue services should be paid for by those rescued.
	Finding out about and using basic Sociocultural and sociolinguistic aspects such as getting ready for a dangerous situation. Recognising how imprudent actions give rise to dangerous situations. Recognising the services which health centres offer and rescue services. Using them responsibly.
	LC
SCS 
CCE
SIE

	Providing personal information: about accidents or dangerous situations you have had.
	Producing well structured, coherent texts giving, requesting and exchanging detailed information and opinions.
	LC
SCS 
SIE

	Developing a written text: a story about a personal dangerous experience told in first person.
	Writing written texts with clear structures with specific information and opinions.
	LC
SCS 
CCE


UNIT 3 BLOOD IS THICKER THAN WATER
1 Contents 
Block 1. Comprehension of oral texts
· Listening to and understanding a person describing and explaining a painting by Frida Kahlo.
· Listening to and understanding a radio programme in which listeners call about personal relationships.
· Listening to and understanding a young person talking about a photographer. 
· Listening to and understanding suggestions in informal conversations: a present for a friend or relative.
· Listening to and understanding videos: 1.1.  Imagine a friend is visiting your town. Can you suggest some places to visit? 1.2. Musical friends.
Block 2. Production of oral texts
· Oral interaction about the photo at the start of the unit and about the types of family there are nowadays.
· Oral interaction in pairs or in small groups about the similarities and differences between the family representing the American Dream and families they know.
· Oral interaction in pairs exchanging opinions about whether the person describing the picture likes it. 
· Oral interaction in pairs talking about events in the past using the Past perfect.
· Oral interaction in pairs reproducing a conversation for asking for and giving suggestions about plans for the weekend.
· Oral interaction in pairs preparing a conversation with suggestions for a birthday present for a friend or relative. 
· Work in pairs and present to the class conclusions about the skill in Life skill: suggestions for managing with feelings and emotions.
Block 3. Comprehension of written texts
· Reading a magazine article about the family representing the American Dream. 
· Reading the definition of the meaning of several phrasal verbs.
· Reading and comprehension of a biography de Nelson Mandela titled Mandela, Father of a Nation. 
· Completing and comprehension of a text about a family tree.
· Completing and comprehension of a text about writing a biography. 
· Reading steps and notes for writing a text: the biography of a person you admire.
· Reading and comprehension of a multiple choice questionnaire about some famous people's relations.
· Reading and comprehension of a text about twin sisters separated at birth  and given in adoption.
· Reading and comprehension of a biography of Barack Obama.
· Reading the reference sections given in the activities.
Block 4. Production of written texts
· Completing sentences using the phrasal verbs and the idioms studied.
· Completing/Writing sentences and/or texts using vocabulary about relatives and antonyms of nouns and adjectives using prefixes ex-, re-, in-, irr-, dis- and un-
· Completing sentences and/or texts using the Present perfect and the Past perfect, the Past perfect and the Simple past  and their auxiliary verbs.
· Complete sentences and/or a text using Present perfect.
· Writing a biography of a person you admire. 
· Rewriting sentences with connectives of time to make them more reader-friendly.
The following points are studied indirectly in the four previous blocks:
Communication functions:
· Making use of expressions for giving advice: Can you give me some advice? / What would you do? / What should I do? / I think you should … / I recommend … ing / Perhaps you should …
· Describing personal information: talking about relatives, experiences you have had, things which happened in the past to people you know, asking for suggestions for giving a present to a friend or relative, going on a radio programme to talk about personal relationships.
· Writing a biography of a person you admire. 
Vocabulary: 
· Vocabulary connected with the family and relatives (Relatives): brother-in-law / cousin / ex-husband /ex-wife / father /half-sister / nephew / niece / parent / siblings  / sister-in-law  / son /spouse /  stepfather  / stepsister / aunt / uncle.
· Prefixes for forming antonyms: disagree / disapprove / dishonest / disorganised / ex-boyfriend / ex-wife / immature / impolite / impossible / insane / intolerant / rearrange / replay /  unemployed / unfair / unfortunately / unreliable / unsociable / untidy.
· Vocabulary or expressions for writing a biography: After / Before / By the end of the year / By the time  / By this period / Currently / During this time / Eventually / For the rest of his or her life / His or Her early life / His or Her later life / In 2014 / In the mid 1950's / Later On Christmas Day / Then / When /  While /  as a teenager …  / at the age of … / He or She decided to … He / She is hoping to … He / She plans to … He / She wanted to become … / In the future … / …is famous for is one of the world’s most / best … / spent his / her childhood in … / was born.
Syntactic-discursive contents:
· Phrasal verbs: bring (sb) up / split up / get on well / drop by / go down
· Idioms: to run in the family / to see eye-to-eye.
· Present perfect, Present perfect and time words, Past perfect.
· Correct use of: feel sorry for someone / kind of / sort of / just.
· Correct use of connectives (signposts) in written expression: before / after / when / eventually / later / then / by the time. 
Graphic patterns and sounds
· Recognising, comparing and pronouncing the sounds  /iz/  and /z/ with possessive ‘s.
· Spelling of some prefixes for forming antonyms of nouns and adjectives: a) ex- in linked with the noun with a hyphen: ex-boyfriend; b) im- is added to words which begin with m and p: immediate, impossible; c) il- is added to words which begin with l: illegal: ir- is added to words which begin with r: irregular.
Classroom language 
· Look at the photo. Talk to your partner for one minute about what you can see. Think about these questions: Think about these questions: where are the people? who are the people? What do you think they are feeling? How many people are there in your family?
· Read the tip, then choose the best option to describe what the writer is talking about. Compare with a partner.
· Read the words highlighted in green in the text, then match them with the definitions in the box.
· Translate the words from Exercise 2 into your language.
· Read the text quickly – in about three minutes! Was your answer to Exercise 1 correct?
· Read the text again and listen. Choose the best options to complete the sentence.
· Answer the questions according to the information in the text. Use your own words.
· Are the following statements true or false? Use the exact words from the text to justify your answer.
· Find words or phrases in the text that match the definitions. Check in your dictionary.
· Work in pairs or small groups. What are the similarities and differences between the ‘American Dream Family’ and families you know?
· Find examples of these relatives in the picture.
· Complete the text with the words from Exercise …
· Listen again to check your answers. 
· Listen to the words and names below and complete the table with them.
· Write the opposite of these sentences. Then pronounce them carefully!
· Draw your own family tree with about ten relatives’ names on it. Show it to a partner and explain it.
· Complete the sentences with the phrasal verbs in the box.
· Do you like this painting? Why? / Why not? Tell a partner.
· You will hear someone describing their favourite painting. What do you think the speaker will say?
· Listen and choose the best option to complete the sentence. Listen again and choose the best answer for questions 1–5.
· Read these extracts from the description. Can you guess the meaning of the phrases in bold? How do you know?
· Do you think the speaker likes the painting? Why? / Why not? Compare your ideas with a partner.
· What helped you understand the listening?
· Put the conversations in the correct order.
· Imagine you are speaking to these people on the phone. Write a question with yet to ask them their news´
· Write answers to the questions. If you’ve done these things, say how often. You can use the words and phrases in the box. Put the verbs in bold in the correct chronological order.
· Work with a partner and ask and answer the questions in Exercise 5.
· Find these words in the box in the dialogues in Exercise 1, then match them with their uses a–f.
· Put the verbs in bold in the correct chronological order.
· Identify the tenses in bold in Exercise 9. When do we use the past perfect?
· Work with a partner. Write the names of three people you know and two past events connected with each of them. Work in pairs and tell your partner about your three people.
· Listen to part of a radio programme, ‘Heart to Heart’ in which listeners phone in to talk about their relationships. Complete the extract below.
· Find prefixes in Exercise 1 which mean…
· Listen to another caller talking to Sandra on ‘Heart to Heart’. You will hear the opposites of these words. Put them in the correct box. Complete the text with the correct prefixes in-, im-, dis or un-.
· Match the words from Exercise 6 with the meanings below.
· You are going to phone ‘Heart to Heart’ to describe a person you have problems with. Make a note of four or more adjectives to describe them. Tell your partner about the person. 
· Look at the photos. Which of these have you done? Tell a partner.
· Read and listen to the conversation. How many different presents does Jen suggest?
· Find phrases in the conversation for the following functions. Work with a partner. Think of three or four more `experiences´.
· Practise the conversation in Exercise 2 with a partner.
· You need some ideas for a birthday present for a friend or member of your family. Have a conversation like the one in Exercise 1. Use the ideas in Exercise 1 or your own ideas
· Read the biography. Which title would Nelson Mandela have preferred ‘father of a nation’ or ‘father of a family’? Compare your answer with a partner and discuss.
· Read the biography again and find more examples of signposts of time.
· Rewrite the sentences so they are more reader-friendly. Use the signposts in Exercise 6.
· Write a biography in 100 –130 words of a person you admire.
 Learning strategies:
· Reading sentences and contents to write a biography.
· Using the advice marked as Tips: a) strategies for predicting the contents of a text; b) remember to include the vowel sound /I/ before the possessive ‘s when a word or name finished with -s, -se, -sh, -ce, -ch, -x, -z or –ge; c) use new vocabulary in personal stories as a strategy for remembering new words and imagine what happens in the story; c) strategy for correctly carrying out a listening exercise with multiple choice; d) use the prefix -im in front of words which begin with m or p; e) give more than one suggestion when somebody asks for advice and answer politely, giving reasons when not accepting a suggestion; f) make a biography more interesting by putting the events in a different order.
· Learn to use expressions from spoken English: feel sorry for, kind of and sort of: Use "just" for emphasis in conversations.
· Learn from the proposals which are featured as False friend: learn the meaning of insane.
· Learn the meaning of phrasal verbs and idioms, and recognise the importance of repetition to consolidate learning.
· Revising and correcting Spanish-speakers' typical mistakes: a) saying the relationship between parents and children and not the relationship between fathers and children; b) saying you can see her eyebrows join together and not you can see the eyebrows join together; saying Joshua has lived in Madrid since 2012 and not Joshua lived in Madrid since 2012 when talking about unfinished periods of time.
· Revise frequently to consolidate contents (use the sections Review).
· Completing grammar rules.
· Reflection about strategies for improving at comprehension with listening.
· Doing exercises for improving written expression.
Sociocultural and sociolinguistic aspects:
· Developing skills for dealing with different more or less daily situations: managing with emotions and feelings
· Recognising how the idea of the traditional family is changing. 
· Valuing family relationships.
· Recognising the importance of giving and receiving advice.
· Recognising behaviour patterns in the biography of important people. 
2 Competences
	Descriptors 
	Activities

	Linguistic communication

	LISTEN
Includes the gist and specific information in oral messages, given live or using technical means, transactions and daily tasks in personal, public, academic and professional matters.
	Listening to a radio programme in which listeners call about personal relationships.
Listening to a young person talking about a photographer. 


	Includes the main points and relevant details of formal and informal conversations.
	Listening to suggestions in informal conversations: a present for a friend or relative.


	Identifying the main ideas and specific information in presentations, talks, explanations and the news.
	Listening to a person describing and explaining a painting.
Listening to two videos: 1.1.  Imagine a friend is visiting your town. Can you suggest some places to visit? 1.2. Musical friends.

	Distinguishing sound characteristics, accent, rhythm and intonation in various contexts and identify what they want to communicate.

	Pronounce correctly the sounds  /iz/  and /z/ in the possessive ‘s.


	TALK / CONVERSE
Give oral presentations of a certain length, well structured and about academic subjects and answering questions which can be asked about their presentations.
	Present to the class conclusions about the skill in Life skill: suggestions for managing feelings and emotions

	Take part correctly in daily transactions and tasks in personal, academic and professional areas.

	Oral interaction in pairs talking about events in the past using the Past perfect.
Oral interaction in pairs preparing a conversation with suggestions for a birthday present for a friend or relative. 


	Take part in communication exchanges in usual contexts contributing specific information, personal opinions and justifications for your arguments.
	Personalizing, when necessary, the answers to the teacher's questions with personal data and information about your surroundings.
Debate about the similarities and differences between the family representing the American Dream and families they know. 
Oral interaction in pairs en exchanging opinions about whether the person describing the painting likes it or not. 

	Expressing yourself correctly in personal, academic or professional conversations you take part in, using well-defined structures and clear pronunciation.
	Oral interaction about the photo at the start of the unit and about the types of family there are nowadays.
Oral interaction in pairs reproducing a conversation for asking for and giving suggestions about plans for the weekend.

	READING 
Identifying relevant information and the implications of instructions, explanations or norms of certain length and complexity.
	Understanding a magazine article about the family representing the American Dream.
Reading steps and notes for writing a text: a biography of a person you admire. 
Comprehension of a text about writing a biography.
Comprehension of a multiple choice questionnaire about family relationships of some famous people.
Completing and understand a text about a family tree.

	Understanding specific details and implications of texts in different formats
	Comprehension of a text about two twin sisters separated at birth  and given in adoption.


	Understanding relevant information in correspondence, formal and informal, in different formats.

	Interpret and understand the instructions, examples and texts in the reading and writing activities suggested in the Workbook.

	Finding specific information in reference material and material for study for research tasks and work.
	Reading the reference sections given in the activities. 
Reading the definition of the meaning of several phrasal verbs.


	Understanding the general idea, essential information and the most relevant ideas in journalistic, literary and fictional texts in different formats.
	Comprehension of a biography de Nelson Mandela titled Mandela, Father of a Nation. 


	Valuing reading as a source of pleasure and knowledge.
	Comprehension of a biography of Barack Obama.

	WRITING 
Using production strategies for writing texts with detailed information and of a certain length.
	Writing a biography about somebody you admire.
Rewriting sentences to make them more reader-friendly.

	Writing notes, messages, adverts, posts and formal and informal correspondence with relevant information and personal opinions.

	Completing and writing sentences to talk about experiences personal
Writing sentences with connectives of time to make them more reader-friendly.

	Writing texts of a certain length about specific and abstract issues using appropriate vocabulary, spelling, punctuation and correct formats and correct structures, on different formats.
	Writing sentences and/or texts using the phrasal verbs and the idioms studied in the unit, as well as vocabulary about relatives and antonyms of nouns and adjectives using prefixes ex-, re-, in-, irr-, dis- and un.
Completing sentences and/or texts using the Present perfect and the Past perfect, the Past perfect and the Simple past  and their auxiliary verbs.


	Mathematical competences and basic science and technology competences.

	Putting in order and classifying data following criteria of certain complexity.
	Using diagrams.

	Solving puzzles, crosswords and guessing games of a certain complexity.
	Do crosswords and/or fill in tables.

	Digital competences

	Obtaining and preparing information from the Internet for carrying out tasks in English.

	Looking for the meaning and/or translation of words, phrasal verbs and idioms.
Looking for information to answer the questions and complete information for various activities. 

	Give short presentations and projects of a certain length in English using different formats and digital tools.
	Presentation to the class of conclusions about the skill in Life skill: ways of managing emotions and feelings.

	Studying and practising English on digital formats, operating in English-speaking environments.
	Using learning resources from the website www.outandabout.es, especially the section “tips and tricks” as a tool for improving using English in the real world.
Download the AR (Augmented Reality App) onto a mobile or a tablet to carry out interactive activities.


	Social and Civic competences.

	Taking part in group activities with respect and interest and a proactive, collaborative attitude.
	Take part in pair and/or group work with initiative and respect for other people's opinions.

	Interacting politely and attention valuing and respecting classmates' opinions, tastes and preferences and explaining your own.
	Expressing opinions about the current family model, some famous people's relatives, families students know, their favourite paintings…, and suggestions for controlling feelings and emotions.


	Taking an interest in and respecting the customs, rules and values of countries in which foreign languages are spoken and comparing them with those in your surroundings.
	Reading about and respecting the habits and values which can be seen in the biographies of Mandela, born in South Africa, and of Barack Obama, born in the USA and with African ancestors.

	Cultural awareness and expressions.

	Identifying cultural features of English-speaking countries and compare them in a critical way with their own, showing respect and interest.
	Notice the cultural differences with your own country when reading the biographies of a South African, an American and two South Korean twins brought up in France and the USA, and biographical information about the Mexican painter Frida Kahlo. 


	Learning to Learn

	Identify, plan and apply objectives correctly and systematically for carrying out tasks, activities and projects.
	Individually complete the exercises in Workbook using dictionaries and the Language reference section.
Individually complete homework consisting of looking for and/or finding out more about a subject, collecting and organising information.
Taking in and using expressions learned for writing a biography.

	Using tools and resources individually for clearing up doubts, widening knowledge and correcting mistakes.
	Revise and correct the mistakes marked in Get it right!
Using individually the material in Common Mistakes at Bachillerato.
Developing personal strategies for avoiding confusions marked as False friend.

	Showing an interest in carrying out evaluations of your own progress and identify points for improvement.
	Do the Review sections with interest.

	Identifying and using different strategies for learning individually.

	Follow the advice and using the strategies suggested in Tips.
Reflection about strategies for improving at listening comprehension.
Doing exercises for improving written expression.

	Sense of initiative and entrepreneurial spirit.

	Identifying and using the most appropriate strategies needed for studying individually.
	Work individually on the tasks given.

	Have a positive, proactive attitude to reading texts of various types by yourself.
	Do the reading activities in the Workbook individually.

	Plan, organise and check your work to be able to present it properly in different formats.
	Using phrases given for writing a biography.

	Becoming aware of the consequences of your decisions and deal with the consequences.
	Become aware of new family models and respect them. 


3 Social awareness
Moral and civic education
· Show interest taking an active part in class and following the teacher's instructions correctly.
· Showing an interest in and respecting other people's opinions about different family models, family relationships, with friends, partners…, about other people's experiences, about an attitude to a painting and about  managing feelings and emotions.  
Education for Equality
· Show respect for other people's opinions, tastes, preferences, etc of classmates regardless of their gender.
· Value equality between men and women.
· Respect different family models.
Work in pairs, as a group or cooperative work in the classroom
· Be able to work in pairs or groups effectively, respecting other people and being cooperative.
4 Cross-curricular links
· Spanish Language and Literature: reading and writing biographies.
· Foundations of art: description and explanation of the painting Self-portrait in a Velvet Dress by Frida Kahlo.
5 Assessment criteria
· Naming, recognising and presenting vocabulary connected with relations and the family. Prefixes for forming antonyms of nouns and adjectives. 
· Make proper use of Phrasal verbs: bring (sb) up / split up / get on well / drop by / go down; some Idioms: to run in the family / to see eye-to-eye; verb tenses: Present perfect, Present perfect with time words and  the Past perfect; expressions from spoken language: feel sorry for someone / kind of / sort of / just;  and connectives of time (signposts): before / after / when / eventually / later / then / by the time. 
· Using language for particular communication functions: using expressions for giving advice: Can you give me some advice? / What would you do? / What should I do? / I think you should … / I recommend … ing / Perhaps you should …Describing personal information: talking about your own relationships, experiences you have had, things which happened in the past to people you know, asking for suggestions for giving a present to a friend or relative, going on a radio programme to talk about personal relationships and writing the biography of a person you admire
· Use correct pronunciation and intonation. Recognising, comparing and pronouncing the sounds /iz/ and /z/ with possessive ‘s.
· Knowing about and using basic sociocultural and sociolinguistic aspects: skills for dealing with different situations (“Life skill”), managing with emotions and feelings, recognising how the traditional idea of families is changing, valuing family relationships, recognising the importance of giving and receiving advice and recognising behaviour patterns in the biography of important people. 
· Comprehending oral messages, extracting relevant information from them (main idea and complementary information): a person describing and explaining a painting by Frida Kahlo, a radio programme in which listeners call about personal relationships, a young person talking about a photographer, suggestions en informal conversations: a present for a friend or relative, and two videos.
· Producing coherent, well structured oral messages using information, opinions, suggestions…: about the photo at the start of the unit, about the types of family there are nowadays, about the similarities and differences between the family representing the American Dream with families they know, speculation about whether the person describing the painting likes it, about opinions about events in the past using the Past perfect, conversation for asking for and giving suggestions about plans for the weekend,  conversation with suggestions for a birthday present for a friend or relative and suggestions for feelings and emotions.
· Comprehending general information and differentiating basic ideas from secondary ideas included in different types of written text: defining the meaning of several phrasal verbs, a magazine article about the family representing the American Dream, a multiple choice questionnaire about family relationships of some famous people, a short text about a family tree, a text about writing a biography, the biography of Nelson Mandela titled Mandela, Father of a Nation, a text about twin sisters separated at birth and given in adoption, a biography de Barack Obama and suggestions for managing emotions. 
· Writing written texts with clear structures, with specific information and in line with the objective in each case and the target reader: completing/writing sentences and/or texts using phrasal verbs and idioms studied in the unit, vocabulary about relatives and antonyms of nouns and adjectives using prefixes ex-, re-, in-, irr-, dis- and un-. The Present perfect and the Past perfect, the Past perfect and the Simple past,  and their auxiliary verbs, the Present perfect with adverbs of time, writing the biography of a person you admire, rewriting sentences with connectives of time to make them more reader-friendly.
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	Contents
	Assessment criteria
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	Recognising and presenting vocabulary connected with relationships with relatives and the family; the prefixes ex-, re-, in-, irr-, dis- and un- for forming antonyms of verbs and adjectives; phrasal verbs and idioms.
	Recognising and using orally and in writing a repertoire of common and more specialised vocabulary about relations about relatives and the family; prefixes ex-, re-, in-, irr-, dis- and un- for forming antonyms of verbs and adjectives ; and phrasal verbs and idioms studied in the unit.
	LC


	Practise how to use and form 
Present perfect, Present perfect and time words in the Past perfect, expressions with feel sorry for someone /  kind of /  sort of /  just and texts with connectives.

	Recognising and using reasonably correctly functions and meanings in connection with frequently used syntactic structures.
Distinguishing between and correctly using the right communication functions: for the context and intention: expressing opinions, tastes and preferences and using expressions for giving advice. 
	LC
SCS 

	Practise the pronunciation of the sounds  /iz/  and /z/ for the possessive ‘s.
	Recognising and producing orally and in writing the possessive ‘s (pronounced /iz/  and /z/ depending on each case).
Use correct pronunciation and intonation.
	LC


	Listening to a person describing and explaining a painting by Frida Kahlo, a radio programme in which listeners call about personal relationships, a young person talking about a photographer, suggestions in informal conversations: a present for a friend or relative and  two videos.
Reading the definition of the meaning of several phrasal verbs, a magazine article about the family representing the American Dream, a multiple choice questionnaire about the family relationships of some famous people, a text about a family tree, a text about writing a biography, steps and notes for writing a biography, a biography of Nelson Mandela titled Mandela, Father of a Nation, a text about twin sisters separated at birth and given in adoption, a biography of Barack Obama and suggestions for managing emotions. 
	Identifying the main ideas, relevant information and general implications of oral and written texts of a certain length.
	LC

	Debate with your classmates about skills for improving addressing different situations (“ Life skill: managing  emotions and feelings) the changing idea of the traditional family, valuing family relationships, recognising the importance of giving and receiving advice and recognising behaviour patterns in the biography of important people.
	Knowing about and using basic Sociocultural and sociolinguistic aspects, such as managing emotions and feelings, the change in the idea of the traditional family, valuing family relationships, recognising the importance of giving and receiving advice and recognising references and behaviour patterns in the biography of important people. 

	LC
SCS 

	Providing personal information and opinions, suggestions, comments, etc., about other subjects: opinions about the photo at the start of the unit and your own family, about the types of family there are nowadays, about the similarities and differences between the family representing the American Dream with families they know, about whether the person likes the picture they are describing, about opinions about events in the past using  Past perfect, a conversation for asking for and giving suggestions about plans for the weekend,  a conversation with suggestions for a birthday present for a friend or relative, and suggestions for managing with feelings and emotions.
	Producing well structured, coherent texts giving, requesting and exchanging detailed information and opinions.
	LC
SCS 
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	Developing a written text: a biography about a person you admire.
	Writing written texts with clear structures with specific information and opinions.
	LC
SCS 
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UNIT 4 NO PAIN NO GAIN
1 Contents 
Block 1. Comprehension of oral texts
· Listening to and understanding a conversation between two people  talking about cycling competition.
· Listen to and understand a person talking about his/her holidays in Ireland. 
· Listening to and understanding a conversation between several people making plans for the summer.
· Listening to and understanding a conversation between Paula and Andrea.
· Listening to and understanding videos: 1.1.  What do you like or dislike about sport? 1.2.  Parkour.
Block 2. Production of oral texts
· Oral interaction about the photo at the start of the unit and about playing sports.
· Oral interaction as a group expressing opinions about different things connected with football.
· Oral interaction as a group giving opinions about whether Grace will go to the football world cup and the reasons for each opinion. 
· Oral interaction in pairs trying to convince classmates to come to a sports event.
· Oral interaction in pairs describing a sport or activity which you enjoy.
· Oral interaction in pairs describing several cultural events which you would go to with a friend.
· Work in pairs and present to the class conclusions about the skill in Life skill: cooperation and team work.
Block 3. Comprehension of written texts
· Reading an article about the importance of football.
· Reading the definition of the meaning of several phrasal verbs.
· Reading and understanding a text about the future of women in sport.
· Completing and comprehension of a text about a spectator's impressions about the women's hockey final at Wembley.
· Completing and comprehension of a text about writing an essay with opinions with four paragraphs. 
· Reading steps and notes for writing a text: an essay with opinions. 
· Reading and comprehension of a multiple choice questionnaire which measures knowledge about sports.
· Reading a text about a football world cup played by children with scarce resources in the street.
· Reading and understanding a text about cheer leaders.
· Reading the reference sections given in the activities.
Block 4. Production of written texts
· Completing sentences using the phrasal verbs and idioms studied.
· Completing/Writing sentences and/or texts using vocabulary about sports and forming adjectives with the suffixes –able, -ful, -ive and –ous.
· Completing sentences and/or texts using the future: will, going to, present continuous, present simple, future continuous and future perfect.
· Writing an essay with opinions about one of the subjects put forward. Rewriting sentences to make them more reader-friendly using signposts (connectives) of cause and effect.
The following points are studied indirectly in the four previous blocks:
Communication functions:
· Making use of expressions for making suggestions, invite and say whether you like things or not: Do you fancy …? / Well, we could … / Let’s … / Why don’t we … / Shall we …? / What about …? / How about …? / Would you like to …? / I love /(really) like –ing … / I hate/can’t stand –ing … / I don’t mind –ing / I’m not mad about … / I’m not very Keen on … / I find it ...
· Describing personal information : sports you like playing and plans for the summer.
· Writing an essay with opinions. 
Vocabulary: 
· Sports: badminton court / boxing ring / diving board / golf course / ice rink / martial arts gym / race course / racing track / rugby pitch / ski slope / ball / beat / boots / clubs / game / gloves / goggles / judo / karate / match / motor racing / racket / season / skates / snow / snowboarding / water / win.
· Adjectives with suffixes –able, -ful, -ive y –ous: acceptable /active / affordable / attractive / boring / cheerful / comparable / competitive / delicious / excited / famous / helpful / impressive / incredible / marvellous / negative / positive / precious / protective / recognisable / skilful / unbelievable / unforgettable / wonderful.
· Vocabulary or expressions for writing an essay with opinions: As a result ... / because of this ... / Consequently ... / Du and to this .... / For this reason ... Since... / As far as I’m concerned ... / I (don’t) think this ... In my opinion, ...
Syntactic-discursive contents:
· Phrasal verbs: add up to / break down / put up with / pay (sth) out / call sth off / switch off.
· Idioms: to get myself in shape / a walk in the park / to kill two birds with one stone.
· Future: will, going to, Present continuous, Present simple, Future continuous y Future perfect.
· Adjectives with suffixes –able, -ful, -ive y –ous.
· Correct use of: through / stuff / be off / be back. 
· Correct use of connectives (signposts) en written expression: consequently / as a result / in my opinion / as I’m concerned.
Graphic patterns and sounds: 
Recognising, contrasting and the correct pronunciation of stress in adjectives.
Classroom language: 
· Look at the photo. Talk to your partner for one minute about what you can see and about why people do sports. Think about these questions: where is the person? What is he doing apart from surfing? How does he feel and what is on his mind?
· Read the title and look at the photos. What do you expect the answer to the title to be? Compare with a partner.
· Read the words highlighted in green in the text and then match them with the definitions in the box.
· Read the sentences containing the words. Were your answers to Exercise 2 correct?
· Read the text quickly – in about three minutes! Was your answer to Exercise 1 correct?
· Read the text again and listen. Choose the best answer according to the text. Only one answer is possible.
· What reason do psychologists give for people giving up so much to follow their team?
· Read the tip and find the key words in the questions.
· Find words or phrases in the text to complete the definitions. Check in a dictionary.
· Choose the best sentence to complete the writer’s opinion.
· Look at opinions 1 – 4 in Exercise 8. Which ones do you agree with? Discuss in small groups.
· Work with a partner. Have you ever been to any of these sport places to watch or do the sport?
· Put the words in the box with the places in exercise 1.
· Decide which option is incorrect. Clue: it doesn’t go with the verb in bold.
· Complete the sentences with the correct form of “beat” or “win”.
· Work with a partner. Choose a sport you like and tell your partner about it. Use as many words as you can related to the sport but don’t say the name of it. Your partner has to guess what sport is.
· Make six sentences using the table.
· Describe the photo. Would you do this? Why? / Why not Tell a partner.
· Match the words in the box with the photos.
· You will hear two people, Ben and Grace, talking about the Mountain Bike World Cup. Say which ideas in the box you think they will talk about. Then compare and discuss with a partner.
· Listen to the first part of the conversation. What’s the relationship between the speakers?
· Listen to the rest of the conversation and answer the questions.
· Listen again to check your answers.
· Choose the best meaning.
· Read these extracts from the conversation. Match the idioms in bold with their meanings.
· Do you think Grace has convinced Ben to go to the world cup competition? Why / Why not? Discuss in small groups.
· Think of an event you would like to go. Try to convince your partner to go with you.
· Read the text and name the words in bold.
· Read the sentences in exercise 6. How is the future continuous tense formed? How do you form the questions and negative sentences.
· What helped you understand the listening?
· Complete the dialogue with the best future tense.
· Write questions. Then ask and answer with a partner.
· Match the sentences 1 - 4 with meanings in a - d.
· Complete the sentences with the words in the box to form the future continuous tense. Check your answers in the reading text on page 45.
· Complete the sentences using the future perfect tense.
· Put the verbs in the best tense: the future continuous or the future perfect.
· Work with a partner. Say five things that you will have done by this time next week.
· Listen to someone talking about their holiday in Ireland and complete the text. You may need to listen more than once.
· Work with a partner. words 1 – 8 in exercise 1. Do you know what verb or noun the adjective is related to?
· Match the words 1 – 8 in exercise 1 with the synonyms.
· Put the adjectives in the table under the correct stress pattern. Be careful the syllable in bold is not usually pronounced.
· Describe a sport or activity which you enjoy to a partner. Look at the text in Exercise 4 for ideas of what to say. Try to use as many of the adjectives on this page as you can, and pronounce them carefully.
· Complete the text by adding the suffixes –able, -ful, -ive or –ous to the words in brackets. Be careful, you might have to make some other spelling changes.
· Work with a partner. Look at the picture. Say which of the activities you find most interesting. Then, compare and discuss with your partner.
· Read and listen to the conversation. Why does Paula agree to go in the end?
· Find two phrases in the conversation for making suggestions and talking about likes and dislikes.
· Practise the conversation in Exercise 2 with a partner. 
· Work with a partner. Think of two or three more cultural events you could go to with a friend.
· Read the opinion essay. Choose the best option to complete the sentence about the writer’s point of view.
· Match the summaries with the titles in the table.
· Complete the text with the words in the box.
· Find four statements of opinion the writer makes.
· Presenting an argument: Read the statements and decide if they are true or false. Compare with a partner.
· Make pairs of cause and effect sentences from the box.
· Give your opinion about these questions using the signposts “In my opinion” and “As far as I’m concerned”.
· Add signposts form Exercise 6 or Exercise 7 to the second sentence to make them more reader-friendly.
· Write an opinion essay (100 words) on one of these titles.
Learning strategies:
· Reading sentences and contents to write an essay with opinions.
· Using the advice marked as Tips: a) identifying key words in the questions to look for relevant information in the text; b) use mental maps for writing vocabulary; c) try to predict what you are going to hear remembering what you know about the subject; d) give details of an event you have invited somebody to. If you are the person invited, ask for more information and explain why you like or dislike the idea. e) include at least one sentence with opinions in each paragraph in essays with opinions.
· Learn from the proposals which are featured as False friend: learn about difference between precious and nervous. 
· Learn the meaning of phrasal verbs and idioms, and recognise the importance of repetition to consolidate learning.
· Revising and correcting Spanish-speakers' typical mistakes: a) saying Peter will be missing the match on Saturday and not Peter will be losing the match on Saturday; b) saying I beat Maddie at tennis and not I won Maddie at tennis; c) saying their flight arrives at 11 o’clock and not Their flight will arrive at 11 o’clock. 
· Revise frequently to consolidate contents (use the sections Review).
· Completing grammar rules.
· Reflection about strategies for improving at comprehension with listening.
· Doing exercises for improving written expression.
Sociocultural and sociolinguistic aspects:
· Developing skills for dealing with different more or less daily situations: team work and cooperative work.
· Reflection about passion for football.
· The importance and future of women's sports.
2 Competences
	Descriptors 
	Activities

	Linguistic communication

	LISTEN
Includes the gist and specific information in oral messages, given live or using technical means, transactions and daily tasks in personal, public, academic and professional matters.
	Listening to a person talking about his/her holidays in Ireland. 


	Includes the main points and relevant details of formal and informal conversations.
	Listening to conversation between two people talking about cycling competition; a conversation between several people making plans for the summer and a conversation between Paula and Andrea.


	Identifying the main ideas and specific information in presentations, talks, explanations and the news.
	Watch two videos: 1.1. What do you like or dislike about sport; 1.2. Parkour.


	Distinguishing sound characteristics, accent, rhythm and intonation in various contexts and identify what they want to communicate.

	Recognising stress in adjectives.

	TALK / CONVERSE
Give oral presentations of a certain length, well structured and about academic subjects and answering questions which can be asked about their presentations.
	Presentation to the class of conclusions about the skill in Life skill: team work and cooperative work.

	Take part correctly in daily transactions and tasks in personal, academic and professional areas.

	Oral interaction in pairs trying to convince classmates to come to a sports event.
Oral interaction in pairs describing a sport or activity which you enjoy.
Oral interaction in pairs describing several cultural events which you would go to with a friend.


	Take part in communication exchanges in usual contexts contributing specific information, personal opinions and justifications for your arguments.
	Personalizing, when necessary, the answers to the teacher's questions with personal data and information about your surroundings.
Debate about the importance of football.

	Expressing yourself correctly in personal, academic or professional conversations you take part in, using well-defined structures and clear pronunciation.
	Oral interaction about the photo at the start of the unit and about playing sports.
Oral interaction as a group expressing opinions about different things connected with football.
Oral interaction as a group giving opinions about whether Grace will go to the football world cup and giving the reasons behind the opinion.

	READING 
Identifying relevant information and the implications of instructions, explanations or norms of certain length and complexity.
	Comprehension of a text about the future of women in sports.
Reading steps and notes for writing a text: an essay.
Comprehension of a text about writing an essay with opinions Comprehension of a multiple choice questionnaire about sports.


	Understanding specific details and implications of texts in different formats
	Comprehension of a text about a spectator's impressions about the women's hockey final at Wembley.
Comprehension of a text about cheer leaders.


	Understanding relevant information in correspondence, formal and informal, in different formats.
	Interpret and understand the instructions, examples and texts in the reading and writing activities suggested in the Workbook.

	Finding specific information in reference material and material for study for research tasks and work.
	Reading the reference sections given in the activities.
Reading the definition of the meaning of several phrasal verbs.

	Understanding the general idea, essential information and the most relevant ideas in journalistic, literary and fictional texts in different formats.
	Comprehension of an article about the importance of football.


	Valuing reading as a source of pleasure and knowledge.
	Reading a text about a football world cup played by children with scarce resources in the street.

	WRITING 
Using production strategies for writing texts with detailed information and of a certain length.
	Writing an essay with opinions about one of the subjects put forward.
Rewriting sentences to make them more reader-friendly.

	Writing notes, messages, adverts, posts and formal and informal correspondence with relevant information and personal opinions.

	Completing sentences with expressions for making suggestions and giving invitations.

	Writing texts of a certain length about specific and abstract issues using appropriate vocabulary, spelling, punctuation and correct formats and correct structures, on different formats.
	Writing sentences and/or texts using phrasal verbs and idioms studied in the unit, as well as vocabulary about sports and adjectives with suffixes: –able, -ful, -ive and –ous. 
Completing sentences and/or texts using the future: will, going to, Present continuous, Present simple, Future continuous and Future perfect.

	Mathematical competences and basic science and technology competences.

	Solving puzzles, crosswords and guessing games of a certain complexity.
	Do crosswords and/or fill in tables.

	Valuing and following healthy habits.
	Practise sports and sports activities

	Digital competences

	Obtaining and preparing information from the Internet for carrying out tasks in English.

	Looking for the meaning and/or translation of words, of phrasal verbs and of idioms.

	Give short presentations and projects of a certain length in English using different formats and digital tools.
	Presentation to the class conclusions about the skill in Life skill: team work and cooperative work.

	Studying and practising English on digital formats, operating in English-speaking environments.
	Using learning resources from the website www.outandabout.es, especially the section “tips and tricks” as a tool for improving using English in the real world.
Download the AR (Augmented Reality App) onto a mobile or a tablet to carry out interactive activities.


	Social and Civic competences.

	Taking part in group activities with respect and interest and a proactive, collaborative attitude.
	Take part in pair and/or group work with initiative and with respect for other people's opinions.

	Interacting politely and attention valuing and respecting classmates' opinions, tastes and preferences and explaining your own.
	Expressing opinions about the importance of technology in current society and its influence on the way of understanding and managing social relationships.

	Cultural awareness and expressions.

	Using artistic techniques and items of a certain complexity to prepare and give presentations and projects.
	Presenting opinions, suggestions, etc., about the situation described in “Life skill”: team work and cooperative work.

	Identifying different forms of cultural expression and showing an interest in widening knowledge individually.
	Finding out about both men's and women's international sporting events.

	Learning to Learn

	Identify, plan and apply objectives correctly and systematically for carrying out tasks, activities and projects.
	Individually complete the exercises in Workbook using dictionaries and the Language reference section.
Individually complete homework consisting of looking for and/or finding out more about a subject, collecting and organising information.
Taking in and using expressions learned for writing an essay with opinions.

	Using tools and resources individually for clearing up doubts, widening knowledge and correcting mistakes.
	Revise and correct the mistakes marked in Get it right!
Using individually the material in Common Mistakes at Bachillerato.
Developing personal strategies for avoiding confusions marked as False friend.

	Showing an interest in carrying out evaluations of your own progress and identify points for improvement.
	Do the Review sections with interest.

	Identifying and using different strategies for learning individually.

	Follow the advice and using the strategies suggested in Tips.
Reflection about strategies for improving at listening comprehension.
Doing exercises for improving written expression.

	Sense of initiative and entrepreneurial spirit.

	Identifying and using the most appropriate strategies needed for studying individually.
	Work individually on the tasks given.

	Have a positive, proactive attitude to reading texts of various types by yourself.
	Do the reading activities in the Workbook individually.

	Plan, organise and check your work to be able to present it properly in different formats.
	Using the sentences given for writing an essay with opinions.

	Becoming aware of the consequences of your decisions and deal with the consequences.
	Be self-critical with regards to the excessive importance given to football.


3 Social awareness
Moral and civic education
· Show interest taking an active part in class and following the teacher's instructions correctly.
· Showing an interest in and respecting other people's opinions about the importance of football in society.
Education for Equality
· Show respect for other people's opinions, tastes, preferences, etc of classmates regardless of their gender.
· Value equality between men and women.
· Valuing women's roles in sports.
Education about health
· Recognising the importance of sports for health.
Work in pairs, as a group or cooperative work in the classroom
· Be able to work in pairs or groups effectively, respecting other people and being cooperative.
· Becoming aware of the need to work as a team.
4 Cross-curricular links
· Physical Exercise: knowledge and practice of different sports and competitions.
5 Assessment criteria
· Naming, recognising and presenting vocabulary connected with sports; adjectives with suffixes –able, -ful, -ive; y –ous and vocabulary or expressions for writing an essay with opinions.
· Make proper use of phrasal verbs and idioms studied, expressions/verbs de future (will, going to, Present continuous, Present simple, Future continuous and Future perfect), adjectives with suffixes –able, -ful, -ive and –ous, and connectives in written expression. 
· Using language for particular communication functions: description of personal information (taste in sports material and plans for the summer), make suggestions and give invitations and writing an essay. 
· Using correct pronunciation and intonation: stress in adjectives. 
· Knowing about and using basic sociocultural and sociolinguistic aspects: skills for dealing with different situations (“Life skill”), the need for team work and cooperative work.
· Comprehending oral messages, extracting relevant information from them (main idea and complementary information): a conversation between two people  talking about cycling competition; a person talking about his/her holidays in Ireland; a conversation between several people making plans for the summer; a conversation between Paula and Andrea, and two videos.
· Producing coherent, well structured oral messages using information, opinions, suggestions…: opinions about the photo at the start of the unit and about playing sports, about different things connected with football, debate about whether Grace will go to the football world cup and giving the reasons behind the opinion, description several cultural events which you would go to with a friend, description a sport or activity which you enjoy.
· Comprehending general information and differentiating basic ideas from secondary ideas included in different types of written text: an article about the importance of football, defining the meaning of several phrasal verbs, a text about the future of women in sports, another about a football world cup played by children with scarce resources in the street, about a spectator's impressions about the women's hockey final at Wembley, another about writing an essay with opinions with four paragraphs and anther about cheer leaders and a multiple choice questionnaire which measures knowledge about sports.
· Writing written texts with clear structures, with specific information and in line with the objective in each case and the target reader: completing/writing sentences and/or texts using phrasal verbs and idioms studied in the unit, vocabulary about sports, adjectives with suffixes –able, -ful, -ive and –ous, and expressions/verbs for the future (will, going to, Present continuous, Present simple, Future continuous y Future perfect), writing an essay with opinions, rewriting sentences to make them more reader-friendly and completing sentences with expressions for making suggestions and invitations.
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	Recognising and presenting vocabulary connected with sports; adjectives with the suffixes –able, -ful, -ive and –ous; for the future: will, going to, Present continuous, Present simple, Future continuous and Future perfect;  expressions for writing an essay with opinions; phrasal verbs and idioms.
	Recognising and using orally and in writing a repertoire of common and more specialised vocabulary about sports; adjectives with suffixes –able, -ful, -ive and –ous; expressions for the future: Present continuous, Present simple, Future continuous and Future perfect, expressions for writing an essay with opinions; and phrasal verbs and idioms studied in the unit.
	LC
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	Practising the use and forming the future: will, going to, Present continuous, Present simple, Future continuous and Future perfect.
	Recognising and using reasonably correctly functions and meanings in connection with frequently used syntactic structures.
Distinguishing between and correctly using the right communication functions: for the context and intention: making suggestions and giving invitations.
	LC
SCS 

	Practise the pronunciation of stress in adjectives.
	Recognising and producing stress in adjectives.
Use correct pronunciation and intonation.
	LC


	· Listening to a conversation between two people  talking about a cycling competition; a person talking about his/her holidays in Ireland; a conversation between several people making plans for the summer; a conversation between Paula and Andrea and two videos.
· Reading an article about the importance of football the definition of the meaning of several phrasal verbs, a text about the future of women in sports, another about a football world cup played by children with scarce resources in the street, about a spectator's impressions about the women's hockey final at Wembley, another about writing an essay with opinions with four paragraphs and another about cheer leaders, a multiple choice questionnaire which measures knowledge about sports.

	Identifying the main ideas, relevant information and general implications of oral and written texts of a certain length.
	LC
SCS 
CCE


	Debate with your classmates about skills for dealing with different situations (“Life skill”: need for team work and cooperative work.
	Finding out about and using basic Sociocultural and sociolinguistic aspects such as
	LC
SCS 
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	Providing personal information and opinions, suggestions, comments, etc., about other subjects: opinions about the photo at the start of the unit, about playing sports, about different features connected with football, debate about whether Grace will go to the football world cup and giving the reasons behind the opinion, description several cultural events which you would go to with a friend, description a sport or activity which you enjoy.
	Producing well structured, coherent texts giving, requesting and exchanging detailed information and opinions.
	LC
SCS 
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	Developing un written text: an essay with opinions about a particular subject.
	Writing written texts with clear structures with specific information and opinions.
	LC
SCS 
SIE


UNIT 5 FASHION VICTIM
1 Contents 
Block 1. Comprehension of oral texts
· Listening to and understanding a text about dress codes in different US cities.
· Listen to and understand fie different women answering the question, What is your attitude to fashion? 
· Listening to and understanding Oli Mason about the impact our clothes have.
· Listening to and understanding advice to give a friend who goes to Malaysia. 
· Listening to and understanding the description of two paintings.
· Listening to and understanding videos: 1.1.  Describing a photograph; 1.2. Fashion trends.
Block 2. Production of oral texts
· Oral interaction about the photo at the start of the unit and about fashion and clothes.
· Oral interaction in pairs or in small groups to give opinions about laws about clothing given in the text Fashion crimes.
· Oral interaction in pairs talking about clothes which they, their family and friends like to wear.
· Oral interaction in pairs talking about the right attitude towards fashion and clothes.
· Oral interaction in pairs giving hypotheses about a painting.
· Oral interaction in pairs using compound adjectives for describing people for a classmate to guess.
· Oral interaction in pairs taking turns for describing two paintings. 
· Describing a painting you have heard about in a recording 
· Work in pairs and present to the class conclusions about the skill in Life skill: suggestions to increase self-esteem.
Block 3. Comprehension of written texts
· Reading the definition of the meaning of several phrasal verbs.
· Reading and comprehension of a text about dress codes in several cities.
· Listening to and understanding the description of a painting.
· Reading and comprehension of an informal e-mail to a friend giving suggestions about clothes which she must wear to visit your country for the first time. 
· Reading steps and notes for writing a text: an informal e-mail.
· Completing and comprehension of a text about writing an informal e-mail.
· Reading and comprehension of a e-mail giving advice for the holidays.
· Reading and comprehension of a multiple choice questionnaire to find out whether you are a fashion victim.
· Reading and understand a magazine article  about street fashion.
· Reading and comprehension of an e-mail offering advice about clothes for a party.
· Reading suggestions to increase self-esteem.
· Reading the reference sections given in the activities.
Block 4. Production of written texts
· Completing sentences using the phrasal verbs and idioms studied.
· Completing/Writing sentences and/or texts using vocabulary about clothes and fashion, and about compound names and adjectives. 
· Completing sentences and/or texts using modal verbs.
· Completing sentences for describing a painting.
· Writing advice for a friend who is visiting Malaysia.
· Writing an informal e-mail with advice about clothes to wear to visit your country.
· Writing an e-mail  in answer to a friend suggesting what to wear to a fancy-dress party.
The following points are studied indirectly in the four previous blocks:
Communication functions:
· Making use of expressions for describing a painting: The picture shows …/ This is a picture of … / In this picture we can see … / There is/are …/ On the left / right … / In the foreground  / background  / She looks …
· Making use of hypotheses for the description of a painting: I’m sure that … / I think that she/he… / they might … / It looks as if he/she … / They seem to be … / Maybe they … / Perhaps … / She’s probably … / He could be … / It must be … .
· Making use of expressions to compare paintings and/or photos: These pictures are similar or different because … / They are both quite similar because … / Each picture shows … / There are …. in both pictures / In both pictures … / In picture 1…
· Describing personal information: clothes you like to wear, attitude to fashion and making suggestions to increase self-esteem.
· Writing an informal e-mail. 
Vocabulary: 
· Vocabulary connected with fashion and clothes: bootcut / buckle  / button / collar / cuff / eyelet / heel  / hem / laces / pocket / seam / sleeve / sole  / tongue /turn-up / waist / zip / fit (n, v) / look (n, v) / loose-fitting / outfit  / pocket / sole /get undressed.
· Compound nouns and adjectives: clean-shaven / face mask / cycle helmet /football boots / good-looking / handbag / headgear / headphones / high-heeled / ice skates / long-haired / money belt / necklace / raincoat / shoe polish / short-sleeved / smartphone / sunglasses / swimming trunks / swimsuit / tight-fitting tracksuit / underwear / wedding dress / well-built / well-dressed / wetsuit.
· Vocabulary or expressions for writing an informal e-mail: Dear … / Hi … / How are things with you? /I hope all’s well with you / It was great to hear from you I I’ve been really busy / Sorry for not writing sooner, but… / Thanks for your e-mail / Before I go.. / Give my regards / love to … / Hope to hear from you  / Looking forward to seeing you soon / Thanks again for your e-mail / message /  That’s all for now  / Write soon /  All the best /  Lots of love /  See you soon / Take care.
Syntactic-discursive contents. 
· Phrasal verbs: put off / go out / go with / dress up / put on / try on.
· Idioms: to not care less about / to suit someone down to the ground / to be fit for purpose / to treat oneself to something.
· Modals: ability; obligation; lack of obligation, prohibition; recommendations, advice; possibility in the present and possibility in the past.
· Correct use of: believe it or not / would you believe / or whatever / or anything, and everything.
· Correct use of intensifiers (signposts) in written expression: a bit / easily / extremely / heavily / immediately / luckily / pretty / quite a few / terribly /very.
Graphic patterns and sounds 
· Recognising, comparing and correct pronunciation de silent letters of some modals  and the weak or silent tin must, mustn’t and can’t.
· Recognising and pronouncing stress in compound words. 
· Spelling: Forming compounds: when two nouns form a compound noun, the first noun is always singular: a plug with three pins / a three-pin plug, a course that lasts two years / a two-year course
Classroom language 
· Look at the photo. Talk to your partner for one minute about what you can see… Think about these questions: what are the people wearing? Why are they dressed in this way?, where are they? 
· Read the title and look the photos opposite. What do you expect the text to be about? Compare with a partner.
· Read the words highlighted in green in the text. Match them with the definitions in the box. Then read the sentences containing the words. Are your answers correct?
· Translate the words from Exercise 2 into your language.
· Read the text quickly – in about three minutes! Was your answer to Exercise 1 correct?
· Choose from 1– 4 to complete the sentence about the writer’s opinion. Compare with a partner.
· Read the text again and listen. Put the topics in the order they appear in the text.
·  Are the following statements true or false? Use the exact words from the text to justify your answer.
· Find the words or phrases in the text that match the definitions. Check in your dictionary.
· What are your opinions on the laws mentioned in the text? Do you have a dress code in your school? Discuss in pairs or small groups.
· Look at the photos. What different items of clothing can you see?
· Put the words from Exercise 2 in the correct place in the table. Some words can go in more than one place.
· Complete the sentences with the words in the boxes.
· Look again at the words in Exercise 4. Say if each word is a verb, noun or adjective.
· Listen to the words in the box and identify the silent letters in each one. Then say them correctly.
· Work with a partner and discuss the topics below. How similar or different are you to your partner?
· You will hear five people describing how they dress. Look at the photos. What words do you think you will hear?
· Listen and match the names of the speakers with the photos. There is one description that you don’t need.
· Listen again and choose the best answer for questions 1–5.
· Read these extracts from the descriptions. Match the idioms in bold with their meanings.
· Work with a partner. Discuss which of the five people are most similar to you in their attitude towards clothes and fashion.
· What helped you understand the listening?
· What can you do wearing the things in the photos?
· Complete the sentences using the prompts.
· Complete the rule.
· Match the beginnings and the endings of the sentences.
· Listen again and notice that the t in ‘must’, ‘mustn’t’ and ‘can’t’ is pronounced weakly or is silent. Practise saying the sentences.
· Look at the sentences in Exercise 4 again and complete the rule.
· Make the signs into full sentences with ‘must’, ‘mustn’t’, can’t, ‘(don’t) have to’, ‘don’t need to’ or ‘needn’t’.
· Your friend is travelling to Malaysia. What do you think is good advice? Complete the sentences with shouldn’t, should or ought to.
· Listen again to check your answers.
· Work with a partner. Make at least three sentences about the mystery clothes below with ‘may’, ‘might’, ‘could’, ‘must’ or ‘can’t’.
· Work with a partner. What can you guess about the person who sleeps in this room? Use the ideas in the box to help you.
· Read these extracts from the text on page 57. How do you use modals to talk about possibility in the past?
· What can you guess about these situations? Use modals of possibility in the past. Compare with a partner.
· Look at the phrases in the photos. How many words are there in the first phrase? How many in the second? What is a compound noun?
· Complete the sentences with the words in the box.
· Look at the two phrases from Exercise 1 and compare the pronunciation. Complete the rule.
· You will hear the phrases in Exercise 3 many times. Listen and say A or B after each phrase.
· Listen and repeat the sentences in Exercise 2. Remember to follow the rule in Exercise 3!
· Make compound nouns with the words from Box 1 and Box 2.
· Match the compound adjectives in the box with their meanings.
· Complete the text with the compound adjectives in Exercise 8. There may be more than one possible answer.
· Work with a partner. Imagine one of the people in the box and describe him or her using the nouns and adjectives on this page. Your partner must guess which of the people you are describing
· Look at the picture. Where do you think the bar is? Why? Discuss with a partner.
· Read and listen to the description. How many guesses does the speaker make?
· Look at picture 2 on page 156 and compare it with the picture in Exercise 1. Work with a partner and finish the sentences.
· Find two more phrases in the description for the functions in the table.
· Work with a partner. Take turns to describe one or two of the pictures on pages 156 and 157. Use the description in Exercise 2 to help you. Say which one you prefer and why.
· Writing task: write an e-mail in reply (100 –150 words) to Sara’s e-mail to Delima.
· Read Sara’s e-mail. What kind of things do you think she might pack?
· Read Delima’s reply. Were your ideas in Exercise 1 the same as Delima’s?
· What country do you think Delima is from?
· Look at the highlighted phrases in yellow in the e-mail and match them with the actions below.
· Look at the structure of an e-mail and complete the table with the actions in Exercise 4.
· Make these sentences more interesting by using the adverbs in the box. Use each adverb at least once.
· Add some adverbs from the signposts in Exercise 7 to this e-mail to make it more reader-friendly.
· Write an e-mail (100 –150 words) giving advice to a friend visiting your country for the first time.
Learning strategies: 
· Reading the sentences and contents in order to write an informal e-mail. 
· Using the advice marked as Tips: a) remember that the same word can be in several grammatical categories; b) strategy for dealing with a listening exercise with greater efficiency; c) strategies for the description of a painting.
· Learn the meaning of phrasal verbs and idioms, and recognise the importance of repetition to consolidate learning.
· Revising and correcting Spanish-speakers' typical mistakes: a) saying  The children dressed up as Superman and not The children dressed up like Superman; b) saying I’ve got a pair of trousers and not  I’ve got a trousers. c) saying She can parachute and not she can to parachute.
· Revise frequently to consolidate contents (use the sections Review).
· Completing grammar rules.
· Reflection about strategies for improving at comprehension with listening.
· Doing exercises for improving written expression.
Sociocultural and sociolinguistic aspects:
· Developing skills for dealing with different more or less daily situations: suggestions for improving self-esteem.
· Respecting other people's taste, style and way of dressing. 
· Recognising the advantages of dressing to fit the circumstances.
· The importance of following dress codes for personal safety.
· The importance of good self-esteem for personal growth.
2 Competences
	Descriptors 
	Activities

	Linguistic communication

	LISTEN
Includes the gist and specific information in oral messages, given live or using technical means, transactions and daily tasks in personal, public, academic and professional matters.
	Listening to fie different women answering the question, What is your attitude to fashion? 
Listen to advice they would give a friend visiting Malaysia. 

	Includes the main points and relevant details of formal and informal conversations.
	Listening to text about dress codes in different US cities.
Listening to the description of two  paintings.


	Identifying the main ideas and specific information in presentations, talks, explanations and the news.
	Listening to Oli Mason talking about the effect our clothes have.
Watch two videos: 1.1.  Describing a photograph; 1.2. Fashion trends



	Distinguishing sound characteristics, accent, rhythm and intonation in various contexts and identify what they want to communicate.

	Pronounce correctly silent letters (silent letters) of some modals  and the weak or silent t in must, mustn’t  and can’t.
Pronounce and recognise stress in compound words. 

	TALK / CONVERSE
Give oral presentations of a certain length, well structured and about academic subjects and answering questions which can be asked about their presentations.
	Present to the class conclusions about the skill in Life skill: suggestions to increase self-esteem.


	Take part correctly in daily transactions and tasks in personal, academic and professional areas.

	Oral interaction in pairs using compound adjectives for describing people for a classmate to guess.
Description a painting you have heard about in a recording. 


	Take part in communication exchanges in usual contexts contributing specific information, personal opinions and justifications for your arguments.
	Personalizing, when necessary, the answers to the teacher's questions with personal data and information about your surroundings.
Debate about laws about clothing given in the text titled Fashion crimes.
Oral interaction in pairs talking about clothes which they, their family and friends like to wear.


	Expressing yourself correctly in personal, academic or professional conversations you take part in, using well-defined structures and clear pronunciation.
	Oral interaction about the photo at the start of the unit and about clothes and fashion.
Oral interaction in pairs talking about the right attitude towards fashion and clothes.
Oral interaction in pairs giving hypotheses about a painting.
Oral interaction in pairs taking turns for describing two paintings and/or photos. 

	READING 
Identifying relevant information and the implications of instructions, explanations or norms of certain length and complexity.
	Understanding the description of a painting.
Reading steps and notes for writing a text: an informal e-mail.
Comprehending a text about writing an informal e-mail.
Comprehending a multiple choice questionnaire to find out whether you are a fashion victim.

	Understanding specific details and implications of texts in different formats
	Comprehension an informal e-mail to a friend giving suggestions about clothes to wear when visiting your country for the first time. 
Understanding an e-mail giving advice for the holidays.
Understanding an e-mail offering advice about clothes for going to a party.

	Understanding relevant information in correspondence, formal and informal, in different formats.
	Interpret and understand the instructions, examples and texts in the reading and writing activities suggested in the Workbook.

	Finding specific information in reference material and material for study for research tasks and work.
	Reading the reference sections given in the activities.
Reading the definition of the meaning of several phrasal verbs. 

	Understanding the general idea, essential information and the most relevant ideas in journalistic, literary and fictional texts in different formats.
	Comprehension of a text about codes about clothing in several US cities.


	Valuing reading as a source of pleasure and knowledge.
	Understanding a magazine article about street fashion.


	WRITING 
Using production strategies for writing texts with detailed information and of a certain length.

	Writing an informal e-mail with advice about clothes to wear to visit your country.
Rewriting sentences which are reader-friendly.
Completing sentences for describing a painting.

	Writing notes, messages, adverts, posts and short, formal and informal correspondence with simple, relevant information.
	Writing an e-mail  in answer to a friend suggesting what to wear to a fancy-dress party.
Writing advice for a friend visiting Malaysia.

	Writing texts of a certain length about specific and abstract issues using appropriate vocabulary, spelling, punctuation and correct formats and correct structures, on different formats.
	Writing sentences and/or texts using phrasal verbs and idioms studied in the unit, as well as vocabulary about fashion and clothes,  compound nouns and adjectives.
Completing sentences and/or texts using modal verbs for expressing: skill; obligation; lack of obligation, prohibition; suggestions, advice; possibility in the present and possibility in the past. 

	Mathematical competences and basic science and technology competences.

	Putting in order and classifying data following criteria of certain complexity.
	Drawing diagrams

	Solving puzzles, crosswords and guessing games of a certain complexity.
	Do crosswords and/or fill in tables.

	Digital competences

	Obtaining and preparing information from the Internet for carrying out tasks in English.

	Looking for the meaning and/or translation of words, phrasal verbs and idioms.
Looking for information to answer the questions and complete information for various activities. 

	Give short presentations and projects of a certain length in English using different formats and digital tools.
	Presentation to the class of conclusions about the skill in Life skill: 
behaviour for improving self-esteem.

	Studying and practising English on digital formats, operating in English-speaking environments.
	Using learning resources from the website www.outandabout.es, especially the section “tips and tricks” as a tool for improving using English in the real world.
Download the AR (Augmented Reality App) onto a mobile or a tablet to carry out interactive activities.


	Social and Civic competences.

	Taking part in group activities with respect and interest and a proactive, collaborative attitude.
	Take part in pair and/or group work with initiative and with respect for other people's opinions.

	Interacting politely and attention valuing and respecting classmates' opinions, tastes and preferences and explaining your own.
	Expressing ideas and opinions about dress codes in several US cities, about your own attitude to clothes and fashion, about paintings described by your classmates and suggestions for improving self-esteem.

	Understanding and valuing the use of English for communicating with other people and to find out about other cultures.
	The importance of the use of English for understanding oral and written texts about other cultures. 

	Taking an interest in and respecting the customs, rules and values of countries in which foreign languages are spoken and comparing them with those in your surroundings.
	Describing the clothes in the photo at the start of the unit in an oriental setting, learning about dress codes in several cities in the US, suggest which clothes to wear on a journey to Malaysia.

	Cultural awareness and expressions.

	Identifying cultural features of English-speaking countries and compare them in a critical way with their own, showing respect and interest.
	Comparing dress codes in several US cities with codes sometimes required in out country: schools, discos, offices…

	Identifying different forms of cultural expression and showing an interest in widening knowledge individually.
	Describing compare paintings and/or photos. Expressing hypotheses and opinions.

	Learning to Learn

	Identify, plan and apply objectives correctly and systematically for carrying out tasks, activities and projects.
	Individually complete the exercises in Workbook using dictionaries and the Language reference section.
Individually complete homework consisting of looking for and/or finding out more about a subject, collecting and organising information.
Take in and use sentences learned for writing an informal e-mail.

	Using tools and resources individually for clearing up doubts, widening knowledge and correcting mistakes.
	Revise and correct the mistakes marked in Get it right!
Using individually the material in Common Mistakes at Bachillerato.
Developing personal strategies for avoiding confusions marked as False friend.

	Showing an interest in carrying out evaluations of your own progress and identify points for improvement.
	Do the Review sections with interest.

	Identifying and using different strategies for learning individually.

	Follow the advice and using the strategies suggested in Tips.
Reflection about strategies for improving at comprehension of exercises for listening.
Doing exercises for improving written expression.

	Sense of initiative and entrepreneurial spirit.

	Identifying and using the most appropriate strategies needed for studying individually.
	Work individually on the tasks given.

	Have a positive, proactive attitude to reading texts of various types by yourself.
	Do the reading activities in the Workbook individually.

	Plan, organise and check your work to be able to present it properly in different formats.
	Using phrases given for writing an informal e-mail.

	Becoming aware of the consequences of your decisions and deal with the consequences.
	Become aware of the risks of becoming a fashion victim.



3 Social awareness
Moral and civic education
· Show interest taking an active part in class and following the teacher's instructions correctly.
· Showing an interest in and respecting other people's opinions about fashion.
· Showing an interest in and respecting preferences about clothes
Education for Equality
· Show respect for other people's opinions, tastes, preferences, etc of classmates regardless of their gender.
· Value equality between men and women.
· Recognising that interest in fashion exists in both genders.
Work in pairs, as a group or cooperative work in the classroom
· Be able to work in pairs or groups effectively, respecting other people and being cooperative.
4 Cross-curricular links
· Foundations of art:  a) fashion and ways of dressing; b) description and comparison of paintings.
5 Assessment criteria
· Naming, recognising and presenting vocabulary connected with fashion and the clothes, compound nouns and adjectives and vocabulary or expressions for writing an informal e-mail.
· Make proper use of some Phrasal verbs: put off / go out / go with / dress up / put on / try on; some Idioms: to not care less about / to suit someone down to the ground / to be fit for purpose / to treat oneself to something;  modal verbs for expressing: ability; obligation; lack of obligation, prohibition; recommendations, advice; possibility in the present and  possibility in the past; English colloquial expressions: believe it or not / would you believe / or whatever / or anything, and everything and intensifiers (signposts) of written expression: a bit / easily / extremely / heavily / immediately / luckily / pretty / quite a few / terribly /very.
· Using language for particular communication functions: 
Making use of expressions for describing a painting: The picture shows … / This is a picture of … / In this picture we can see … / There is/are …/ On the left / right … / In the foreground  / background  / She looks …
Making use of hypotheses for the description of a painting: I’m sure that … / I think that she/he… / they might … / It looks as if he/she … / They seem to be … / Maybe they … / Perhaps … / She’s probably … / He could be … / It must be … .
Making use of expressions to compare paintings: These pictures are similar or different because … / They are both quite similar because … / Each picture shows … / There are …. in both pictures / In both pictures … / In picture 1…
Describing personal information: clothes you like to wear, attitude to fashion and  conversing about suggestions to increase your self-esteem.
Writing an informal e-mail.
· Using correct pronunciation and intonation of silent letters in some modals, the weak or silent t in must, mustn’t and can’t and stress in compound words.
· Knowing about and using basic sociocultural and sociolinguistic aspects: skills for dealing with different situations(“Life skill”), improving self-esteem, respect other people's taste, style and way of dressing, recognising the importance of dressing depending on the context, the importance of using dress codes for personal safety. 
· Comprehending oral messages, extracting relevant information from them (main idea and complementary information): a text about dress codes in different US cities, an interview a fie different women answering the question, What is your attitude to fashion?, a text in which
Oli Mason talks about the impact our clothes have, advice you would give to a friend visiting Malaysia for the first time, the description and comparison of paintings and two videos.
· Producing coherent, well structured oral messages using information, opinions, suggestions…: opinions about the photo at the start of the unit and about fashion, debate about dress codes inn the text titled Fashion crimes, about the clothes which they, their family and friends like to wear, about the right attitude towards fashion and clothes, about hypotheses en the description of a painting, about using compound adjectives for describing people for a classmate to guess, the description of paintings, and about suggestions for improving self-esteem.
· Comprehending general information and differentiating basic ideas from secondary ideas included in different types of written text: defining the meaning of several phrasal verbs, a text  about the dress codes in several US cities, the description of a painting, an informal e-mail to a friend giving suggestions about clothes to wear when visiting your country for the first time,  an e-mail giving advice for the holidays, a multiple choice questionnaire to find out whether you are a fashion victim, a magazine article  about street fashion, an e-mail offering advice about clothes for a party and suggestions to increase self-esteem.
· Writing written texts with clear structures, with specific information and in line with the objective in each case and the target reader: completion/writing sentences using phrasal verbs and idioms studied in the unit, vocabulary about fashion and clothes, compound nouns and adjectives, modal verbs (for expressing obligation; lack of obligation; prohibition; suggestions and advice; possibility in the present and possibility in the past), completing sentences for describing a painting, writing advice for a friend who is visiting Malaysia, writing an informal e-mail with advice about clothes to wear to visit your country, writing an e-mail in answer to a friend suggesting what to wear to a fancy-dress party.
6 Contents - Assessment criteria - Competences
	Contents
	Assessment criteria
	Competences

	Recognising and presenting vocabulary connected with clothes and the world of fashion, adjectives and compound nouns;  phrasal verbs and idioms.
	Recognising and using orally and in writing a repertoire of common and more specialised vocabulary about clothes and the world of fashion and adjectives and compound nouns; and phrasal verbs and idioms studied in the unit.
	LC


	Practise how to use and form 
modal verbs for expressing: ability; obligation; lack of obligation, prohibition; recommendations, advice; possibility in the present and  possibility in the past,  expressions with believe it or not / would you believe / or whatever / or anything, and everything.
  
	Recognising and using reasonably correctly functions and meanings in connection with frequently used syntactic structures.
Distinguishing between and correctly using the right communication functions: for the context and intention: expressing skill, obligation, lack of obligation, prohibition and advice. Talking about possibility in the present and in the past. Describing, compare and make hypotheses.
	LC
SCS 

	Practise the pronunciation and recognising silent letters of some modals, the weak or silent t in must, mustn’t and can’t and stress in compound words.

	Recognising and producing orally and in writing correctly the silent letters of some modals, the weak or silent t in must, mustn’t and can’t and stress in compound words.
Use correct pronunciation and intonation.
	LC


	Listening to a text about dress codes in different US cities, five different women answering the question, What is your attitude to fashion? , text in which Oli Mason talks about the impact of our clothes, the advice they would give to a friend visiting Malaysia for the first time, the description and comparison of paintings and two videos,
Reading the definition of the meaning of several phrasal verbs, a text about dress codes in several US cities, the description of a painting, an informal e-mail to a friend giving suggestions about clothes to wear when visiting your country for the first time, an e-mail giving advice for the holidays, a multiple choice questionnaire to find out whether you are a fashion victim, a magazine article  about street fashion, an e-mail offering advice about clothes for a party and suggestions to increase self-esteem.

	Identifying the main ideas, relevant information and general implications of oral and written texts of a certain length.
	LC

	Debate with your classmates about developing skills for improving self-esteem, about other people's style and way of dressing, about the importance of dressing depending on the context, about the importance of following dress codes for personal security and the importance of correct self-esteem for personal growth.

	Knowing about and using basic Sociocultural and sociolinguistic aspects, such as developing skills for improving self-esteem, respect other people's taste, style and way of dressing, recognising the importance of dressing depending on the context, the importance of following dress codes for personal security  and the importance of correct self-esteem for personal growth.

	LC
SCS 

	Providing personal information and opinions and suggestions, comments, etc., about other subjects: opinions about the photo at the start of the unit and about fashion, about dress codes explained in the text titled Fashion crimes, about clothes which they, their family and friends like to wear, about the right attitude towards fashion and clothes, hypotheses about a painting, about using compound adjectives for describing people for a classmate to guess, about the description of paintings and about suggestions for improving self-esteem.

	Producing well structured, coherent texts giving, requesting and exchanging detailed information and opinions.
	LC
SCS 
SIE

	Developing a written text: writing informal e-mails giving recommendations, one about the clothes to wear in a country, another about a party.
	Writing written texts with clear structures with specific information and opinions.
	LC
SCS 
SIE


UNIT 6 BEHIND BARS
1 Contents 
Block 1. Comprehension of oral texts
· Listening to and understanding some crime stories on the radio.
· Listening to and understanding a conversation between Laura and Jim for him to watch crime series.
· Listening to and understanding a story in the news about a type of justice which confronts criminals with their victims. 
· Listening to and understanding videos: 1.1.  Have you seen a good TV series recently? What was it about?; 1.2. Changing cities. 
Block 2. Production of oral texts
· Oral interaction about the photo at the start of the unit and about the presence of the police at a crime scene or accident.
· Oral interaction as a group debating the story of the main character of a crime series.
· Oral interaction in pairs for giving a police report about a crime they have seen or read about recently
· Oral interaction in pairs remembering two crime stories which have been in the news.
· Oral interaction in pairs giving opinions about surveillance cameras.
· Oral interaction in pairs inventing the story of a car which has been photographed.
· Oral interaction in pairs talking about a crime series they have seen.
· Work in pairs and present to the class conclusions about the skill in Life skill: judging something which is not illegal but which is wrong to be correct.
Block 3. Comprehension of written texts
· Reading and correcting an article about the theft of Mona Lisa.
· Reading the definition of the meaning of several phrasal verbs.
· Reading and comprehension of some information about the television series Breaking Bad.
· Completing and comprehension of a text about writing some information with four paragraphs. 
· Reading steps and notes for writing a text: some information about a book, film or television series. 
· Reading and comprehension of a multiple choice questionnaire about your knowledge of crimes and your abilities to detect and deduce.
· Reading an article in which several people talk about their experiences in connection with crime.
· Reading and comprehension of some information from the novel The No. 1 Ladies Detective Agency.
· Reading the reference sections given in the activities.
Block 4. Production of written texts
· Completing sentences using the phrasal verbs and idioms studied.
· Completing/Writing sentences and/or texts using vocabulary about crime and verbs, adjectives and nouns followed by prepositions.
· Completing sentences and/or texts using the passive and to have something done. 
· Writing some information about a book, a film or a television series.
· Rewriting sentences to make them more reader-friendly using signposts (connectives) at the start and finish of a narrative.
The following points are studied indirectly in the four previous blocks:
Communication functions:
· Making use of expressions for talking about a film, book or series giving opinions and general and specific information: What’s it about ? / Is it any good? / It sets in / it takes place in …. / It’s about … / It tells the story of … / It starts … / at first / At the beginning / end … / eventually … / I enjoyed / didn’t enjoy it because … / it’s quite funny to watch because … / It sounds (great).
· Describing personal information: knowledge and opinions about series they watch.
· Writing some information about a book, film or television series. 
Vocabulary:
· Vocabulary connected with crime (Crime): to arrest (a thief) / burglar / burglary / to burgle (a house) / to commit (a crime) / to forge (a passport) / to hijack / hijacker / to kidnap / kidnapper / kidnapping / murder / murderer / a prison sentence / to rescue (a hostage) / to rob a bank / robber / robbery / to steal / theft / thief / vandal / to vandalise / vandalism / to witness (a murder).
· Verbs, adjectives and nouns followed by prepositions: accused of / accustomed to / ashamed of / base on / crime against / deal with / duty to / involved in / known as / ready for / respect for / responsible for / surprised at / work as / worried about.
· Vocabulary or expressions for writing some information: It’s about ... / It’s filmed in ... / it revolves around ... / it’s set in ... / At first ... / At the beginning of the series / During the rest of the series ... / Eventually, he / she / it becomes ... / finally ... / it ends with ... / Little by little ... / To start / begin with ... / I enjoyed (the series) because ... / I recommend ... / In my opinion, ... / You have to keep watching to see / find out.
Syntactic-discursive contents: 
· Phrasal verbs: shut down / get away with / show up / turn out / hold onto / turn up.
· Idioms: to have got their eye on you / to cost an arm and a leg / to line their own pockets / to keep some of these kids on the straight and narrow.
· Passive.
· Verbs, adjectives and nouns followed by prepositions.
· To have something done.
· Correct use of: whereabouts / get something done. 
· Correct use of connectives (signposts) en written expression: to begin with / little by little / eventually. 
Graphic patterns and sounds: recognition, comparing and correct pronunciation of stress in verbs and pronunciation of accompanying prepositions.
Classroom language
· Look at the photo. Talk to your partner for one minute about what you think has happened. Think about these questions: what can you see? What sounds do you think you would hear? What is the yellow tape for?
· Read the headline and look at the photo. How do you think this happened? Compare with a partner.
· Find these words in the text. What do they mean? Translate them into your language.
· Read the text quickly – in about three minutes! Was your answer to Exercise 1 correct?
· Choose a new heading for the text. Explain your choice to a partner.
· What do the words and pronouns highlighted in blue refer to?
· Read the text again and listen. Put the notes about the people in the table. One of the pieces of information goes in two columns.
· Compare your answers to exercise 6 with a partner and add more piece of information for each person.
· Choose the best answer according to the text. Only one answer is possible.
· Answer the questions according to the information in the text. Use your own words.
· Find words or phrases in the text that match the definitions. Check in your dictionary.
· Why would Valfierno tell Decker about his crime (if Decker’s story is true)? Discuss in pairs or small groups.
· Look at the words and pictures. Use them to complete the phrases.
· Complete the table. You may use a dictionary.
· Match the verbs from Exercise 1 with their meanings.
· Complete the sentences with the correct form of words from exercise 4.
· Look at the verbs and decide which box they go in.
· Tell your partner about a TV or newspaper report you have seen about one of the crimes on this page.
· Work with a partner and discuss the questions.
· You will hear some local crime stories on the radio. Work with a partner, look at the photos and write four words you think you’ll hear in each story.
· Listen and match the reports (1-4) with the photos (a-d) in Exercise 2.
· Listen again and make a note of the key words in each story. Compare with a partner. Then compare with your answers to exercise 2.
· Listen again and choose the best answer to complete 1-4.
· Listen to the final part of the news report and answer the questions.
· The sentences below are related to the Mona Lisa story in the reading text on page 69. Put the words in the correct order.
· Complete the questions about the Mona Lisa. Use the simple past passive.
· Complete the sentences with the correct form of the verbs in the box.
· Complete the sentences with the words in the box.
· Work with a partner. Ask and answer the questions in Exercise 5.
· Look at this pair of sentences. Answer the questions.
· Complete the sentences with the verbs in brackets in the tense shown.
· Complete the sentences with the information in brackets. Use the causative have.
· Work with a partner. Look at the photo and imagine the “life story” of this car. Describe it using the passive and/or the causative have/get. Here are some verbs you could use.
· Make sentences from the table below. Use a dictionary if necessary.
· Add more verbs, adjectives and nouns to the word spiders.
· In some of the sentences in exercise 1, it sounds as if the preposition is joined to the end of the word before it like this.
· Listen to the sentences. Match the “sounds like” “words” with the sentences. Then practice saying them.
· Look at the photo. What do you think this TV drama series is about? Discuss with a partner.
· Read and listen to the conversation. What does Luna say to Jim to make him want to watch the series?
· Read these extracts from the listening. Match the idioms in bold with their meanings.
· What helped you understand the listening?
· Work with a partner. Make notes about a TV drama you’ve watched or know about.
· Work with a different partner and have a conversation like the one between Laura and Jim. Take turns to tell your partner about the TV drama in exercise 5.
· Read the review. How would you describe this series? Choose from the words in the box and compare with a partner. You can use a dictionary.
· Find the following phrases and decide in which paragraph they occur in the review.
· Decide which part of a review, A-D, these sentences belong in.
· Match situations 1, 2 and 3 in the box.
· Link the situations in exercise 5 with the signposts in the box.
· Find phrases in the conversation for the following functions.
· Practise the conversation in Exercise 2 with a partner.
· Write a review of a book, a film or a TV series (100 – 150 words).
Learning strategies: 
· Reading the sentences and contents in order to write some information about a book, a film or a television series.
· Using the advice marked as Tips: a) predict the contents of a text looking at the photo and reading the title; b) use synonyms and pronouns to avoid the text becoming repetitive; c) many verbs are the same as the nouns and have connected meanings; d) before reading a text, you have to think about the subject and the vocabulary for it; e) take note of the prepositions after the verbs, nouns and adjectives when studying vocabulary; f) organize the ideas in a logical order of paragraphs for the reader to follow 
· Learn the meaning of phrasal verbs and idioms, and recognise the importance of repetition to consolidate learning.
· Revising and correcting Spanish-speakers' typical mistakes: a) saying He wasn’t interested in keeping the painting and not He wasn’t interested on keeping the painting; b) saying They stole the painting and not They stole the bank.; c) saying I had my hair cut at the weekend and not I cut my hair at the weekend. 
· Revise frequently to consolidate contents (use the sections Review).
· Completing grammar rules.
· Reflection about strategies for improving at comprehension with listening.
· Doing exercises for improving written expression.
Sociocultural and sociolinguistic aspects:
· Developing skills for dealing with different more or less daily situations: judging something which is not illegal but which is wrong to be correct. 
· Finding out about different crime and their consequences.
· Position about using surveillance cameras.
· Drama series as pastimes for young people.
2 Competences
	Descriptors 
	Activities

	Linguistic communication

	LISTEN
Includes the gist and specific information in oral messages, given live or using technical means, transactions and daily tasks in personal, public, academic and professional matters.
	Listening to and understanding a story in the news about a type of justice which confronts criminals with their victims and some crime stories on the radio.


	Includes the main points and relevant details of formal and informal conversations.
	Listening to and understanding a conversation between Laura and Jim for him to watch crime series.


	Identifying the main ideas and specific information in presentations, talks, explanations and the news.
	Watch two videos: 1.1.  Have you seen a good TV series recently? What was it about?; 1.2. Changing cities.


	Distinguishing sound characteristics, accent, rhythm and intonation in various contexts and identify what they want to communicate.

	Pronounce correctly the stress in verbs.
Pronounce correctly the accompanying prepositions.

	TALK / CONVERSE
Give oral presentations of a certain length, well structured and about academic subjects and answering questions which can be asked about their presentations.
	Presentation to the class conclusions about the skill in Life skill: judging something which is not illegal but which is wrong to be correct.

	Take part correctly in daily transactions and tasks in personal, academic and professional areas.

	Oral interaction in pairs for giving a police report about a crime they have seen or read about recently. 

	Take part in communication exchanges in usual contexts contributing specific information, personal opinions and justifications for your arguments.
	Personalizing, when necessary, the answers to the teacher's questions with personal data and information about your surroundings.
Debate 
Oral interaction in pairs giving opinions about surveillance cameras. Oral interaction as a group debating the story of the main character of a crime series.
.

	Expressing yourself correctly in personal, academic or professional conversations you take part in, using well-defined structures and clear pronunciation.
	Oral interaction about the photo at the start of the unit and about the presence of the police at a crime scene or accident.
Oral interaction in pairs in which: students make up the story of a car in a photo; students remember two crime stories which have been in the news; talking about a crime series they have seen.

	READING 
Identifying relevant information and the implications of instructions, explanations or norms of certain length and complexity.
	Reading an article in which several people talk about their experiences in connection with crime. Reading steps and notes for writing a text: some information about a book, film or television series.
Comprehension of a text about writing some information with four paragraphs.
Comprehension of a multiple choice questionnaire about your knowledge about crimes and your abilities to detect and deduce.


	Understanding specific details and implications of texts in different formats
	Reading and comprehension of some information about the television series Breaking Bad

	Understanding relevant information in correspondence, formal and informal, in different formats.
	Interpret and understand the instructions, examples and texts in the reading and writing activities suggested in the Workbook.

	Finding specific information in reference material and material for study for research tasks and work.
	Reading the reference sections given in the activities.
Reading the definition of the meaning of several phrasal verbs.

	WRITING 
Using production strategies for writing texts with detailed information and of a certain length.
	Writing some information about a book, a film or a television series.
Rewriting sentences to make them more reader-friendly using signposts (connectives) at the start and finish of a narrative.

	Writing texts of a certain length about specific and abstract issues using appropriate vocabulary, spelling, punctuation and correct formats and correct structures, on different formats.
	Writing sentences and/or texts using phrasal verbs and the idioms studied in the unit, as well as vocabulary about crime and verbs, adjectives and nouns followed by prepositions.
Completing sentences and/or texts using the passive de verbs, and to have something done.

	Mathematical competences and basic science and technology competences.

	Solving puzzles, crosswords and guessing games of a certain complexity.

	Do crosswords and/or fill in tables.

	Digital competences

	Obtaining and preparing information from the Internet for carrying out tasks in English.

	Looking for the meaning and/or translation of words, of phrasal verbs and of idioms.

	Give short presentations and projects of a certain length in English using different formats and digital tools.
	Presentation to the class conclusions about the skill in Life skill: judging something which is not illegal but which is wrong to be correct.

	Studying and practising English on digital formats, operating in English-speaking environments.
	Using learning resources from the website www.outandabout.es, especially the section “tips and tricks” as a tool for improving using English in the real world.
Download the AR (Augmented Reality App) onto a mobile or a tablet to carry out interactive activities.


	Social and Civic competences.

	Taking part in group activities with respect and interest and a proactive, collaborative attitude.
	Take part in pair and/or group work with initiative and with respect for other people's opinions.

	Interacting politely and attention valuing and respecting classmates' opinions, tastes and preferences and explaining your own.
	Expressing opinions about the need or not to have surveillance cameras.

	Taking an interest in and respecting the customs, rules and values of countries in which foreign languages are spoken and comparing them with those in your surroundings.
	Interest in drama series in English. 

	Cultural awareness and expressions.

	Using artistic techniques and items of a certain complexity to prepare and give presentations and projects.
	Presenting opinions, suggestions, etc., about the situation described en  “Life skill”: judging something which is not illegal but which is wrong to be correct.

	Identifying different forms of cultural expression and showing an interest in widening knowledge individually.
	Recognising the consequences of illegal actions or actions which give rise to accidents.

	Learning to Learn

	Identify, plan and apply objectives correctly and systematically for carrying out tasks, activities and projects.
	Individually complete the exercises in Workbook using dictionaries and the Language reference section.
Individually complete homework consisting of looking for and/or finding out more about a subject, collecting and organising information.
Take in and use sentences learned for writing some information about a book, a film or a television series.

	Using tools and resources individually for clearing up doubts, widening knowledge and correcting mistakes.
	Revise and correct the mistakes marked in Get it right!
Using individually the material in Common Mistakes at Bachillerato.
Developing personal strategies for avoiding confusions marked as False friend.

	Showing an interest in carrying out evaluations of your own progress and identify points for improvement.
	Do the Review sections with interest.

	Identifying and using different strategies for learning individually.

	Follow the advice and using the strategies suggested in Tips.
Reflection about strategies for improving at listening comprehension.
Doing exercises for improving written expression.

	Sense of initiative and entrepreneurial spirit.

	Identifying and using the most appropriate strategies needed for studying individually.
	Work individually on the tasks given.

	Have a positive, proactive attitude to reading texts of various types by yourself.
	Do the reading activities in the Workbook individually.

	Plan, organise and check your work to be able to present it properly in different formats.
	Using the sentences given for writing some information about a book, a film or a television series.

	Becoming aware of the consequences of your decisions and deal with the consequences.
	Have a critical attitude with regards to surveillance cameras and control in our society for avoiding crime.


3 Social awareness
Moral and civic education
· Show interest taking an active part in class and following the teacher's instructions correctly.
· Showing an interest in and respecting other people's opinions about using surveillance cameras to control crime and about tastes in television series.
Education for Equality
· Show respect for other people's opinions, tastes, preferences, etc of classmates regardless of their gender.
· Value equality between men and women.
Environmental education
· Recognising the negative impact of crime in our society.
· Being aware of attitudes which are not illegal but which harm society.
Work in pairs, as a group or cooperative work in the classroom
· Be able to work in pairs or groups effectively, respecting other people and being cooperative.
4 Cross-curricular links
· Philosophy: recognising actions which are not illegal but which are not good.
5 Assessment criteria
· Naming, recognising and presenting vocabulary connected with crime, verbs, adjectives and nouns followed by prepositions and vocabulary or expressions for writing some information.
· Make proper use of phrasal verbs and idioms studied, verbs, adjectives and nouns followed by prepositions and to have something done.
· Using language for particular communication functions: using expressions for talking about a film, book or series, giving opinions and general and specific information, description of personal information (knowledge and opinions about series they watch) and writing some information.
· Using correct pronunciation and intonation: recognition, comparing and correct pronunciation of stress in verbs and pronunciation of accompanying prepositions.
· Knowing about and using basic sociocultural and sociolinguistic aspects: skills for dealing with different situations (“Life skill”), judging something which is not illegal but which is wrong to be correct.
· Comprehending oral messages, extracting relevant information from them (main idea and complementary information): a story in the news about a type of justice which confronts criminals with their victims; some crime stories on the radio, a conversation between Laura and Jim for him to watch crime series and two videos.
· Producing coherent, well structured oral messages using information, opinions, suggestions…: opinions about the photo at the start of the unit giving a police report about a crime they have seen or read about recently; giving opinions about surveillance cameras; talking about the story of the main character of a crime series; about the presence of the police at a crime scene or accident; invent the story of a car in a photo; remember two crime stories which have been in the news and talk about a crime series they have seen.
· Comprehending general information and differentiating basic ideas from secondary ideas included in different types of written text: de an article in which several people talk about their experiences in connection with crime; defining the meaning of several phrasal verbs; steps and notes for writing some information about a book, film or television series; a text about writing some information with four paragraphs; a multiple choice questionnaire about your knowledge about crimes and your abilities to detect and deduce; some information from the novel The No. 1 Ladies Detective Agency and  an article about the theft of Mona Lisa.
· Writing written texts with clear structures, with specific information and in line with the objective in each case and the target reader: completing/writing sentences and/or texts using phrasal verbs and idioms studied in the unit, vocabulary about crime and the adjective nouns and verbs followed by prepositions, the passive and to have something done, writing some information about a book, a film or a television series rewriting sentences to make them more reader-friendly.
6 Contents - Assessment criteria - Competences
	Contents
	Assessment criteria
	Competences

	Recognising and presenting vocabulary connected with crime; verbs, adjectives and nouns followed by prepositions and vocabulary or expressions for writing some information; phrasal verbs and idioms.
	Recognising and using orally and in writing a repertoire of common and more specialised vocabulary about crime; verbs, adjectives and nouns followed by prepositions and vocabulary or expressions for writing some information and the phrasal verbs and idioms studied in the unit.
	LC
SCS 
CCE


	Practise using and forming the passive; verbs, adjectives and nouns followed by prepositions; to have something done; expressions with whereabouts / get something done and connectives in written expression.

	Recognising and using reasonably correctly functions and meanings in connection with frequently used syntactic structures.
Distinguishing between and correctly using the right communication functions: for the context and intention: talking about a film, book or series giving opinions and general and specific information; giving opinions about series they watch.
	LC
SCS 
CCE

	Practise pronunciation. Pronounce correctly the stress de verbs and the accompanying prepositions.

	Recognising and producing orally and in writing correctly. Pronounce correctly the stress de verbs and the accompanying prepositions.
Use correct pronunciation and intonation.
	LC


	Listening to a story in the news about a type of justice which confronts criminals with their victims; some crime stories on the radio and de a conversation between Laura and Jim for him to watch crime series and two videos.
Reading de an article in which several people talk about their experiences in connection with crime, the definition of the meaning of several phrasal verbs, steps and notes for writing some information about a book, film or television series; a text about writing some information with four paragraphs; a multiple choice questionnaire about your knowledge criminal and your abilities to detect and deduce; some information from the novel The No. 1 Ladies Detective Agency and an article about the theft of Mona Lisa.
	Identifying the main ideas, relevant information and general implications of oral and written texts of a certain length.
	LC
SCS 
CCE

	Debate with your classmates about skills for dealing with different situations (“Life skill”): judging something which is not illegal but which is wrong to be correct.

	Knowing about and using basic Sociocultural and sociolinguistic aspects, such as judging something which is not illegal but which is wrong to be correct.
	LC
SCS 
CCE

	Providing personal information and opinions, suggestions, comments, etc., about other subjects: opinions about the photo at the start of the unit; giving a police report about a crime they have seen or read about recently; giving opinions about surveillance cameras; talking about the story of the main character of a crime series; about the presence of the police at a crime scene or accident; making up the story of a car in a photo; remember two crime stories which have been in the news and talk about a crime series they have seen.
	Producing well structured, coherent texts giving, requesting and exchanging detailed information and opinions.
	LC
SCS 
SIE


	Developing un written text: some information about a book, a film or a television series rewriting sentences to make them more reader-friendly.

	Writing written texts with clear structures with specific information and opinions.
	LC
SCS 
SIE


UNIT 7 A HELPING HAND
1 Contents 
Block 1. Comprehension of oral texts
· Listening to and understanding a text about a town  in which neither young people nor children are allowed to live.
· Listening to and understanding a  radio interview with an environmental health civil servant.
· Listening to and understanding a conversation between two friends reproaching each other for things.
· Listening to and understanding a conversation between two people about women's tendencies at work.
· Listening to and understanding an radio interview with a member of Parliament for  young people in the United Kingdom.
· Listening to and understanding videos: 1.1.Talking about social issues; 1.2. Multicultural London. 
Block 2. Production of oral texts
· Oral interaction about the photo at the start of the unit and volunteer work.
· Oral interaction in pairs about towns without young people or children. 
· Oral interaction in pairs or small groups about the seriousness of certain social behaviour.
· Answer to questions about the text A village with no children using the second conditional. 
· Oral interaction in pairs about environmental noise and solutions to it.
· Repeating in pairs of a dialogue in which two friends reproach each other.
· Exchange of opinions about two subjects chosen for making and answering suggestions with make followed by verbs or adjectives
· Present to the class the differences between working women in 1975 and at present.
· Reproducing in pairs a conversation about social issues.
· Work in pairs and present to the class conclusions about the skill in Life skill: behaviour for responsible citizenship.
Block 3. Comprehension of written texts
· Reading the definition of the meaning of several phrasal verbs.
· Reading a text about a town in the United Kingdom in which neither young people nor children are allowed to live (nobody under 45).
· Reading and comprehension of a formal e-mail about the lack of leisure space for young people in the city.
· Reading and repeating a dialogue in which two friends reproach each other.
· Reading a conversation about women's work.
· Reading and comprehension of short texts about social issues.
· Reading and understanding a formal e-mail.
· Completing and comprehension of a text about writing a formal e-mail.
· Reading steps and notes for writing a text: a formal e-mail. 
· Reading and comprehension of a multiple choice questionnaire for measuring knowledge about social issues.
· Reading and comprehension of a text about the story which led James Bowen to write A Street cat Named Bob. 
· Reading and understanding a text about San Suu Kyi, Nobel Peace Prize winner. 
· Reading the reference sections given in the activities. 
Block 4. Production of written texts
· Completing sentences using the phrasal verbs and idioms studied.
· Completing/Writing sentences and/or texts using vocabulary about social issues and collocations with do and make. 
· Completing sentences and/or texts using conditional sentences: zero and first conditional; if, when, as soon as; second conditional; third conditional.
· Rewriting suggestions with addition connectives to make them more reader-friendly.  
· Writing a formal e-mail about one of the subjects put forward.
· Writing a formal e-mail to the teacher about one of the social issues put forward
The following points are studied indirectly in the four previous blocks:
Communication functions:
· Making use of expressions for asking for explanations: I’m not sure what you mean / What do you mean? / Sorry? / Pardon? / Could you say that again, please? / Sorry, I didn’t hear you.
· Making use of expressions for showing agreement and disagreement:  That’s true / Well, OK, but … / I’m not sure I agree / I’m afraid / I don’t agree with (that) / I think we’ll have to agree to differ (on this issue).
· Describing personal information: personally helping others and doing volunteer work; and correct behaviour as a responsible citizen.
· Writing a formal e-mail.
 Vocabulary: 
· Vocabulary connected with social issues: anti-social / drug addiction / ethnic diversity / extremist / gender / equality  /graffiti  / homophobic / litter / noise pollution /non-violence / racial prejudice / racist / religious tolerance / sexism / sexist / sexual orientation.
· Collocations with do and make. 
· Vocabulary or expressions for writing a formal e-mail: I am writing to …/  First of all / … In the first place … / To begin with … / also … / as well as… / besides … / furthermore … / in addition … / moreover / I/We would be grateful if … / Would it be possible…? / I/We look forward to hearing from you.
Syntactic-discursive contents: 
· Phrasal verbs: get rid of / put up with / hang out / get away from / go on about / build on.
· Idioms: beyond a shadow of doubt / to get to grips with something / to keep someone at arm’s length / to be sick and tired of it all.
· Conditionals: zero and first conditional; if, when, as soon as; second conditional; third conditional.
· Correct use of the expression it drives me crazy!
· Correct use of connectives (signposts) in written expression: but / consequently / despite / even though / for example / on balance / on the other hand. 
Graphic patterns and sounds:
·  Recognising, comparing and correct pronunciation of linking words (word linking).
Classroom language: 
· Look at the photo. Talk to your partner for one minute about how do they feel? What you think the people are doing Think about these questions: where are they? Why are they doing this? What do you do to help others?
·  Read the title and look at the photos. Why do you think people might want to live in a village without children? Compare with a partner.
· Read the words highlighted in green in the text and then match them with the definitions in the box.
· Translate the words from Exercise 2 into your language.
· Read the text quickly – in about three minutes! Was your answer to Exercise 1 correct?
· Choose the best option to complete the sentence about the text. Compare with a partner.
· Read the text again and listen. Put the topics in the order they appear in the text.
· Are the following statements true or false? Use the exact words from the text to justify your answer.
· Find words or phrases in the text that match the definitions. Check in your dictionary.
· What do you think about having villages without children? Discuss in pairs or small groups.
· Match the words and phrases in the box.
· Listen again to check your answers.
· Make a related word with the endings given. Is the same syllable stressed in the new word?
· Work with a partner. Complete the sentences about behaviour with the words in the box.
· Complete the sentences with the words and phrases from Exercise 1.
· Work with a partner. Decide how serious the behaviour in Exercise 6 is.
· Work with another group and discuss your answers to Exercise 8. Give reasons why.
· Make five sentences from the table.
· Work with a partner. Make a list of the problems people can experience caused by noise.
· You will hear a radio interview with an environmental health officer. Look at the photo. What words do you expect to hear?
· Listen to the introduction to the programme and say which phrases you hear.
· Work with a partner. Can you remember what key words the interviewer said after each of the phrases you have ticked in Exercise 3?
· Listen to the first part of the interview and choose the best answer to complete 1–4
· Listen to the last part of the interview. Which sentence best summarises Brendan’s main point?
· Read these extracts from the interview. Match the idioms in bold with their meanings.
· Is your environment noisy? What could be done about it? Compare and discuss with a partner.
· What helped you understand the listening?
· Read the sentence from the text on page 83 and answer the questions.
· Match the beginnings and endings of these zero conditional sentences.
· Look at the signs and complete the sentences in the first conditional.
· Rewrite the sentences in Exercise 3 using unless.
· Match the sentences with their meanings.
· Choose the best option to complete the sentences.
· Finish the sentences to make promises like the example.
· Read these sentences from the reading text on page 83 and answer the questions.
· Complete the sentences using the verbs in brackets.
· Imagine the situations below. Make a sentence to say what life would be like. Use the second conditional.
· Read these sentences from the reading text on page 83.
· and the listening in this Unit and answer the questions.
· Complete the dialogue with a suitable verb in the correct tense.
· Work with a partner. Read out the dialogue in Exercise 13. Then close your book and try to say it again. It doesn’t have to be exactly the same.
· Complete the text with the correct form of do or make. 
· Do the words in bold in the text follow do or make? Put them in the correct column.
· Complete the table in Exercise 3 with the words in the box.
· Listen to the phrases in the boxes and answer the questions.
· Work with a partner. Make true sentences from the box.
· Make true sentences like the example using the adjectives in the box. Tell your partner. Say if you agree.
· Work with a partner. Make suggestions to complete these sentences.
· Work with a different partner. Choose two topics from Exercise 8 and exchange opinions.
· Look at the picture. What do you think the main differences are between women working today and women working in 1975?
· Read and listen to the conversation. What do Ben and Ana agree on at the end.
· Find phrases in the conversation for the following functions…
· Practise the conversation in Exercise 2 with a partner.
·  Work with a partner. Make notes about one of these topics or choose your own.
· Have a conversation like the one in Exercise 2. Use phrases from the Useful Language box
· Writing task: write an e-mail to express your concern about the lack of facilities for young people in your town.
· Read the e-mail. Why is Ewan writing to Councillor Morley? Discuss with a partner
· Find the phrases highlighted in green in the e-mail used for the functions below
· Put the functions in Exercise 3 in the order they appear in the e-mail.
· Match the informal and formal expressions.
· Complete the text with the words in the box.
· Match each situation with two suggestions, one from column A and one from column B.
· Add signposts to the beginning of each of your suggestions in Exercise 6 and then add a further suggestion.
· Write a formal e-mail (100 –150 words) to your local council to make suggestions about one of these topics…
Learning strategies:
· Reading the sentences and contents in order to write a formal e-mail. 
· Using the advice marked as Tips: a) strategy for identifying the subject of a paragraph when it begins with a question; b) grouping words with the same suffix to remember them better; c) listening with attention to the introduction of a radio programme for predicting the contents of the following interview; d) concentrate on understanding the main messages in an exercise for listening. e) remember that unless means if not; f) bear in mind that promises in first conditional if can be replaced with on condition that, provided that, as long as; g) strategy for remembering collocations with do and make; h) remember using do with job, work and tasks and activities which are not specific; i) use make to talk about plans and conditions; j) remember that make can mean cause when followed by an adjective or a verb; k) in a conversation, make sure you understand before giving your own ideas; l)  remember to use formal language only in formal e-mails and avoid contractions. 
· Correct use of it drives me crazy!
· Learn the meaning of phrasal verbs and idioms, and recognise the importance of repetition to consolidate learning.
· Revising and correcting Spanish-speakers' typical mistakes: a) saying It looks as if they are Britain’s top troublemakers and not It looks they are Britain’s top troublemakers; b) saying If you complain, they will do something about it and no tIf you will complain, they will do something about it.
· Revise frequently to consolidate contents (use the sections Review).
· Completing grammar rules.
· Reflection about strategies for improving at comprehension with listening.
· Doing exercises for improving written expression.
Sociocultural and sociolinguistic aspects: 
· Developing skills for dealing with different more or less daily situations: behaviour for responsible citizenship. 
· Recognising the social importance of volunteer work.
· Recognising that a healthy society is built around tolerance between generations which live together.
· Valuing an egalitarian society which does not discriminate because of gender, race, religion and sexual orientation.
· Identifying environmental problems: acoustic pollution.
2 Competences
	Descriptors 
	Activities

	Linguistic communication

	LISTEN
Includes the gist and specific information in oral messages, given live or using technical means, transactions and daily tasks in personal, public, academic and professional matters.
	Listening to a radio interview with an environmental health civil servant.
Listening ton radio interview with a member of Parliament for young people in the United Kingdom

	Includes the main points and relevant details of formal and informal conversations.
	Listening to conversation between two friends who reproach each other.
Listening to conversation between two people about women's tendencies at work.

	Identifying the main ideas and specific information in presentations, talks, explanations and the news.
	Listening to text about a town in which neither young people nor children are allowed to live.
Listening to two videos: 1.1.Talking about social issues; 1.2. Multicultural London. 

	Distinguishing sound characteristics, accent, rhythm and intonation in various contexts and identify what they want to communicate.

	Pronounce correctly linking words (word linking).

	TALK / CONVERSE
Give oral presentations of a certain length, well structured and about academic subjects and answering questions which can be asked about their presentations.
	Presentation to the class the differences between working women in 1975 and at present. Presentation to the class conclusions about the skill in Life skill: behaviour for responsible citizenship.

	Take part correctly in daily transactions and tasks in personal, academic and professional areas.

	Oral interaction in pairs about towns without young people or children
Answer to questions about the text A village with no children using the second conditional. 
Conversation between two friends who reproach each other.

	Take part in communication exchanges in usual contexts contributing specific information, personal opinions and justifications for your arguments.
	Personalizing, when necessary, the answers to the teacher's questions with personal data and information about your surroundings. 
Debate about the seriousness of certain social behaviour.
Exchange of opinions about two subjects chosen for making and answering suggestions with make  followed by verb or adjective.


	Expressing yourself correctly in personal, academic or professional conversations you take part in, using well-defined structures and clear pronunciation.
	Oral interaction about the photo at the start of the unit and volunteer work.
Oral interaction in pairs about environmental noise and solutions to it.
Repeating a conversation about social issues. 

	READING 
Identifying relevant information and the implications of instructions, explanations or norms of certain length and complexity.
	Comprehension of a formal e-mail about the lack of leisure space for young people in the city.
Reading steps and notes for writing a text: a formal e-mail. Comprehension of a text about writing a formal e-mail.
Comprehension of a multiple choice questionnaire for measuring knowledge about social issues.

	Understanding specific details and implications of texts in different formats
	Understanding short texts about social issues.
Comprehension and repeating a dialogue in which two friends reproach each other.
Comprehension of a conversation about women's work.

	Understanding relevant information in correspondence, formal and informal, in different formats.

	Interpret and understand the instructions, examples and texts in the reading and writing activities suggested in the Workbook.
Comprehension a formal e-mail.

	Finding specific information in reference material and material for study for research tasks and work.

	Reading the reference sections given in the activities.
Reading the definition of the meaning of several phrasal verbs.

	Understanding the general idea, essential information and the most relevant ideas in journalistic, literary and fictional texts in different formats.
	Comprehension of an article about a town in the United Kingdom in which neither young people nor children are allowed to live 

	Valuing reading as a source of pleasure and knowledge.
	Comprehension of a text about the story which led James Bowen to write A Street Cat Named Bob. 

	WRITING 
Using production strategies for writing texts with detailed information and of a certain length.
	Writing a formal e-mail about one of the subjects put forward.
Rewriting suggestions with addition connectives to make it more reader-friendly.

	Writing notes, messages, adverts, posts and formal and informal correspondence with relevant information and personal opinions.

	Writing a formal e-mail to the teacher about one of the social issues put forward.

	Writing texts of a certain length about specific and abstract issues using appropriate vocabulary, spelling, punctuation and correct formats and correct structures, on different formats.
	Writing sentences and/or texts using phrasal verbs and idioms studied in the unit, as well as vocabulary about social issues and collocations with do and make.
Writing and/or completing sentences using conditional sentences: zero and first conditional; if, when, as soon as; second conditional; third conditional.


	Mathematical competences and basic science and technology competences.

	Putting in order and classifying data following criteria of certain complexity.
	Using diagrams 

	Solving puzzles, crosswords and guessing games of a certain complexity.
	Do crosswords and/or fill in tables.

	Valuing and following healthy habits.
	Showing you are concerned about the increasing health problems  because of noise.

	Identifying environmental problems, connecting them with causes and effects and be critical of your surroundings.
	Recognising the problem of  acoustic pollution.

	Digital competences

	Obtaining and preparing information from the Internet for carrying out tasks in English.

	Looking for the meaning and/or translation of words, phrasal verbs and idioms.
Looking for information to answer the questions and complete information for various activities. 

	Give short presentations and projects of a certain length in English using different formats and digital tools.
	Presentation to the class of conclusions about the skill in Life skill: types of responsible citizenship.

	Studying and practising English on digital formats, operating in English-speaking environments.
	Using learning resources from the website www.outandabout.es, especially the section “tips and tricks” as a tool for improving using English in the real world.
Download the AR (Augmented Reality App) onto a mobile or a tablet to carry out interactive activities.


	Social and Civic competences.

	Taking part in group activities with respect and interest and a proactive, collaborative attitude.
	Take part in pair and/or group work with initiative and with respect for other people' work.

	Interacting politely and attention valuing and respecting classmates' opinions, tastes and preferences and explaining your own.
	Expressing opinions about  volunteer work, the seriousness of certain social behaviour, about the differences between women's work in 1975 and now, about acoustic pollution  and solutions to it, and about how to be a responsible citizen.

	Taking an interest in and respecting the customs, rules and values of countries in which foreign languages are spoken and comparing them with those in your surroundings.
	Finding out about the rule of not letting children and young people into a town in the United Kingdom.

	Cultural awareness and expressions.

	Using artistic techniques and items of a certain complexity to prepare and give presentations and projects.
	Presenting opinions, suggestions, etc. about the situation presented in “Life skill”: responsible citizens' behaviour.

	Identifying cultural features of English-speaking countries and compare them in a critical way with their own, showing respect and interest.
	Knowledge and criticism of the contents of the text A village with no children.
Finding out about  the existence of a parliament for young people en the United Kingdom (radio interview with a young parliamentarian).

	Identifying different forms of cultural expression and showing an interest in widening knowledge individually.
	Watching the video Multicultural London

	Learning to Learn

	Identify, plan and apply objectives correctly and systematically for carrying out tasks, activities and projects.
	Individually complete the exercises in Workbook using dictionaries and the Language reference section.
Individually complete homework consisting of looking for and/or finding out more about a subject, collecting and organising information.
Take in and use sentences learned for writing a formal e-mail.

	Using tools and resources individually for clearing up doubts, widening knowledge and correcting mistakes.
	Revise and correct the mistakes marked in Get it right!
Using individually the material in Common Mistakes at Bachillerato.
Developing personal strategies for avoiding confusions marked as False friend.

	Showing an interest in carrying out evaluations of your own progress and identify points for improvement.
	Do the Review sections with interest.

	Identifying and using different strategies for learning individually.

	Follow the advice and using the strategies suggested in Tips.
Reflection about strategies for improving at listening comprehension.
Doing exercises for improving written expression.

	Sense of initiative and entrepreneurial spirit.

	Identifying and using the most appropriate strategies needed for studying individually.
	Work individually on the tasks given.

	Have a positive, proactive attitude to reading texts of various types by yourself.
	Do the reading activities in the Workbook individually.

	Plan, organise and check your work to be able to present it properly in different formats.
	Using phrases given for writing a formal e-mail.

	Becoming aware of the consequences of your decisions and deal with the consequences.
	Become aware of and make commitments to try to reduce acoustic pollution.
Be self-critical with regard to social issues.


3 Social awareness
Moral and civic education
· Show interest taking an active part in class and following the teacher's instructions correctly.
· Showing an interest in and respecting other people's opinions about different subjects and social behaviour, about tendencies in women's work, about responsible citizenship, etc. 
Education for Equality
· Show respect for other people's opinions, tastes, preferences, etc of classmates regardless of their gender.
· Value equality between men and women.
· Valuing an egalitarian society which does not discriminate because of gender, race, religion and sexual orientation.
Environmental education
· Recognising the negative impact of acoustic pollution and the health problems it creates.
· Make commitments to reduce that type of pollution and protect the environment.
Education about health
· Recognising and foreseeing the risks of acoustic pollution for health.
Work in pairs, as a group or cooperative work in the classroom
· Be able to work in pairs or groups effectively, respecting other people and being cooperative.
4 Cross-curricular links
· Biology and Geology: acoustic pollution and it's effect on health.
· Contemporary World History: a) Social behaviour and responsible citizenship; b) Parliament for young people in the United Kingdom. c) Evolution of women's tendencies at work.
5 Assessment criteria
· Naming, recognising and presenting vocabulary connected with  social issues, collocations with make  and do and  Vocabulary or expressions for writing a formal e-mail.
· Make proper use of phrasal verbs: get rid of / put up with / hang out / get away from / go on about / build on; some idioms: beyond a shadow of doubt / to get to grips with something / to keep someone at arm’s length / to be sick and tired of it all; conditional sentences: zero and first conditional; if, when, as soon as; second conditional; third conditional; the colloquial language expression it drives me crazy! and connectives (signposts) in written expression: but / consequently / despite / even though / for example / on balance / on the other hand. 
· Using language for particular communication functions: Making use of expressions for asking for explanations: I’m not sure what you mean / What do you mean? / Sorry? / Pardon? / Could you say that again, please? / Sorry, I didn’t hear you; using expressions for showing agreement and disagreement: That’s true / Well, OK, but … / I’m not sure I agree / I’m afraid / I don’t agree with (that) / I think we’ll have to agree to differ (on this issue), description of personal information (personally helping others and doing volunteer work; and your own behaviour as a responsible citizen) and writing an informal e-mail.
· Use correct pronunciation and intonation. Recognising, comparing and correct pronunciation of linking words (word linking).
· Knowing about and using basic sociocultural and sociolinguistic aspects: developing skills for dealing with different more or less daily situations: behaviour for responsible citizenship, recognising the social importance of volunteer work, recognising that a healthy society is built around tolerance between different generations which live together, identifying environmental problems: acoustic pollution, valuing an egalitarian society which does not discriminate because of gender, race, religion and sexual orientation and identifying environmental problems: acoustic pollution.
· Comprehending oral messages, extracting relevant information from them (main idea and complementary information): a text about a town  in which neither young people nor children are allowed to live, a radio interview with an environmental health civil servant, a conversation between two friends who reproach each other, a conversation between two people about women's tendencies at work, a radio interview with a member of Parliament for young people in the United Kingdom and two videos.
· Producing coherent, well structured oral messages using information, opinions, suggestions…: opinion about the photo at the start of the unit and volunteer work, debate about the British town which does not allow young people or children to enter,  about the seriousness of certain social behaviour, about  environmental noise and solutions to it, a dialogue in which two friends reproach each other, about two subjects chosen for making and answering suggestions with make followed by verb or adjective, presentation of the differences between working women in 1975 and at present, listening to a conversation about social issues and presentation of behaviour for responsible citizenship.
· Comprehending general information and differentiating basic ideas from secondary ideas in different types of written text: a text about a town in the United Kingdom in which neither young people nor children are allowed to live, defining the meaning of several phrasal verbs, a formal e-mail about the lack of leisure space for young people in the city, a dialogue in which two friends reproach each other, a conversation about women's work, short texts about social issues, a formal e-mail to a teacher about a social issue, a text about writing a formal e-mail, a multiple choice questionnaire for measuring knowledge about social issues, a text about the story which led James Bowen to write A Street cat Named Bob,  a text about San Suu Kyi, Nobel Peace Prize winner.
· Writing written texts with clear structures, with specific information and in line with the objective in each case and the target reader: completion/writing sentences using phrasal verbs and idioms studied in the unit, vocabulary about social issues and collocations with do and make, conditional sentences: zero and first conditional; if, when, as soon as; second conditional; third conditional, writing a formal e-mail about one of the subjects put forward, rewriting suggestions with addition connectives to make them more reader-friendly. 
6 Contents - Assessment criteria - Competences
	Contents
	Assessment criteria
	Competences

	Recognising and presenting vocabulary connected with social issues; collocations with make and do; expressions for writing a formal e-mail: phrasal verbs and idioms.
	Recognising and using orally and in writing a repertoire of common and more specialised vocabulary about social issues; collocations with make and do; expressions for writing a formal e-mail; and phrasal verbs and idioms studied in the unit.
	LC


	Practise using and forming the conditionals: zero and first conditional; if, when, as soon as; second conditional; third conditional,  the expression it drives me crazy, and texts with connectives. 

	Recognising and using reasonably correctly functions and meanings in connection with frequently used syntactic structures.
Distinguishing between and correctly using the right communication functions: for the context and intention: using expressions for asking for explanations and expressing agreement or disagreement with other people's opinions.
	LC
SCS 

	Practise the pronunciation of linking words (word linking).

	Recognise and produce orally linking words (word linking)
Use correct pronunciation and intonation.
	LC


	Listening to a radio interview with an environmental health civil servant, another with a member of parliament for  young people in the United Kingdom, a conversation between two friends who reproach each other, a conversation between two people about women's tendencies at work, a text about a town in which young people and children are not allowed to live and two videos.
Reading an article about a town in the United Kingdom in which neither young people nor children are allowed to live, the definition of the meaning of several phrasal verbs, a formal e-mail about the lack of leisure space for young people in the city, a dialogue in which two friends reproach each other, a conversation about women's work, short texts about social issues, a formal e-mail to a teacher, a multiple choice questionnaire for measuring knowledge about social issues, a text about the story which led James Bowen to write A Street cat Named Bob and  another text about San Suu Kyi, Nobel Peace Prize winner. 
	Identifying the main ideas, relevant information and general implications of oral and written texts of a certain length.
	LC

	Debate with your classmates about skills for dealing with different situations (“Life skill”: behaviour for responsible citizenship, about the social importance of volunteer work), recognising that a healthy society is built around tolerance between the generations within it and that an egalitarian society does not discriminate because of gender, race, religion or sexual orientation, and about the problems of acoustic pollution.

	Knowing about and using basic Sociocultural and sociolinguistic aspects as behaviour for responsible citizenship, the social importance del volunteer work, recognising that a healthy society is built around tolerance between the generations within it, not discriminating because of gender, race, religion or sexual orientation and about  environmental problems such as acoustic pollution.

	LC
SCS 

	Providing personal information and opinions and suggestions, comments, etc., about other subjects: about the photo at the start of the unit and volunteer work, the seriousness of certain social behaviour, about a town in the United Kingdom which does not accept young people or children, about acoustic pollution and solutions to it, about two subjects chosen for making and answering suggestions with make followed by a verb or adjective, a dialogue between two friends who reproach each other, a conversation about social issues, about the differences between working women in 1975 and at present and about behaviour for responsible citizenship.

	Producing well structured, coherent texts giving, requesting and exchanging detailed information and opinions.
	LC
SCS 
SIE

	Developing a written text: an e-mail in formal language.
	Writing written texts with clear structures with specific information and opinions.
	LC
SCS 
SIE


UNIT 8 HOT OFF THE PRESS
1 Contents 
Block 1. Comprehension of oral texts
· Listening to and understanding a conversation about the social media.
· Listening to and understanding radio adverts.
· Listening to and understanding a conversation between Anne and Chris.
· Listen to and understand a conversation about School News Day.
· Listening to and understanding videos: 1.1.  Have you ever been on the TV or radio or appeared in a newspaper?; 1.2. Advertising.
Block 2. Production of oral texts
· Oral interaction about the photo at the start of the unit and about what is happening when the photo is taken.
· Oral interaction in pairs about the stories you like to read.
· Oral interaction in pairs talking about a subject chosen between three.
· Oral interaction in pairs talking about social networks used and why.
· Oral interaction in pairs about two radio adverts using vocabulary and the collocations studied.
· Oral interaction in pairs in which talking about which famous person they would like to meet.
· Oral interaction in pairs talking about and asking about experiences, and expressing surprise and incredulity.
· Work in pairs and present to the class conclusions about the skill in Life skill: safety procedures when using the computer.
Block 3. Comprehension of written texts
· Reading and comprehension of an article about a six-year-old boy caught in a balloon.
· Reading the definition of the meaning of several phrasal verbs.
· Reading and comprehension of a blog post.
· Comprehension of an interview talking about the experience of having met Keith Richards.
· Completing and comprehension of a text about writing a blog post with four paragraphs.
· Reading steps and notes for writing a text: a blog post.
· Reading and comprehension of a multiple choice questionnaire about the media.
· Reading and completing a text about a famous presenter.
· Reading and comprehension of a text titled Beautiful moments.
· Reading a blog post titled My favourite social media site.
· Reading the reference sections given in the activities.
Block 4. Production of written texts
· Completing sentences using the phrasal verbs and idioms studied.
· Completing/Writing sentences and/or texts using vocabulary about the media and verb and noun collocations.
· Completing sentences and/or texts using reported speech in declarative sentences, questions, orders and suggestions.
· Writing a blog post about one of the subjects put forward.
· Rewriting sentences to make them more reader-friendly to give examples and take a posture about what is being said.
· Completing sentences with expressions for talking and asking about experiences and others which express surprise and incredulity.
The following points are studied indirectly in the four previous blocks:
Communication functions:
· Making use of expressions for talking and asking about other people's experiences and expressing surprise and incredulity: Have you ever been to …? / So what did you do? / What did he/she say?. / What did you think of … / did you see /go to /try … / I saw/went/tried / There was/were … / wow, that’s amazing/incredible/unbelievable! / You must be kidding/joking! / That can’t be true! / I don’t believe you/it. Are you serious? 
· Describing personal information: websites and social networks used and relationships with celebrities.
· Writing a post on a blog. 
Vocabulary: 
· Vocabulary connected with the media (The media): accuse / admit / celebrity / claim / current affairs article / deny / explain / human interest story / journalist / mention / paparazzi / press photographer / report / sensationalist / headline / TV reporter / tweet.
· Verb and noun collocations: give (sb) a call / give (sb) a ring / have a baby / have a chance / have a chat / have a look / have a shower / have an idea / have fun / pay attention / pay (sb) a visit / set a date / set an example / set fire / set foot / take a look / take a picture / take a seat / take care / take notes / take place / take risks / take time off.
· Vocabulary or expressions for writing a post on a blog: clearly / obviously / personally / strangely / unfortunately / for example / for instance / like / such.
Syntactic-discursive contents:
· Phrasal verbs: hold down / take off / turn out / go back / pay off.
· Idioms: fell-good factor / blow your mind / take your word for it.
· Reported speech en declarative sentences, questions, orders and suggestions.
· Correct use of: infotainment and edutainment. 
· Correct use of connectives (signposts) en written expression: obviously / clearly / strangely / personally / for example / for instance / such as.
Graphic patterns and sounds: 
· Recognising, comparing and correct pronunciation the correct stress in verbs (stress patterns 1 and 2).
Classroom language: 
· Look at the photo. Talk to your partner for one minute about what you think is happening. Think about these questions: where are they?, how do you think then person being filmed feels? Have you ever appeared in the media: YouTube, the TV or the radio?
· Read the title and the first paragraph. Predict three things you think the writer will mention in the rest of the text. Compare with a partner.
· Read the words highlighted in green in the text and then match them with the definitions in the box.
· Read the sentences in the text containing the words. Were your answers correct?
· Read the text quickly – in about three minutes! Did you find any of your ideas from Exercise 1?
· Choose from 1 – 4 to complete the sentence about the writer’s opinion. Compare with a partner.
· Read the text again and listen. Answer the questions according to the information in the text. Use your own words.
· Choose the best answer according to the text. Only one answer is possible.
· Find words or phrases in the text that match the definitions. Check in your dictionary.
· Which new stories do you prefer to read? Why? Compare with a partner.
· Match the words in the box with the photos.
· Match the reporting verbs in the box with their meanings.
· Complete the sentences with the past form of the verbs in Exercise 4.
· Listen again to check your answers.
· Work with a partner. Choose three of these tasks and discuss your answers.
· Complete the sentences with the words from Exercise 1. Sometimes you will have to use the plural form.
· Make five sentences from the table.
· What kind of things you “like”, “share” and “favourite” on the social media? Compare with a partner.
· You will hear two people talking about an online video with the title below. What words do you expect to hear?
· Listen to the conversation. Put the photos in the order you hear them.
· Note down any extra information you can remember relating to the photos. Which photo is not one of the “Top Five Tips”?
· Listen to the conversation again and add the key ideas in the box to the correct place in the table.
· Answer the questions.
· Read these sentences. Match the idioms in bold with their meanings.
· Talk about the different social media sites you are on and why.
· Read the headlines below and say what tense theses verbs are in.
· Put the words in brackets in the correct order to give the reported speech version of the headlines in Exercise 1.
· Answer the questions by comparing the headlines in Exercise 1 and the sentences in Exercise 2.
· What helped you understand the listening?
· Look at the sentences in reported speech. Who do you think the speakers actually said?
· Read the text about Mike. Work with a partner and decide what the two people actually said. Act out the dialogue.
· Say if the sentences are true or false. If they are false, explain why.
· Write the following questions as reported questions.
· Complete the sentences so that B is the reported version of A.
· Answer the questions about the sentences in Exercise 10.
· Make five sentences from the table below. Compare with a partner 
· What are the actual words that the people in Exercise 12 said? Say the orders, suggestions and offers to your partner.
· Look at the radio adverts below. What are they for? What do you think they can offer?
· Listen to the adverts. How are the actions in bold in Exercise 1 expressed? Complete the table.
· Choose the verb which collocates with the noun in bold.
· Complete the table with the nouns from Exercises 2 and 3.
· Work with a partner. Make up two radio adverts using the verb and noun collocations from the table in Exercise 5.
· Which famous people would you most like to meet? Compare your ideas with a partner.
· Read and listen to the conversation. Why didn’t Anne stay with Keith Richards for longer?
· Find phrases in the conversation for the following functions.
· Practise the conversation in Exercise 2 with a partner. 
· Work with a partner. Make notes about one of these topics or choose your own.
· Have a conversation like the one in Exercise 2 with your ideas from Exercise 5.
· Choose the advert which best reflects your opinion.
· Write a blog entry about your favourite website. (100 150 words)
· Read the blog post. Would you choose this as one of your favourite websites?
· Put the words from the box in the correct places in the table.
· Complete the sentences with the words in the box.
· Use your finished sentences in Exercise 5 and give examples using the signpost “for example”, “for instance”, “such as” and “like”.
· Rewrite the sentences so they are more reader-friendly. Use the signposts in Exercises 5 and 6.
Learning strategies: 
· Reading phrases and contents to write a post for a blog post. 
· Using the advice marked as Tips: a) strategy for predicting the contents of a text based on information about the first paragraph; b) watch out for the list of points for the key ideas for giving an explanation; c) pronounce the verb and its collocation as if it were a single word; d) when listening to somebody telling a story you have to encourage them to go on by showing interest and surprise.
· Learn the meaning of phrasal verbs and idioms, and recognise the importance of repetition to consolidate learning.
· Revising and correcting Spanish-speakers' typical mistakes: a) saying on 15 October 2009 and not in 15 October 2009; b) saying she said that she was sorry and not she said me that she was sorry. 
· Revise frequently to consolidate contents (use the sections Review).
· Completing grammar rules.
· Reflection about strategies for improving at comprehension with listening.
· Doing exercises for improving written expression.
Sociocultural and sociolinguistic aspects:
· Developing skills for dealing with different more or less daily situations: developing critical thought. 
· Recognising the importance of the media and social networks.
2 Competences
	Descriptors 
	Activities

	Linguistic communication

	LISTEN
Includes the gist and specific information in oral messages, given live or using technical means, transactions and daily tasks in personal, public, academic and professional matters.
	Listening to and understanding radio adverts.

	Includes the main points and relevant details of formal and informal conversations.
	Listening to and understanding a conversation about the social media; a conversation between Anne and Chris and another about School News Day.


	Identifying the main ideas and specific information in presentations, talks, explanations and the news.
	Watch two videos: 1.1.  Have you ever been on the TV or radio or appeared in a newspaper?; 1.2. Advertising.


	Distinguishing sound characteristics, accent, rhythm and intonation in various contexts and identify what they want to communicate.

	Stress verbs correctly (stress patterns 1 and 2).

	TALK / CONVERSE
Give oral presentations of a certain length, well structured and about academic subjects and answering questions which can be asked about their presentations.
	Presentation to the class conclusions about the skill in Life skill: developing critical thought.

	Take part correctly in daily transactions and tasks in personal, academic and professional areas.

	Oral interaction in pairs in which talking about which famous person they would like to meet.


	Take part in communication exchanges in usual contexts contributing specific information, personal opinions and justifications for your arguments.
	Personalizing, when necessary, the answers to the teacher's questions with personal data and information about your surroundings.
Debate about a subject chosen between three.
Oral interaction in pairs talking about and asking about experiences and expressing surprise and incredulity.


	Expressing yourself correctly in personal, academic or professional conversations you take part in, using well-defined structures and clear pronunciation.
	Oral interaction about the photo at the start of the unit and about what is happening when the photo is taken.
Oral interaction in pairs about the stories you like to read; about social networks they use and why they use them. Oral interaction in pairs saying two radio adverts using vocabulary and collocations studied.

	READING 
Identifying relevant information and the implications of instructions, explanations or norms of certain length and complexity.
	Comprehension of an article about a six-year-old boy caught in a balloon.
Reading steps and notes for writing a text: a blog post
Comprehension of a multiple choice questionnaire about the media.

	Understanding specific details and implications of texts in different formats
	Reading a blog post titled My favourite social media site.
Reading and completing a text about a famous presenter.

	Understanding relevant information in correspondence, formal and informal, in different formats.
	Interpret and understand the instructions, examples and texts in the reading and writing activities suggested in the Workbook.

	Finding specific information in reference material and material for study for research tasks and work.
	Reading the reference sections given in the activities.
Reading the definition of the meaning of several phrasal verbs.

	Understanding the general idea, essential information and the most relevant ideas in journalistic, literary and fictional texts in different formats.
	Comprehension of an interview talking about the experience of having met Keith Richards.

	Valuing reading as a source of pleasure and knowledge.
	Comprehension of a text titled Beautiful moments.

	WRITING 
Using production strategies for writing texts with detailed information and of a certain length.
	Writing a blog post.
Rewriting sentences to make them more reader-friendly.

	Writing notes, messages, adverts, posts and formal and informal correspondence with relevant information and personal opinions.

	Completing sentences with expressions for talking and asking about experiences and others which express surprise and incredulity.

	Writing texts of a certain length about specific and abstract issues using appropriate vocabulary, spelling, punctuation and correct formats and correct structures, on different formats.
	Writing sentences and/or texts using phrasal verbs and the idioms studied in the unit, as well as vocabulary about the media and noun and verb collocations.
Completing sentences and/or texts using reported speech in declarative sentences, questions, orders and suggestions.

	Mathematical competences and basic science and technology competences.

	Solving puzzles, crosswords and guessing games of a certain complexity.
	Do crosswords and/or fill in tables.

	Digital competences

	Obtaining and preparing information from the Internet for carrying out tasks in English.

	Looking for the meaning and/or translation of words, of phrasal verbs and of idioms.

	Give short presentations and projects of a certain length in English using different formats and digital tools.
	Presentation to the class conclusions about the skill in Life skill: critical thought.

	Studying and practising English on digital formats, operating in English-speaking environments.
	Using learning resources from the website www.outandabout.es, especially the section “tips and tricks” as a tool for improving using English in the real world.
Download the AR (Augmented Reality App) onto a mobile or a tablet to carry out interactive activities.


	Social and Civic competences.

	Taking part in group activities with respect and interest and a proactive, collaborative attitude.
	Take part in pair and/or group work with initiative and with respect for other people's opinions.

	Interacting politely and attention valuing and respecting classmates' opinions, tastes and preferences and explaining your own.
	Expressing opinions about the stories they like to read and social networks they use.

	Cultural awareness and expressions.

	Using artistic techniques and items of a certain complexity to prepare and give presentations and projects.
	Presenting opinions, suggestions, etc., about the situation described en “Life skill”: critical thought.

	Identifying different forms of cultural expression and showing an interest in widening knowledge individually.
	Recognising social changes brought about by using social networks.

	Learning to Learn

	Identify, plan and apply objectives correctly and systematically for carrying out tasks, activities and projects.
	Individually complete the exercises in Workbook using dictionaries and the Language reference section.
Individually complete homework consisting of looking for and/or finding out more about a subject, collecting and organising information.
Take in and using phrases learned to write a post for a holiday blog.

	Using tools and resources individually for clearing up doubts, widening knowledge and correcting mistakes.
	Revise and correct the mistakes marked in Get it right!
Using individually the material in Common Mistakes at Bachillerato.
Developing personal strategies for avoiding confusions marked as False friend.

	Showing an interest in carrying out evaluations of your own progress and identify points for improvement.
	Do the Review sections with interest.

	Identifying and using different strategies for learning individually.

	Follow the advice and using the strategies suggested in Tips.
Reflection about strategies for improving at listening comprehension.
Doing exercises for improving written expression.

	Sense of initiative and entrepreneurial spirit.

	Identifying and using the most appropriate strategies needed for studying individually.
	Work individually on the tasks given.

	Have a positive, proactive attitude to reading texts of various types by yourself.
	Do the reading activities in the Workbook individually.

	Plan, organise and check your work to be able to present it properly in different formats.
	Using phrases given for writing a post in a post on a blog.


3 Social awareness
Moral and civic education
· Show interest taking an active part in class and following the teacher's instructions correctly.
· Showing an interest in and respecting other people's opinions tastes in the stories they read and the social networks they use. 
Education for Equality
· Show respect for other people's opinions, tastes, preferences, etc of classmates regardless of their gender.
· Value equality between men and women.
Education about health
· Recognising the difference between using, using too much and being addicted to social networks.
Work in pairs, as a group or cooperative work in the classroom
· Be able to work in pairs or groups effectively, respecting other people and being cooperative..
4 Cross-curricular links
· Philosophy: critical thought.
5 Assessment criteria
· Naming, recognising and presenting vocabulary connected with the media, noun and verb collocations and vocabulary or expressions for writing a post on a blog.
· Make proper use of phrasal verbs and idioms studied, reported speech in declarative sentences, questions, orders and suggestions, and connectives in written expression. 
· Using language for particular communication functions: expressing surprise and incredulity, description of personal information (tastes when choosing social networks and saying which famous person they would like to meet) and writing un blog post.
· Using correct pronunciation and intonation: stressing verbs correctly (stress patterns 1 and 2).
· Knowing about and using basic sociocultural and sociolinguistic aspects: skills for dealing with different situations (“Life skill”), recognising the importance of the media and social networks.
· Comprehending oral messages, extracting relevant information from them (main idea and complementary information): a conversation about the social media; radio adverts; a conversation between Anne and Chris; and another about School News Day and two videos.
· Producing coherent, well structured oral messages using information, opinions, suggestions…: opinions about the photo at the start of the unit, about what is happening when the photo is taken and about the stories you like to read, conversation about a subject chosen between three and about social networks they use and why they use them, two radio adverts using vocabulary and collocations studied, comments about which famous person they would like to meet, and questions and answers about experiences expressing surprise and incredulity.
· Comprehending general information and differentiating basic ideas from secondary ideas included in different types of written text: an article about a boy stuck in a balloon, defining the meaning of several phrasal verbs, an interview talking about the experience of having met Keith Richards, a text about a famous presenter, another titled Beautiful moments and another about writing a blog post, a multiple choice questionnaire about the media and a blog post titled My favourite social media site.
· Writing written texts with clear structures, with specific information and in line with the objective in each case and the target reader: completion/writing sentences and/or texts using phrasal verbs and idioms studied in the unit, vocabulary about the media, noun and verb collocations and reported speech, writing a blog post, rewriting sentences to make them more reader-friendly and completing sentences with expressions for talking and asking about experiences and others which express surprise and incredulity.
6 Contents - Assessment criteria - Competences
	Contents
	Assessment criteria
	Competences

	Recognising and presenting vocabulary connecting the media, noun and verb collocations, and using vocabulary and expressions for writing a blog post, phrasal verbs and idioms.
	Recognising and using orally and in writing a repertoire of common and more specialised vocabulary about the media, noun and verb collocations, and using vocabulary and expressions for writing a post in a blog, and phrasal verbs and idioms studied in the unit.
	LC
CD

	Practising the use and forming reported speech in declarative sentences, questions, orders and suggestions. connectives (signposts) en written expression: obviously / clearly / strangely / personally / for example / for instance / such as.
	Recognising and using reasonably correctly functions and meanings in connection with frequently used syntactic structures.
Distinguishing between and correctly using the right communication functions: for the context and intention: talking and asking about experiences, expressing surprise and incredulity.
	LC
SCS 
CCE

	Practise the pronunciation of stress in verbs (stress patterns 1 and 2).
	Recognising and correctly producing orally and in writing stress in verbs (stress patterns 1 and 2).
Use correct pronunciation and intonation.
	LC


	· Listening to a conversation about the social media, radio adverts, a conversation between Anne and Chris, and another about School News Day and two videos.
Reading an article about a boy stuck in a balloon, the definition of the meaning of several phrasal verbs, an interview talking about the experience of having met Keith Richards, a text about a famous presenter, another titled Beautiful moments. and another about writing a blog post, a multiple choice questionnaire about the media and a blog post titled My favourite social media site.
	Identifying the main ideas, relevant information and general implications of oral and written texts of a certain length.
	LC
SCS 
CCE
CD

	Debate with your classmates about skills for dealing with different situations (“Life skill”): developing critical thought.
	Knowing about and using basic Sociocultural and sociolinguistic aspects, such as safety procedures which should be followed for using computers, changes in social relationships brought about by new technology and the risks of using them inappropriately.
	LC
CCE

	· Providing personal information and opinions, suggestions, comments, etc., about other subjects: opinions about the photo at the start of the unit and about what is happening when the photo is taken; about the stories you like to read. Oral interaction in pairs to talk about a subject chosen between three; de social networks they use and why they use them;  two radio adverts using vocabulary and collocations studied; talking about which famous person they would like to meet; and talking and asking about experiences expressing surprise and incredulity.
	Producing well structured, coherent texts giving, requesting and exchanging detailed information and opinions.
	LC
SCS 
SIE


	Developing a written text: a blog post.
	Writing written texts with clear structures with specific information and opinions.
	LC
SCS 
SIE


UNIT 9 MUSIC TO OUR EARS
1 Contents 
Block 1. Comprehension of oral texts
· Listening to and understanding an interview with a young British person who has won a musical programme for discovering talent in the US.
· Listen to and understand the lyrics of a song about the month of April.
· Listening to and understanding a monologue in which a person explains which prize he/she would choose if he/she won a competition and shy he/she would turn the others down.
· Listening to and understanding the interview between a young British person and a DJ.
· Listening to and understanding videos: 1.1.  Would you like to be famous? ; 1.2. Street musicians
Block 2. Production of oral texts
· Oral interaction about the photo at the start of the unit and about street music. 
· Oral interaction in pairs about music which they find moving.
· Oral interaction in pairs about the type of music they prefer.
· Exchange of information in small groups about talent shows.
· Oral interaction in pairs about whether they have ever won a prize.
· Oral interaction in pairs in which they imagine four prizes for offering the winner of a talent show, they explain the reasons why they choose one and reply to the questions of their classmates. 
· Exchange of monologues explaining why they chose a prize.
· Exchange of information in pairs about performances and performing in public.
· Reproducing a conversation for expressing preferences.
· Work in pairs and present to the class conclusions about the skill in Life skill: suggestions for giving presentations and keeping calm.
Block 3. Comprehension of written texts
· Reading the definition of the meaning of several phrasal verbs.
· Reading and comprehension of the magazine article Moved by music about the effects of music on human behaviour. 
· Reading and comprehension of they lyrics of a song about the month of April.
· Reading and comprehension of information about performances and performing in public.
· Reading and comprehension of a monologue in which a person explains which prize he/she would choose if he/she won a competition and why he/she would turn down the rest.
· Reading and comprehension of the description of a noisy street, full of entertaining activities, in Chester, England.
· Reading and completing a short text about the favourite bands of the singer of the group Halestorm.
· Completing and comprehension of a text about the description of a place.
· Reading steps and notes for writing a text: description of a place. 
· Reading and comprehension of a multiple choice questionnaire about music.
· Reading and understanding a text about the pop singer Lorde.
· Reading the description of Tentsmuir beach and forest in Scotland.
· Reading the reference sections given in the activities.
Block 4. Production of written texts
· Completing/Writing sentences and/or texts using vocabulary about music and British and/or American English.
· Completing sentences and/or texts using explanatory and specifying relative clauses.
· Guided writing of the description of a noisy place and with a lot of entertainment activities. 
· Rewriting sentences to make them more reader-friendly. 
· Completing sentences with expressions which introduce opinions.
· Describing a place they are very familiar with.
The following points are studied indirectly in the four previous blocks:
Communication functions:
· Making use of expressions for expressing preferences: I’d / I wouldn’t like to … / I wouldn’t mind … /  I would /wouldn’t want to … / I’d rather (not) … / I’d prefer (not) … 
· Describing personal information: they talk about music which they find moving and the type of music they like, about whether they have ever won a prize.
· Describing a noisy place and full of entertainment activities.
· Describing a place which they know very well.
Vocabulary: 
· Vocabulary connected with music: album / audience / concert hall / drum kit / headphones / lead guitarist / live gig / microphone / musical score /  orchestra / outdoor stage /  pop festival / record a track / recording studio / rock concert / track / violinist.
· Differences between British English and American English: candy store – sweet shop / cell phone – mobile phone / check – bill / cookie – biscuit / crosswalk – zebra crossing / diner – restaurant / drugstore – chemist / elevator – lift / fall – autumn / fries – chips / garbage – rubbish / gas – petrol / highway – motorway / movies – cinema / pants – trousers / parking lot – car park / potato chips – crisps / sidewalk – pavement / sneakers – trainers / subway – underground / truck – lorry /vacation – holiday.
· Vocabulary or expressions for describing places: All of this … / Apart from … / … as well / In addition … / It’s always busy/crowded / It’s full of … / There are a lot of … / There’s/There are also … / There’s one man/girl/group who …
Syntactic-discursive contents: 
· Phrasal verbs: sing along, be into, take up, fit in with, move along, hang out
· Idioms: to go to pieces, on the spot, to be over the moon, fingers crossed.
· Relative clauses: defining relative clauses; non-defining relative clauses
· Correct use of: it's a matter of … / I went/He goes (to introduce colloquial reported speech). 
· Correct use of connectives (signposts) in written expression: in addition, also, apart from, as well. And the use of adjectives for giving the most interesting descriptions.
Graphic patterns and sounds: 
· Recognising, contrasting and the correct pronunciation of the letter r after a vowel.
Classroom language: 
· Look at the photo. Talk to your partner for one minute about what you think the man is doing. Think about these questions: where is he? how does he feel? how do the people around him feel? Do you play a musical instrument? 
· Read the title and look at the photo. What do you expect the article to be about? Compare with a partner.
· Read the words highlighted in green in the text and then match them with the definitions in the box.
· Read the sentences in the text containing the words. Were your answers to Exercise 2 correct?
· Read the text quickly – in about three minutes! Was your answer to Exercise 1 correct?
· Choose from 1–3 to complete the sentence about the writer’s opinion. Compare with a partner
· Read the text again and listen. Put the topics in the order they appear in the text.5
·  Are the following statements true or false? Use the exact words from the text to justify your answer.
· Choose the best answer according to the text. Only one answer is possible.
· Find words or phrases in the text that match the definitions. Check in your dictionary.
· What type of music moves you? Why? Tell a partner.
· Match the photos with these descriptions.
· Match a – k in the photos with the words and phrases in the box.
· Match the words and phrases in Exercise 2 with their meanings
· Work with a partner. Add as many words as you can to the table.
· Write some questions like the examples below using vocabulary from this page. Ask your questions to a few classmates.
· Match the beginnings of the sentences with their endings.
· You will hear an interview with Toya, an English girl who’s just appeared on a music show in the USA. What questions do you think the interviewer asks? Compare with a partner.
· Listen to Part 1 of the interview and put the questions in the order you hear them. Did you hear any of your questions in Exercise 1?
· Listen again and choose the best answer to complete 1–3.
· Read the questions below. Then listen to Part2 of the interview and answer the questions using your own words.
· Read these extracts from the interview. Match the idioms in bold with their meanings.
· Do you watch talent shows? Why? / Why not? Discuss with a partner or in small groups.
· What helped you understand the listening?
· Complete the sentences with the pronouns in the box.
· Which of the pronouns in Exercise 1 could you replace with that?
· Listen again to check your answers.
· Make five sentences from the table below.
· Join the two sentences together using a relative clause.
· Read the tip. Which relative pronouns can you omit in Exercise 5?
· What style of music are you most into? Tell a partner.
· Look at the two sentences below and answer the questions.
· Add the information in brackets to the sentences using non-defining relative clauses.
· Make true sentences from the box below. Compare with a partner.
· Read and listen to the lyrics below. The highlighted words are in American English. How do you say them in British English?
· Match the words and phrases with the same meaning. Decide which one is in British English and which one is in American English in each pair.
· The phrases 1 – 6 below are written with an American spelling. Find one word in each phrase which is spelt differently in British English.
· Listen to the sentences in Exercise 3, first in American English and then in British English. What difference do you notice about the pronunciation of the letter r?
· There are six pronunciations of a vowel followed by r in British English. Classify the words in the box into groups 1 – 6 in the table.
· Work in pairs. One of you says a sentence containing one of the American words from Exercises 1 and 2. The other translates the sentence into British English without looking.
· Have you ever won a prize for anything? Tell your partner.
· Read and listen to someone talking about their preferred prize. Why doesn’t he want prize 2?
· Work with a partner. Think of four good prizes which could be offered to the winner of a musical talent show contest. Both of you should write the list of prizes on a piece of paper.
· Change partners. Exchange your list of prizes. Now prepare to give an explanation saying which prize you would choose, similar to the one in Exercise 2
· Change partners again and listen to each other’s explanations. Then ask for questions. Has your partner anticipated any possible questions you had before listening?
· Read the description. Do you think you would enjoy this street entertainment? Compare with a partner.
· Does the writer feel positive or negative about the street entertainment in Chester? Find five adjectives which tell you.
· The writer in Exercise 1 writes four paragraphs. They cover the four topics below. Put them in the correct order.
· Look at the topic sentences from a description of a busy London station. Match them with the paragraphs/ topics in Exercise 3.
· Look at the sentences in the box. Invent more sentences with the same structure, changing the phrases in bold. Tell a partner.
· Complete the text with the words in the box.
· Add the signposts in addition, also, apart from, as well to these sentences.
· Write sentences describing the things below, use at least two adjectives to make interesting sentences. Try and using some signposts from Exercise 7 too.
· Write a description of a place you know (100 –150 words) which is often very crowded. Mention some of the people you see there and one particular occasion you remember.
Learning strategies: 
· Reading the sentences and contents in order to write  the description of a place you know well.
· Using the advice marked as Tips: a) introduce paragraphs to change subjects while writing; b) strategy for classifying vocabulary, grouping it in terms of lexical fields; c) concentrate on the questions in an interview to get the main ideas in the listening; d) omit the relative pronoun when talking about the object in the relative clause; e) remember that in Standard British English, the letter r if not pronounced if it does not go before a vowel sound; f) strategy for preparing oral production imagining the listeners' questions and their answers.
· Learn the meaning of phrasal verbs and idioms, and recognise the importance of repetition to consolidate learning.
· Revising and correcting Spanish-speakers' typical mistakes: a) you say What would he think of this if he were alive today? and not What would he think in this if he were alive today? b) Martin is the man who plays the guitar and not Martin is the man who he plays the guitar.
· Revise frequently to consolidate contents (use the sections Review).
· Completing grammar rules.
· Reflection about strategies for improving at comprehension with listening.
· Doing exercises for improving written expression.
Sociocultural and sociolinguistic aspects:
· Developing skills for dealing with different more or less daily situations: suggestions for giving presentations and keeping calm.
· Recognising the influence of music in our mood and in human behaviour.
2 Competences
	Descriptors 
	Activities

	Linguistic communication

	LISTEN
Includes the gist and specific information in oral messages, given live or using technical means, transactions and daily tasks in personal, public, academic and professional matters.
	Listening to some verses about the month of April.
Listening to a monologue in which a person explains which prize he/she would choose if he/she won a competition and shy he/she would turn the others down.

	Includes the main points and relevant details of formal and informal conversations.
	Listening to an interview with a young British person who has won a musical programme for discovering talent in the US.
Listening to the interview between a young British person and a DJ.

	Identifying the main ideas and specific information in presentations, talks, explanations and the news.
	Watch two videos: 1.1.  Would you like to be famous? ; 1.2. Street musicians.


	Distinguishing sound characteristics, accent, rhythm and intonation in various contexts and identify what they want to communicate.

	Pronounce correctly the letter r after vowel sounds. 


	TALK / CONVERSE
Give oral presentations of a certain length, well structured and about academic subjects and answering questions which can be asked about their presentations.
	Presentation to the class of conclusions about the skill in Life skill: suggestions for giving presentations and keeping calm.

	Take part correctly in daily transactions and tasks in personal, academic and professional areas.

	Exchange of information in pairs about performances and performing in public.

	Take part in communication exchanges in usual contexts contributing specific information, personal opinions and justifications for your arguments.
	Personalizing, when necessary, the answers to the teacher's questions with personal data and information about your surroundings.
Oral interaction in pairs about music which they find moving
Oral interaction in pairs about the type of music they prefer.
Debate about talent shows. Oral interaction in pairs about whether they have ever won a prize.

	Expressing yourself correctly in personal, academic or professional conversations you take part in, using well-defined structures and clear pronunciation.
	Oral interaction about the photo at the start of the unit and about street music. 
Oral interaction in pairs in which se they imagine four prizes for offering the winner of a talent show, they explain the reasons why they choose one and reply to the questions by your classmates. 
Exchange of monologues explaining why they chose a prize.
Repeating a conversation for expressing preferences.

	READING 
Identifying relevant information and the implications of instructions, explanations or norms of certain length and complexity.
	Reading steps and notes for writing a text: description of a place.
Comprehension of a text about writing a description. 
Comprehension of a multiple choice questionnaire about music.

	Understanding specific details and implications of texts in different formats
	Understanding they lyrics of a song about the month of April.
Understanding information about performances and performing in public.
Understanding a monologue in which a person explains which prize he/she would choose if he/she won a competition and why he/she would turn down the rest.

	Understanding relevant information in correspondence, formal and informal, in different formats.
	Interpret and understand the instructions, examples and texts in the reading and writing activities suggested in the Workbook.

	Finding specific information in reference material and material for study for research tasks and work.
	Reading the reference sections given in the activities.
Reading the definition of the meaning of several phrasal verbs.


	Understanding the general idea, essential information and the most relevant ideas in journalistic, literary and fictional texts in different formats.
	Understanding the magazine article Moved by music about the influence of music on your mood and human behaviour. 
Understanding a description of a noisy street, full of entertaining activities, in Chester, England.
Understanding the description of Tentsmuir beach and forest in Scotland.


	Valuing reading as a source of pleasure and knowledge.
	Comprehension of a text about the pop singer Lorde.

	WRITING 
Using production strategies for writing texts with detailed information and of a certain length.
	Description of a noisy place with a lot of leisure activity. Describing a place they know well.
Rewriting sentences with adjectives to make the description more interesting.

	Writing notes, messages, adverts, posts and formal and informal correspondence with relevant information and personal opinions.

	Completing sentences which introduce opinions

	Writing texts of a certain length about specific and abstract issues using appropriate vocabulary, spelling, punctuation and correct formats and correct structures, on different formats.
	Writing sentences and/or texts using phrasal verbs and idioms studied in the unit, as well as vocabulary about music and the differences between British English and American English.
Completing sentences and/or texts using Relative clauses: defining relative clauses; non-defining relative clauses.

	Mathematical competences and basic science and technology competences.

	Putting in order and classifying data following criteria of certain complexity.
	Using diagrams 

	Solving puzzles, crosswords and guessing games of a certain complexity.
	Do crosswords and/or fill in tables.

	Digital competences

	Obtaining and preparing information from the Internet for carrying out tasks in English.

	Looking for the meaning and/or translation of words, phrasal verbs and idioms.
Looking for information to answer the questions and complete information for various activities.

	Give short presentations and projects of a certain length in English using different formats and digital tools.
	Presentation to the class of conclusions about the skill in Life skill: suggestions for giving presentations and keeping calm.


	Studying and practising English on digital formats, operating in English-speaking environments.
	Using learning resources from the website www.outandabout.es, especially the section “tips and tricks” as a tool for improving using English in the real world.
Download the AR (Augmented Reality App) onto a mobile or a tablet to carry out interactive activities.


	Social and Civic competences.

	Taking part in group activities with respect and interest and a proactive, collaborative attitude.
	Take part in pair and/or group work with initiative and with respect for other people's opinions.

	Interacting politely and attention valuing and respecting classmates' opinions, tastes and preferences and explaining your own.
	Expressing opinions and/or preferences about music which they find moving and your favourite musical style, the prize which they would choose for the winner of a talent show between several suggested, and suggestions for giving presentations.

	Understanding and valuing the use of English for communicating with other people and to find out about other cultures.
	Knowing about and using the differences between British English and American English.

	Taking an interest in and respecting the customs, rules and values of countries in which foreign languages are spoken and comparing them with those in your surroundings.
	Comparing the talent shows in the US with those in your own country.


	Cultural awareness and expressions.

	Using artistic techniques and items of a certain complexity to prepare and give presentations and projects.
	Presenting opinions, suggestions, etc., about the situation described in “Life skill”: suggestions for giving presentations and keeping calm.


	Identifying cultural features of English-speaking countries and compare them in a critical way with their own, showing respect and interest.
	Finding out about English-speaking singers and music groups.

	Identifying different forms of cultural expression and showing an interest in widening knowledge individually.
	Recognising the importance of music as a form of cultural expression 
and how they can bring you to other cultures.

	Learning to Learn

	Identify, plan and apply objectives correctly and systematically for carrying out tasks, activities and projects.
	Individually complete the exercises in Workbook using dictionaries and the Language reference section.
Individually complete homework consisting of looking for and/or finding out more about a subject, collecting and organising information.
Take in and use sentences learned for writing the description of a place.

	Using tools and resources individually for clearing up doubts, widening knowledge and correcting mistakes.
	Revise and correct the mistakes marked in Get it right!
Using individually the material in Common Mistakes at Bachillerato.
Developing personal strategies for avoiding confusions marked as False friend.

	Showing an interest in carrying out evaluations of your own progress and identify points for improvement.
	Do the Review sections with interest.

	Identifying and using different strategies for learning individually.

	Follow the advice and using the strategies suggested in Tips.
Reflection about strategies for improving at listening comprehension.
Doing exercises for improving written expression.

	Sense of initiative and entrepreneurial spirit.

	Identifying and using the most appropriate strategies needed for studying individually.
	Work individually on the tasks given.

	Have a positive, proactive attitude to reading texts of various types by yourself.
	Do the reading activities in the Workbook individually.

	Plan, organise and check your work to be able to present it properly in different formats.
	Using phrases given for describing a place.

	Becoming aware of the consequences of your decisions and deal with the consequences.
	Become aware of the need to give presentations in public and keep calm.


3 Social awareness
Moral and civic education
· Show interest taking an active part in class and following the teacher's instructions correctly.
· Showing an interest in and respecting other people's opinions and preferences about talent shows, their favourite music and favourite place. 
Education for Equality
· Show respect for other people's opinions, tastes, preferences, etc of classmates regardless of their gender.
· Value equality between men and women.
Work in pairs, as a group or cooperative work in the classroom
· Be able to work in pairs or groups effectively, respecting other people and being cooperative.
Education about health
· Valuing the influence of music in health and human behaviours.
4 Cross-curricular links
· Spanish Language and Literature: description of places.
· Language and Playing Music: the influence of music in mood and human behaviour. Music as a universal language.
5 Assessment criteria
· Naming, recognising and presenting vocabulary connected with music and the differences between British English and American English. 
· Make proper use of relative clauses: defining and non-defining relative clauses.
· Using language for particular communication functions: expressing preferences, description of personal information (talking about music which they find moving and the type of music they like, about whether they have ever won a prize), description of a noisy place and full of entertainment activities and description of a place which they know very well.
· Use correct pronunciation and intonation: the letter r followed by vowel sounds.
· Knowing about and using basic sociocultural and sociolinguistic aspects: skills for dealing with different situations (“Life skill”): suggestions for giving presentations and keeping calm, the influence of music in our mood and on human behaviour. Music as a universal language.
· Comprehending oral messages, extracting relevant information from them (main idea and complementary information): an interview with a young British person who has won a musical programme for discovering talent in the US, the lyrics of a song about the month of April, a monologue in which a person explains which prize he/she would choose if he/she won a competition and shy he/she would turn the others down, an interview between a young British person and a DJ and two videos.
· Producing coherent, well structured oral messages using information, opinions, suggestions…: opinions about the photo at the start of the unit and about street music, about music which they find moving, the type of music they prefer, debate about talent shows, information about whether they have ever won a prize, speculation about which four prizes to offer the winner of a talent show, explaining the reasons why they choose one and answering classmates' questions, exchanging monologues explaining why they chose a prize, information about performances and performing in public, conversation for expressing preferences, and presentation of suggestions for giving presentations and keeping calm.
· Comprehending general information and differentiating basic ideas from secondary ideas included in different types of written text: a magazine article about the influence of music en human behaviour, defining the meaning of several phrasal verbs, they lyrics of a song  about the month of April, information about performances and performing in public, a monologue in which a person explains which prize he/she would choose if he/she won a competition and why he/she would turn down the rest. the description of a noisy street, full of activity in Chester, England, a short text about the favourite bands of the singer of the group Halestorm, multiple choice questionnaire about music, a text about the pop singer Lorde, and the description of Tentsmuir beach and forest in Scotland.
· Writing written texts with clear structures, with specific information and in line with the objective in each case and the target reader: Completing/writing sentences and/or texts using vocabulary about music and the differences between British and American vocabulary, explanatory and specifying relative clauses, description of a noisy place and with a lot of leisure activities, rewriting sentences to make them more reader-friendly, completing sentences with expressions which introduce opinions, description of a place they are very familiar with.
6 Contents - Assessment criteria - Competences
	Contents
	Assessment criteria
	Competences

	Recognising and presenting vocabulary connected with music, the differences in vocabulary between British English and American English; phrasal verbs and idioms.
	Recognising and using orally and in writing a repertoire of common and more specialised vocabulary about music, the differences in the vocabulary between British English and American English; and phrasal verbs and idioms studied in the unit.
	LC


	Practise using and forming explanatory and specifying relative clauses, expressions with it's a matter of… / I went/He goes (to introduce colloquial reported speech).

	Recognising and using reasonably correctly functions and meanings in connection with frequently used syntactic structures.
Distinguishing between and correctly using the right communication functions: for the context and intention: expressing preferences.
	LC
SCS 

	Practise pronouncing the letter r before vowel sounds.
	Recognise and produce orally and in writing the letter r before vowel sounds:
Use correct pronunciation and intonation.
	LC


	Listening to an interview with a young British person who has won a musical programme for discovering talent in the US, they lyrics of a song about the month of April, a monologue in which a person explains which prize he/she would choose if he/she won a competition and shy he/she would turn the others down, an interview between a young British person and a DJ and two videos.
Reading a magazine article about the influence of music en human behaviour, defining the meaning of several phrasal verbs, they lyrics of a song  about the month of April, information about performances and performing in public, a monologue in which a person explains which prize he/she would choose if he/she won a competition and why he/she would turn down the rest. the description of a noisy street, full of activity en Chester, England, a short text about the favourite bands of the singer of the group Halestorm, multiple choice questionnaire about music, a text about the pop singer Lorde, and the description of Tentsmuir beach and forest in Scotland.

	Identifying the main ideas, relevant information and general implications of oral and written texts of a certain length.
	LC

	Debate with your classmates about skills for dealing with different situations (“Life skill”: suggestions for giving presentations and keeping calm) the influence of music in our mood and in human behaviour. Music as a universal language.

	Knowing about and using basic Sociocultural and sociolinguistic aspects, such as suggestions for giving presentations and keeping calm, the influence of music on our mood and on human behaviour. Music as a universal language.
 
	LC
SCS 

	Providing personal information and opinions, suggestions, comments, etc., about other subjects: opinions about the photo at the start of the unit and about street music, about music which they find moving, the type of music they prefer, debate about talent shows, information about whether they have ever won a prize, speculation about which four prizes to offer the winner of a talent show, explaining the reasons why they choose one and answering classmates' questions, exchanging monologues explaining why they chose a prize, information about performances and performing in public, conversation for expressing preferences, and presentation of suggestions for giving presentations and keeping calm.

	Producing well structured, coherent texts giving, requesting and exchanging detailed information and opinions.
	LC
SCS 
SIE

	Developing a written text: the description of a place they know, which is noisy and with leisure activities.
	Writing written texts with clear structures with specific information and opinions.
	LC
SCS 
SIE


	ANNEX - KEY COMPETENCES ASSESSMENT RUBRIC


	
	Excellent
	Very good
	Good
	Average
	Not good

	Linguistic communication
	
	
	
	
	

	LISTEN
Includes the gist and specific information in oral messages, given live or using technical means, transactions and daily tasks in personal, public, academic and professional matters.
Includes the main points and relevant details of formal and informal conversations.
Identifying the main ideas and specific information in presentations, talks, explanations and the news.
Distinguishes between sound features, accent, rhythm and intonation in varied contexts and identifies their purpose in communicating the main ideas and specific, relevant information in presentations, talks, explanations and pieces of news.
	
	
	
	
	

	TALK / CONVERSE
Give oral presentations of a certain length, well structured and about academic subjects and answering questions which can be asked about their presentations.
Take part correctly in daily transactions and tasks in personal, academic and professional areas.
Take part in communication exchanges in usual contexts contributing specific information, personal opinions and justifying arguments given.
Expressing yourself correctly in personal, academic or professional conversations you take part in, using well-defined structures and clear pronunciation.
	
	
	
	
	

	READING
Identifying relevant information and the implications of instructions, explanations or norms of certain length and complexity.
Understanding specific details and the implications of texts in different formats.
Understanding relevant information in correspondence, formal and informal, in different formats.
Finding specific information in reference material and material for study for research tasks and work.
Understanding the general idea, essential information and the most relevant ideas in journalistic, literary and fictional texts in different formats.
Valuing reading as a source of pleasure and knowledge.
	
	
	
	
	

	
	Excellent
	Very good
	Good
	Average
	Not good

	WRITING
Using production strategies for writing texts with detailed information and of a certain length.
Filling in forms, questionnaires or printed pages with detailed personal, academic or professional information.
Writing notes, messages, adverts, posts and formal and informal correspondence with relevant information and personal opinions.
Writing texts of a certain length about specific and abstract issues using appropriate vocabulary, spelling, punctuation and correct formats and correct structures, on different formats.
	
	
	
	
	

	Mathematical competences and basic science and technology competences.
	
	
	
	
	

	Putting in order and classifying data following criteria of certain complexity.
Interpret and show simple statistical data on graphs and tables.
Solving puzzles, crosswords and guessing games of a certain complexity.
	
	
	
	
	

	Respect nature and animals in the environment.
Valuing and following healthy habits.
Identifying environmental problems, connecting them with causes and effects and have a critical attitude with regards to your surroundings.
Apply strategies using methods from scientific research.
	
	
	
	
	

	Digital competences
	
	
	
	
	

	Obtaining and preparing information from the Internet for carrying out tasks in English.
Give short presentations and projects of a certain length in English using different formats and digital tools.
Studying and practising English on digital formats, operating in English-speaking environments.
Using ITC for establishing social relationships in other countries in personal, academic and professional areas.
	
	
	
	
	


	
	Excellent
	Very good
	Good
	Average
	Not good

	Social and Civic competences.
	
	
	
	
	

	Taking part in group activities with respect and interest and a proactive, collaborative attitude.
Interacting politely and attention valuing and respecting classmates' opinions, tastes and preferences and explaining your own.
Understanding and valuing the use of English for communicating with other people and to find out about other cultures.
Taking an interest in and respecting the customs, rules and values of countries in which foreign languages are spoken and comparing them with those in your surroundings.
	
	
	
	
	

	Cultural awareness and expressions.
	
	
	
	
	

	Using artistic techniques and items of a certain complexity to prepare and give presentations and projects.
Identifying cultural features of English-speaking countries and compare them in a critical way with their own, showing respect and interest.
Identifying different forms of cultural expression and showing an interest in widening knowledge individually.
	
	
	
	
	

	Learning to Learn
	
	
	
	
	

	Identify, plan and apply objectives correctly and systematically for carrying out tasks, activities and projects.
Using tools and resources individually for clearing up doubts, widening knowledge and correcting mistakes.
Showing an interest in carrying out evaluations of your own progress and identify points for improvement.
Identifying and using different strategies for learning individually.
	
	
	
	
	

	Sense of initiative and entrepreneurial spirit.
	
	
	
	
	

	Identifying and using the most appropriate strategies needed for studying individually.
Have a positive, proactive attitude to reading texts of various types by yourself.
Plan, organise and check your work to be able to present it properly in different formats.
Becoming aware of the consequences of your decisions and deal with the consequences.
	
	
	
	
	


� Royal Decree 1105/2014, which sets the basic curriculum for Compulsory Secondary Education (ESO) and Bachillerato. 





� Royal Decree 1105/2014, which sets the basic curriculum for Compulsory Secondary Education (ESO) and Bachillerato. 





� European Parliament and Council recommendations for key competences for continual learning, 18th December 2006 (2006/962/CE)


� Gardner, H. (1994): Estructuras de the mente: the teoría de the inteligencias múltiples, (Colombia, Fondo de Cultura Económica) and Gardner, H. (2001): La inteligencia reformulada: the teoría de the inteligencias múltiples in the siglo XXI, (Barcelona, Paidós).


� Royal Decree 1105/2014, which sets the basic curriculum for Compulsory Secondary Education (ESO) and Bachillerato.
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