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Time to Shine

Shining Lights is underpinned 
by four pillars:

English for Spanish Speakers
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With a unique learning and assessment journey at its heart, 
Shining Lights is a dynamic blended course for secondary school 
students from A2 - C1+ which provides the tools and foundations 
for learners to explore their full potential and stand out in 
academic studies, exam performance and life.

Integrated learning and assessment

Formative assessment, feedback and recommendations

Problem-based learning

Finds solutions to 
real-world issues Oracy

Confident Communicator, 
active and empathetic listener

Life Competencies

Critical, creative, collaborative, 
life-long learning
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5 Complete the reported statements with the correct 
form of the original verbs.

1 ‘I love films and music videos.’
 Mani told me he … films and music videos.
2 ‘I don’t enjoy radio or podcasts.’
 He said he … radio or podcasts.
3 ‘I’ll make my own music video soon.’
 He said he … his own music video soon.
4 ‘My friends and I have formed a band.’
 He told me he and his friends … a band.

6 Read the statement. Then complete the 
reported speech.

I love entertainment and I love making my own music 
at home. My friends and I play our instruments in my 
bedroom. Yesterday, a neighbour said we were too 
loud, but that doesn’t normally happen. We use this 
room because it’s far away from the neighbours’ flat. 
You can come here and listen to us one day.

Last week, Aisha told me that 1… loved making 2… 
own music at home. She said she and her friends 
played 3… instruments in her bedroom. She told me 
that the 4…, a neighbour had said they were too 
loud, but that didn’t normally happen. She said they 
used 5… room because it was far away from the 
neighbours’ flat. She told me I could go 6… and listen 
to them one day.

7 Tanya has told some people about her friend’s 
podcast. Report what she said.

GRAMMAR
REPORTED SPEECH

1 Discuss these questions  
in pairs. Then watch 
the grammar vlog and 
check your answers.

1 In which country do you think podcasts 
are the most popular?
A China B Sweden C USA

2 What do you think is the most popular 
podcast genre?
A sports B comedy C news
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2 Look at the examples from the grammar vlog. Then 
choose the correct answer to complete the rule in 
the grammar box.

The United States has the most listeners.

She said the United States had the most listeners.

Things are changing fast.

She told us things were changing fast.

I’ve never listened to a podcast.

Steven said he had never listened to a podcast!

I’ll download the first episode tonight.

He said that he would download the first episode 
that night!

Reported speech
When we report what someone said, we usually 
use a reporting verb (said, told me, etc.) and change 
the verb form. We make the verb form go further 
back in the past / forward in the future than the 
original tense.

 Grammar reference and practice page 123

3  Go to the digital activities.

4 Match the examples (1–3) to the rules (a–c).

1 ‘Mark will be here soon.’  Anna said that Mark 
would be there soon.

2 ‘We’ve changed our listening habits.’  They 
said they had changed their listening habits.

3 ‘I listened to it this morning.’  He said he had 
listened to it that morning.

a You may need to change personal and possessive 
pronouns when you report information.

b You may need to change adverbs of place.
c You may need to change adverbs of time.

Tanya said that she knew …

I know a few people who make their own 
podcasts. Yesterday evening, I listened to 
my best friend’s podcast. It’s a review of a 
game that his father gave him. I’ll never play 
the game, but I had fun listening to my friend. 
He’s always been good at entertaining people.

Tanya · Follow
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Integrated learning and assessment

Assessment and learning work together in Shining Lights to help teachers and 
students get the most out of every moment of learning.

There are many different  
types of assessment  
in Shining Lights:

•  peer assessment

•  self-assessment

•  teacher assessment

•  Test & Train Mini in Levels 1, 3, 5 & 7

•  �Personalised Learning  

(reading and listening) 

•  exam tasks and tips

•  unit check ins 

•  Test Generator

In Writing Part 1, you need to reply to an 
email. There are notes on the email showing 
you what points to include. You must include 
all these points.

EXAM TIP

5 Read this email from your English-speaking 
friend Noah and the notes you have made. 
Write your email to Noah using all the notes. 
Use phrases from Exercise 4.

Hi,

I’m going to the beach with my 
cousins next weekend. We’re 
going to the town that you 
often visit. 

We want to stay at the hostel 
there. Is it good? And do you 
know a good place where we can 
have dinner on Saturday evening? 
It can’t be too expensive!

Are there some good activities 
on the beach? I mean boats or 
paddle boards to rent for example. 

I’m really looking forward to it!

Noah

Inbox

Nice 
place!

No,  
because …

Suggest …

Tell him 
about …

EXAM TRAINING WRITING PART 1

6 Read your email again and revise your work. Use 
these questions to help you.

1 Does your email follow the correct structure?
2 Does your email include all the notes in 

the task?
3 Can you see any problems with the language 

(spelling, grammar, etc.)?

7 Now work in pairs. Read each other’s emails and 
give feedback. Use the questions in Exercise 6 to 
help you. Make a note of your partner’s feedback 
and write a second draft of your email.

WRITING
AN EMAIL
1 Work in pairs. Look at the photos. Which photo 

shows a hotel and which shows a hostel? Say how 
you know and which you would prefer to stay in.

2 Read the email. How many questions does Sam ask?

A B

3 Read Lindy’s reply. How many of Sam’s questions 
does Lindy answer?

4 Complete the table with the phrases in the box.

I recommend …  I’m afraid it’s not nice.   
It’s a great place.  It’s horrible!  Lucky you!  
Other … are much better.  There’s a …   
Why don’t you go to …?  You can find a …

Show enthusiasm

Say something is not good

Suggest something

Give information

Hi Sam

That’s great news! Travelling around Arizona is 
a lot of fun. It’s a very beautiful part of the USA, 
with deserts and mountains, and of course, the 
Grand Canyon.

Your mum shouldn’t worry. The roads are good 
and there aren’t many cars. Dad enjoyed driving 
there.

We stayed in two hotels. One was good, but one 
was very old and dirty. I wanted to swim in the 
pool, but the water was brown! Read the reviews 
of a hotel before you book!

Have a good time!

Lindy

Inbox 4 Messages

Hi Lindy

I’m so happy! We’re going on holiday to Arizona 
in the USA! I know that you went there last year. 
Where exactly did you go?

We still need to book a place to stay. Did you stay 
in hotels? Do you think camping is a good idea?

We want to rent a car, but Mum is worried about 
driving. Was it easy to drive around Arizona?

Please write soon!

Sam

Inbox 3 Messages
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ORACY

LISTENING AND RESPONDING
• listening and responding with interest
• responding with respect
• responding with understanding

1 How much time do you and your friends spend 
just talking? Do you like to tell each other stories 
about your experiences?

2 Watch some students  
planning a speaking 
activity and answer the 
questions.

1 Why do the speakers get role cards?
2 What are the two main roles in the activity?
3 What kind of questions do the students need 

to ask?

3  05 Watch the students doing the activity. Which 
of these things does Dan do?

• responds with appropriate phrases to show 
interest and understanding

• listens actively (e.g. looks interested, surprised 
or happy)

• asks follow-up questions to show interest

4  06 Watch the students discussing the activity 
they did and answer the questions.

1 Why did Paula sometimes stop talking?
2 What does Dan say people do better in real-life 

conversations?
3 Was Dan’s body language good? Why? / Why not?
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How confident do you feel about:

• skimming a text for general understanding? 
• finding detailed information in a text in Reading Part 3? 
• using the past simple? 
• using conjunctions? 
• using words and phrases about holidays and travel? 
• giving your opinions in Speaking Part 3? 
• writing an email to a friend in Writing Part 1? 
• making notes while you listen to a recording? 
• listening actively and responding appropriately? 

How do you feel about your progress in Unit 4? Tell your partner.

SELF-ASSESSMENT: UNIT 4

5 Work in groups of three. Student A: Read the 
situation below. Student B: Read the situation 
on page 126. Student C: Read the situation on 
page 127. Take turns to role play your situation. 
One student reacts and the other student makes 
notes on the points below. Then swap roles.

Did the student who was listening:
• react with phrases that fit the situation?
• ask follow-up questions?
• use appropriate body language?

Student A: Your holiday was fun, but the 
journey went wrong. Think about problems 
that could happen (e.g. a cancelled flight, lost 
baggage, delayed trains, full buses, etc.). Tell 
your story.

6 Give each other feedback on how well you listened 
and responded to each other.

PERSONALISED LEARNING

DIGITAL CLASSROOM
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Hi Dev. My aunt is here 
now, so I can’t meet up 
with you. How about 
tomorrow evening?

Dev

…

3 Look again at the texts. Who is each one for? Is it 
for one person, a group of people or for everyone?

4 Look at text F and choose the correct answer.

A The boy’s aunt will visit him tomorrow evening.
B The boy wants to see Dev tomorrow evening.
C Dev can’t meet his friend tomorrow evening.

5 Check your answer with a partner. Say how you 
know that the other answers are wrong.

6 For each question, choose the correct answer.

BOATS FOR RENT  
Maximum four people in a 
boat. Children under ten must 
be accompanied by an adult.

 5.2
1

A Only adults can rent and use the boats.
B Children in a boat must be at least 

four years old.
C Under-ten-year-olds need an adult with 

them on the boat.

Hi Kiera. I’m at the hairdresser’s. If you’re hungry, 
there’s a chicken salad in the fridge. Mum.

2

A Kiera’s mother will eat a salad at the 
hairdresser’s.

B Kiera’s mother has left some food for her.
C Kiera will bring her mother something to eat.

Subject: History project

Please remember to bring boxes for the 
castle-building project tomorrow. Wood 
and brown paper are also needed.

3

A Students will make castles in their history 
lesson tomorrow.

B Students will go out to get boxes and paper 
tomorrow.

C Students will visit castles and other 
buildings tomorrow.

EXAM TRAINING READING PART 1

STRETCH!    Look for 
websites that help students with the B1 Reading 
exam. Make a document with links to useful sites 
and tell other students and your teacher about 
them. Be careful! Some websites look good, but do 
not give good advice!

READING
REAL-WORLD NOTICES
1 Look at the sign and discuss 

the questions.

1 Where is it?
2 Who is it for?
3 Who do you think made it?

In Reading Part 1, you will read five short signs, 
messages, labels or notices. Identifying what 
type of text you are looking at will help you to 
understand the message.

EXAM TIP

2 Look at the different texts. Choose what type of 
text each one is.

an email  a label  a notice  a personal note  
a street sign  a text message

A

The school secretary 
called. Your geography 
teacher is sick and 
there is no school trip 
tomorrow!

C

SCHOOL 
ZONE
Extra slow! 

Monday to Friday  
7:30–16:00

F

HAND WASH ONLY.  
NOT RECOMMENDED 

FOR CHILDREN 
UNDER 18 MONTHS.

B

Subject: Party

Hi all. I wanted to book theatre tickets for us, but 
the show is sold out! What would you like to do 
on Saturday instead? Cinema?

Please reply soon!

D

Online

Opening times Monday to Thursday  
9 am to 5 pm Fridays 9 am to 1 pm  
For urgent appointments outside our 
opening times, please call 0536 88937.

E
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For more information on 
Personalised Learning 
see page 20.

4
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Shining Lights and the Key Competencies

Key competencies are a combination of knowledge, skills and attitudes 
designed to help young people develop tools which they can use both 
academically and in a wider social context. They are an aid to lifelong 
learning and are an essential part of the compulsory learning curriculum.

Shining Lights has been designed to offer numerous opportunities for the 

development of all eight competencies and the specific competencies 

throughout the course. The Teacher’s Book highlights all the competencies as 

they are covered throughout the course. Treatment of competencies in  

Shining Lights is based on the Cambridge Life Competencies Framework 

which clearly defines those found in the new curriculum.

5

C1 Competence in linguistic communication

C2 Multilingual competence

C3 Mathematics, science and technology (STEM) competence

C4 Digital competence

C5 Personal, social and learning to learn competence

C6 Citizenship competence

C7 Entrepreneurship competence

C8 Competence in cultural awareness and expression

 @
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Problem-Based Learning Situations
In Problem-Based Learning Situations, 
students work together to find solutions for 
an open ended problem. This builds 
collaborative as well as independent-
learning skills, and develops both critical 
and creative thinking.

It also helps students learn to present a 
convincing argument by making sure the 
argument really matters to them. When they 
are truly engaged with their subject they will 
want to make others care too.

6
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The Challenge – at the start of each 
unit the main issue is stated and is kept 
as wide as possible so that students 
can choose what aspect they want to 
focus on.  

The steps to complete the Challenge are 
signposted in four challenge boxes 
throughout the unit Think, Prepare/Explore, 
Develop and Present. 

Documentary Grammar Grammar

LEARNING AIMS
 Skills: discuss and create texts about cities
 Grammar: learn and practise zero conditional 

sentences and impersonal pronouns
 Vocabulary: learn and practise words and 

phrases for cities and feelings
 Creative thinking: identify problems and 

solutions related to cities and young people
 Exam practice: Reading Part 1, Reading Part 5,  

Listening Part 4

1 Look at the photo. In pairs, discuss the questions.

1 Where do you think this boy is?
2 What do you think he is doing?
3 Why do you think he is not in a park, in  

a playground or at a sports centre?

2 Watch the video.  
Which three things 
are important for 
making a city good for 
teenagers?

 01
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 THE CHALLENGE
Cities are not always good places for children and 
teenagers to live in.
You will:
• Stage 1 Think: find out more about some of 

the problems that young people have in cities.
• Stage 2 Prepare: focus on a problem you want 

to solve.
• Stage 3 Develop: write a letter with plans for 

creating a better city.
• Stage 4 Present: present your solution.

Think
Discuss the questions with a partner.

1 What makes cities good or bad for teenagers?
2 Where can you find more information?
3 What should be improved in cities? Make 

a list (e.g. safer spaces for relaxing, etc.).

1 2 3 4CHALLENGE

UNIT 5 IN THE CITY
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 THE CHALLENGE
Cities are not always good places for children and 
teenagers to live in.
You will:
• Stage 1 Think: find out more about some of 

the problems that young people have in cities.
• Stage 2 Prepare: focus on a problem you want 

to solve.
• Stage 3 Develop: write a letter with plans for 

creating a better city.
• Stage 4 Present: present your solution.

Think
Discuss the questions with a partner.

1 What makes cities good or bad for teenagers?
2 Where can you find more information?
3 What should be improved in cities? Make 

a list (e.g. safer spaces for relaxing, etc.).

1 2 3 4CHALLENGE

UNIT 5 IN THE CITY

4 Tell a partner about good things and bad things in 
your neighbourhood. If you both live in the same 
neighbourhood, does your partner agree with you?

We have a big park, but the 
problem is, it isn’t very clean.

 Vocabulary reference page 56

STRETCH!  Find out more about one of the 
cities named in the video: Madison, Berlin or 
Vancouver. Is it a place where you would like to 
live? Why? / Why not?

Prepare
1 Form groups of three or four people.
2 Share your lists of things you would like to 

improve in a city from Stage 1.
3 Decide together which are the three most 

important things to focus on.
4 Each person in your group will start looking 

for information on how to improve one of 
these things. Decide where you can find 
information and then start your research.

1 2 3 4CHALLENGE

VOCABULARY
CITIES
1    5.1 Go to the digital activity and match 

the words to the photos. Listen, check and repeat.

 air pollution    apartment block    art gallery    
 fountain    litter    monument    noise pollution   
  pavement    skate park    youth club 

2 Copy and complete the table with words from 
Exercise 1. Add any other words you know.

Good to have in a city Bad to have in a city

skate parks

3 Complete the conversation with words from 
Exercise 1.

Look! It’s my new city! This is our 1….

Of course! She loves paintings and she has a 
job at the 6…. Sometimes I meet her for lunch 
at a café on the 7… or we have a picnic by a 
nice cool 8… in the park. There’s a lot of 9… in 
the park, though. That’s not nice.

Wow, so high!

Where are you now?

We’re at the top! It’s good because the street below 
is so loud. I’ve read that this city has the worst  
2… in the whole country. And the air is bad.

Sitting under a horse!

You mean there’s 3…, too?

????? 

Yes. But it’s cool here. There’s a 4… where 
I can go with my board. And I found a  
5… where I can meet other kids my age.

OK, I’m sitting under a statue of a man 
on a horse. It’s a 10… for a king, I think.

That’s important. Is your mum happy?

Louise Online
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GRAMMAR
IMPERSONAL PRONOUNS

1 Watch the grammar  
animation and answer 
the question.

Does everyone think 
that Springtown is a great place to live?

 03

2 Complete the sentences with words from the 
grammar animation. Then complete the rules in 
the grammar box.

1 … some beautiful old buildings.
2 … a city with interesting history.
3 If you want to relax, … a big park.
4 Yes, because … so many parks.
5 What? … the best city in the world.
6 … warm and sunny in Springtown?
7 What’s good here? … an airport?

Impersonal pronouns
We can use impersonal pronouns as the subject 
of a sentence.
1… can refer to a thing, an animal, a time, a date, 
the weather, etc. It is often followed by is or was 
and an adjective.
2… is cold today.
3 … refers back to a plural subject.
People love our town. 4… like living near a beach.
5… is or There are introduces a noun or noun 
phrase.
6…’s a cinema in the town centre.

 Grammar reference and practice page 118

3  Go to the digital activities.

4 Complete the story with there, it or they and the 
correct form of the verb be.

I like my little town. 1 There's  a great youth 
club here. 2… new and has a lot of good facilities. 
3… also lots of entertainment options and some 
good cafés. 4… cheap, but you can have nice cakes 
and drinks there. We have an outdoor pool, but we 
don’t go there when 5… raining, of course. We need 
an indoor pool. 6… important to have places for 
sport. 7… many places here, but I still like living in 
this town. 8… too big, which I think is an advantage.

PRACTICE EXTRA UNIT 5

DIGITAL CLASSROOM

5 Complete the sentences with it or there and your 
own ideas.

1 My town is nice because …
2 It isn’t perfect because …
3 Some things here are great, for example, …
4 My favourite town is … because …
5 I never want to live in … because …

6 Make a list of all the prepositions of place you can 
remember (in, on, between, etc.).

7 Work in two teams. Team A: Look at the town 
centre map on page 126 for one minute. Try to 
remember everything you see. Team B: Test Team 
A with questions about the map. Then swap roles 
with the map on page 127.

Where is the hotel?

It’s opposite the art gallery.

STRETCH!  Some people choose to live in small 
villages with none of the advantages of a big city. 
Write a short text about the advantages of living in 
a place like that. If you live in a small village, you 
can write about your real life!

Develop
1 In your group, share your information from 

Stage 2.
2 Make a list of the ideas you now have for 

making cities better for teenagers.
3 Choose three ideas that you would like to 

recommend to your local council.
4 Write a first draft of a letter to the local 

council. Say what it should do to make your 
town or city a better place for young people 
to live in.

1 2 3 4CHALLENGE
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7

Speaking to an audience
When speaking to an audience of more than 
one person, you need to speak clearly and not 
too fast; otherwise, people may not be able 
to follow what you are saying. You can record 
yourself speaking or ask other people to give you 
feedback on how you sound.

ORACY

6  5.6 Listen to a games developer called Mona. 
Is she speaking to one person or to a group of 
people? How do you know?

7  5.7 Now listen to Mona talking to a friend. 
Answer the questions.

1 Does she speak faster or more slowly this time?
2 Does she speak more or less clearly?
3 Here are some phrases from the first recording. 

What alternatives does Mona use in the second 
recording?

• male players 
• female players 
• it’s hard to understand 
• exciting activities 

8 Think about your favourite game, sport or hobby. 
Make notes so that you can talk about it for one 
minute. Then work in groups. Take turns to give 
short presentations.

Present
1 Check the first draft of your letter for 

language, clarity and a respectful tone. 
Use the checklist on page 53, Exercise 5 to 
help you.

2 Think about ways you can improve your 
letter and create a second draft.

3 Choose one person in the group to read the 
letter aloud to the class. Then show all the 
letters on a board or on the wall.

1 2 3 4CHALLENGE

LISTENING
AN INTERVIEW
1 Have you got a favourite video game? Tell the class.

2 Read the first part of an interview with a games 
designer. What kind of game has he designed?

Interviewer: Hi Dan. Thanks for coming in to 
talk about your fabulous video game City of 
Mine. Why is it so successful?

Dan: Well, it looks great, like lots of games do. 
It lets you build exactly what you want. I think 
the power to use your imagination in any way 
you like is the number one thing that makes 
people love it. You can play it at your own level, 
too, which is always important.

3 Read the question and choose the correct answer.

In Dan’s opinion, what is the main reason for the 
success of City of Mine?
A It lets you build a city that looks attractive.
B There are no limits to how creative you can be 

in the game.
C You can make the game as easy or as difficult 

as you want.

4 Were the other options in Exercise 3 also 
mentioned in the interview? Why are they wrong?

Underlining key words in the questions can 
help you find exactly the information you 
need. In question 1, it could help to underline 
main reason, not just reason.

EXAM TIP

5  5.5 Listen to the whole interview. For each 
question, choose the correct answer.

2 When players work together, they
A can win competitions.
B can be very creative.
C can make money.

3 Why does Dan think the game is more 
popular with boys than with girls?
A Video games are more popular with boys.
B Boys are more creative.
C He wants to sell it to more boys.

4 Dan thinks he has been successful because
A these types of games are often successful.
B he followed his dreams.
C his game is good and he has been lucky.

EXAM TRAINING LISTENING PART 4
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WRAP UP

Problem-Based Learning Situations

When asked what makes a successful lesson, teachers around the world 
consistently answer, ‘students are engaged’. Problem-Based Learning Situations 
go to the heart of what activates and holds students’ attention: the real issues 
and challenges they face in their own world. 

In Problem-Based Learning Situations, students 
work together to find solutions for an open-
ended problem. This builds collaborative as well 
as independent-learning skills, and develops both 
critical and creative thinking. It also helps students 
learn to present a convincing argument by making 
sure the argument really matters to them. When 
they are truly engaged with their subject they will 
want to make others care too.

Shining Lights includes challenges throughout the 
course. In higher levels the challenges are focused 
around exploring sustainability. The Challenge 
is an issue related to the theme of the unit. For 
example, in a unit about city life, the Challenge 
relates to how cities could be better places for 
teenagers. In a unit about shopping, the Challenge 
relates to more sustainable consumption. What 
exactly the challenge is, however, is decided by the 
students. Letting them define the issue is key to 
true engagement.

The Challenge is an optional feature, and the unit 
will work even if you decide that it does not fit in 
your teaching context. If you use it, you will find its 
components in five boxes and extra material in the 
Teacher’s Resource Bank which offers templates to 
help students complete their projects. Additionally, 
there is material in the Workbook where students 
are able to make notes about each of the 
challenges in the Student’s Book, supplying them 
with tips and space to make notes for each of the 
stages of the challenge.

Finally, the Challenge worksheets that students find in 
their Workbooks are also available in the Teacher’s 
Resource Bank. Like everything else here, they are 
downloadable and photocopiable so you can use 
them as handouts for your class. 

Challenge box

At the start of the unit, the main issue is stated. It 
is kept as wide as possible, so that students can 
choose what aspect of the learning situation they 
want to focus on.

Think

Students think about and discuss the challenge. They 
look at various possible problems arising from the 
issue and start considering how they could find out 
more.

Prepare / Explore (at higher levels)

Students form groups and make a decision on the 
problem to be solved. They make a research plan, 
assigning roles within the group, and start their 
independent research.

Develop

Students share the information they have gathered 
and decide what material they want to use. They 
then draft a document: a letter, a presentation, a 
debate … something they will present to the class in 
the next stage.

Present

At the end of the unit, students are asked to present 
their response to the Challenge, in a way most often 
chosen or designed by themselves.

6
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Oracy refers to the skills and behaviours involved in using spoken language to 
communicate and collaborate effectively. These are not only linguistic skills, 
but the physical, cognitive, social and emotional skills we use when listening, 
speaking and working together.

ORACY

LISTENING AND RESPONDING

• listening and responding with interest

• responding with respect

• responding with understanding

1 How much time do you and your friends spend 

just talking? Do you like to tell each other stories 

about your experiences?

2 Watch some students  

planning a speaking 
activity and answer the 

questions.

1 Why do the speakers get role cards?

2 What are the two main roles in the activity?

3 What kind of questions do the students need 

to ask?

3  05 Watch the students doing the activity. Which 

of these things does Dan do?

• responds with appropriate phrases to show 

interest and understanding

• listens actively (e.g. looks interested, surprised 

or happy)

• asks follow-up questions to show interest

4  06 Watch the students discussing the activity 

they did and answer the questions.

1 Why did Paula sometimes stop talking?

2 What does Dan say people do better in real-life 

conversations?

3 Was Dan’s body language good? Why? / Why not?

 04

How confident do you feel about:

• skimming a text for general understanding? 

• finding detailed information in a text in Reading Part 3? 

• using the past simple? 

• using conjunctions? 

• using words and phrases about holidays and travel? 

• giving your opinions in Speaking Part 3? 

• writing an email to a friend in Writing Part 1? 

• making notes while you listen to a recording? 

• listening actively and responding appropriately? 

How do you feel about your progress in Unit 4? Tell your partner.

SELF-ASSESSMENT: UNIT 4

5 Work in groups of three. Student A: Read the 

situation below. Student B: Read the situation 

on page 126. Student C: Read the situation on 

page 127. Take turns to role play your situation. 

One student reacts and the other student makes 

notes on the points below. Then swap roles.

Did the student who was listening:

• react with phrases that fit the situation?

• ask follow-up questions?

• use appropriate body language?

Student A: Your holiday was fun, but the 

journey went wrong. Think about problems 

that could happen (e.g. a cancelled flight, lost 

baggage, delayed trains, full buses, etc.). Tell 

your story.

6 Give each other feedback on how well you listened 

and responded to each other.

PERSONALISED LEARNING
DIGITAL CLASSROOM
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The information you need in the text will not use 
exactly the same words as in the questions, so you 
need to really understand the text. You should read 
it first for general understanding. Then read in more 
detail as you answer the questions one by one.

EXAM TIP

5 Read the article again and for each question, choose 
the correct answer.

2 How did Martin feel in the first year on the 
campsite?
A glad to be out of his flat
B excited for his happy parents
C bored without his friends
D confused about his parents’ choice

3 For Martin, what is the best thing about living on 
a campsite now?
A His whole life feels like a holiday.
B He is always outside.
C There’s always something to do.
D He meets a lot of fun people.

EXAM TRAINING READING PART 3

6 Look at your answers in Exercise 5 with a partner. Do 
you agree on which options are correct? Together, find 
the phrases or sentences in the article that show you 
the right answers.

Responding with respect
You may not agree with someone, but it’s important to 
listen to them and recognise and respect their opinions.

ORACY

7 Work in pairs. Student A: Make a list of things that could 
be difficult about Martin’s life. Student B: List the things 
you like about Martin’s life. Then discuss the positive 
and negative things about the way he lives. Listen to 
each other carefully.

I understand what you’re saying, but why …?

Yes, but don’t you think …?
I see what you mean.

STRETCH!  Work in pairs.

• Student A: Find out about the benefits for teenagers 
of spending a lot of time outside.

• Student B: Find out about the benefits for teenagers 
of living in a big city.

• Discuss your findings with each other. Which benefits 
do you agree with most? Why?

READING
A MAGAZINE ARTICLE
1 Look at the photo of a boy called Martin. 

Where is he and what is he doing?

2 Read the article quickly. Were your ideas 
about Martin correct?

14-year-old Martin tells us about 
living full-time on a campsite

Until I was ten years old, we lived in the 
centre of a big city, but my parents hated 
it. One day, they met some people who had 
a hotel. The people told my parents that 
managing a hotel was hard work, but that 
didn’t stop them. They saw their chance to 
escape to the countryside to run a hotel of 
their own.

Unfortunately, they couldn’t find a hotel 
for sale, so they bought a campsite. We 
left our flat and a camper van became our 
home. For the first year I hated it but Mum 
and Dad really enjoyed working hard to 
make their dream come true. I understood 
why they wanted to have this life, but what 
about me? My friends were far away in the 
city and I didn’t know what to do all day.

Now I love it! Winters can be a bit boring 
and summers are very busy, but I love being 
outside most of the time. The people who 
come to our campsite are relaxed and want 
to have a good time. And that’s the best 
thing about living here. Every summer, 
I have new adventures. It’s a good life!

3 Read the question and the first paragraph of 
the article. Choose the correct answer.

1 Why did Martin’s parents decide to open 
a campsite?
A to make a lot of money
B to get out of the city
C to meet nice people
D to stop working so hard

4 Which phrase in the first paragraph has a 
similar meaning to get out of the city?

home
Aspecial  

 4.3 
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3  4.7 Listen to a conversation between Orla and 
her uncle. Orla is going to the country in the photo. 
Answer the questions.

1 What country is Orla going to?
2 Why is she going there?
3 How is she feeling about it at the moment?

4 Listen again and decide if the sentences are true or 
false. Correct the false sentences.

1 Uncle Dave is surprised that Orla is 
volunteering so far away.

2 He thinks it is a very bad idea.
3 Orla always has a good time on holiday with 

her parents.
4 Her parents decided that she should try 

volunteering.
5 Uncle Dave thinks that Orla is worrying too much.

LISTENING
A CONVERSATION
1 There are many reasons to travel to another 

country. Make a list with your class.

2 Look at the photo. Where do you think it was taken? 
Do you think it is a popular holiday destination?

Responding with understanding
If someone feels bad, you might want to 
encourage them to see things more positively. 
However, it is also good to show that you 
understand their negative feelings.

ORACY

5  4.8 Can you remember what phrases Uncle 
Dave used to try to make Orla feel better? Listen to 
the last part of the conversation and complete the 
phrases he uses to encourage her.

1 Don’t ….
2 I can ….
3 You’ll be ….
4 You can ….
5 Come ….

6 Read these situations. Would they make you 
nervous? Which situation would make you feel 
most nervous?

• You are giving a presentation to the 
whole school.

• You are travelling a long way alone on a train.
• You are starting a new school.
• You are acting in a school play.
• You are playing in the final of a major sports 

championship.

7 Choose a situation in Exercise 6 or think of a 
situation which makes you nervous. Make notes 
about why. Then tell a partner. Take turns to try 
and make each other feel better.
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4 Work in pairs and discuss these questions.

1 What’s the best kind of holiday accommodation?
2 Do you enjoy going sightseeing? Why? / Why not?
3 Have you ever got sunburnt or seasick?

Listening and responding with interest
Active listening shows people that you are 
paying attention to them. To listen actively, think 
about what people are saying and respond. You 
can use expressions like Really?, Oh no! or That 
sounds great! Your face can also show how you 
feel about the other person’s story.

ORACY

5 These people are all listening to a friend’s story. 
Match the photos to what the people are saying.

1 That’s so funny!
2 Don’t worry. Everything will be OK.
3 Yuk, that sounds really horrible!
4 Oh, that’s fantastic news!
5 What? Is that true? Oh, no!

A B C

D E

6  4.2 Listen to four people telling parts of a 
holiday story. Respond with something suitable.

Look at my nose. I got sunburnt!
Oh, no. Poor you!

 Vocabulary reference page 46

7 PRONUNCIATION  Go to the digital 
pronunciation activity.

STRETCH!  What makes a good holiday for 
people your age? What about people your parents’ 
age? Copy and complete the Venn diagram with 
your ideas.

VOCABULARY
ON HOLIDAY
1    4.1 Go to the digital activity and match 

the collocations to the photos. Listen, check 
and repeat.

 go sightseeing / backpacking / abroad    
 stay at a campsite / in a hotel / in a hostel /    
 in a camper van    
 check in at the airport / to a hotel / online   
  get sunburnt / seasick 

2 Complete the conversation with collocations from 
Exercise 1.

3 Write answers to the questions below. Use 
collocations from Exercise 1.

1 The Rees family want to travel around on their 
holiday. What sort of accommodation is best?

2 The Smith family are on a beach holiday, but it’s 
too cold for the beach today. What can they do?

3 George won’t have time to check in for his 
flight at the airport. What should he do?

4 Susie had a great day at the beach, but her skin 
hurts now. What happened?

5 Will went out on a fishing boat, but he’ll never 
do it again. What do you think happened?

6 Kath and Helena are having their first holiday 
without their parents. They don’t have much 
money. What kind of holiday can they have and 
where can they stay?

Hi! It’s great here. 
We’re 1 staying  at 
a … in our fabulous 
new 2 … ….

Lucky you! But why don’t you 
3 … in a …? You could have a 
comfortable room and a good bed.

That’s expensive and not as much fun! Anyway, 
we’re 4… … in the city this morning and then 
we’re going to the beach in the afternoon.  

That sounds great! Be careful 
in the sun. Don’t 5… …!

I won’t. And we’ve having a boat trip tomorrow.

You’re just jealous!

Don’t 6… …! 

Jake
Online

YOUNG PEOPLE 

WANT …
OLDER PEOPLE 
WANT …

WE BOTH WANT …
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ORACY
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What are the benefits of oracy?

What is oracy?
Oracy refers to the skills and behaviours 
involved in using spoken language to 
communicate and collaborate effectively. 
These are not only linguistic skills, but the 
physical, cognitive, social and emotional 
skills we use when listening, speaking and 
working together. 

Oracy is important because we all need to know 
how to use talk to think effectively together. For 
example, actively listening to the opinion of others, 
turn taking and the use of ground rules ensure that 
group work is effective and truly collaborative.

Oracy skills are not specific to any language or culture. 
Once acquired, they should easily transfer to other 
languages and situations across the curriculum.

Learning 
through talk
Using talk effectively for 
teaching and learning

Dialogic teaching

Learning 
how to talk

Developing children’s 
spoken language skills

Oracy education

Learning  
through talk

Learning 
how to talk

Oracy

The Cambridge approach to oracy
The unique Cambridge approach to oracy across our 
pre-primary, primary and secondary courses has been 
developed in collaboration with Professor Neil Mercer 
and Lyn Dawes at the University of Cambridge. The 
University’s Oracy Cambridge* centre serves to promote 
oracy in schools and in wider society by providing 
training and consultancy, writing government papers, 
organising conferences and publishing handbooks 
and papers.

How is oracy taught?
It is useful to think of oracy having two aspects:

• The first concerns a teacher’s use of talk in the 
classroom to enable the interactive process 
of teaching and learning. In other words, the 
teacher’s talk provides a model for learners 
to follow. This is called dialogic teaching.

• The second concerns the explicit teaching of spoken 
language skills to learners, helping them learn how 
to talk and listen actively. For instance, teachers can 
show learners how to ask effective questions, or how 
to give their opinion. This is called oracy education.

*oracycambridge.org

You can also see the Oracy Framework at the link above.

8

Life skills

Educational goals

Well-being

We need oracy at all ages in all aspects of our lives, at school, at home, at work and in our communities. 
Different oracy skills are needed in different situations, including public speaking and face-to-face 
interactions for example.
We need skills such as:

• listening actively
• recognising key messages
• responding appropriately
• interpreting what someone is saying
• communicating through speech or through body language

All of these skills prepare us for what life offers us.

If learners know how to work in a group and collaborate, well-designed talk activities in all subjects 
encourage active learning:

• Listening actively to the ideas of others helps learners gain knowledge to build on their own ideas.
• Opportunities for questions or debating encourage learners to think critically.
• �Developing ideas through talk provides opportunities for learners to add more into their written 

answers.
• �Using vocabulary and terminology out loud develops learners’ confidence to use them in their 

written work.
• Trying to put their thoughts into words can help learners clarify their own understanding.

Research has shown that:
• �Learners who are regularly and actively involved in wholeclass dialogues have more positive atti-

tudes to school.
• �Learners who are offered more opportunities to engage in discussion will improve their social and 

emotional awareness, leading to better human connections.
• �Learners who can express themselves will be better equipped to identify their emotions, or perhaps 

have the confidence to reach out to a trusted adult when they need support.
• �Learners who understand how to listen out for and express their own emotional needs, can help to 

form healthier and more respectful relationships in which each person has a voice, and each person
is prepared to listen with compassion.
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Learning aims 
showcase the skills and 
language that students 
will learn in the unit.

Documentary videos 
showcase the skills and 
language that students 
will learn in the unit.

LET’S TAKE A LOOK AT A UNIT 
FROM  B1
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Oracy skills are clearly set out,
and the learning starts right here 
in a group discussion to activate
students’ prior knowledge.

Striking images to 
introduce the unit topic.
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UNIT WALKTHROUGH
Oracy tips appear in every 
unit and support students to 
develop communication skills.

Digital interactive 
whiteboard 
activities on 
Presentation Plus 
allow you to present 
the new vocabulary 
in a heads-up 
interactive activity.
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Stretch activities throughout the unit 
encourage students to think further 
about the topic and offer an opportunity 
for guided practice for fast-finishers.

Exam training 
tasks provide 
guided practice of 
Cambridge English 
Qualifications tasks. 
Exam tips give useful 
and practical 
advice.
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UNIT WALKTHROUGH

Around halfway through the unit 
students can pause and reflect 
on how they are doing so far.

Scaffolded 
discovery grammar
tasks and extra 
digital activities
provide ample 
opportunities for 
both classroom 
presentation
and heads-down or 
individual
practice.

Grammar is presented through two dynamic 
and teen-centred videos per unit, a grammar 
vlog and a grammar animation.
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Think outside the box reading and listening 
texts turn the unit topic on its head to develop 
students‘ critical and creative thinking skills.
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UNIT WALKTHROUGH

Speaking Exam Videos 
offer a model for 
students to then go
on to do an exam task 
themselves
in guided practice. 
There is extra
communication 
practice in the
Teacher’s Resource 
Bank, where
students work in pairs 
to carryout scaffolded 
tasks.

GRAMMAR BOX
This provides simple 
grammar explanations
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Writing
Each Writing page focuses on a different text 
genre. Writing tasks are presented with 
scaffolded activities and a model text

Extra Writing 
Worksheets
which expand on  
the skills
needed for different 
writing
genres are  
available in the
Teacher Resources.

Peer review activities encourage 
students to support each other in their 
learning and approach the writing task 
activities in a thoughtful way.
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UNIT WALKTHROUGH

Listening activities provide 
both exam type and 
standard listening practice.
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Oracy skills 
The oracy skills focus is clearly 
stated at the top of the page in 
each even-numbered unit.

Oracy tasks are 
practical and
relevant to students’ 
own lives,
ensuring they are 
motivated
and engaged in the 
topics.
In the final video 
students
watch the group 
discussing
how they carried 
out the task,
providing a model 
for self and
peer-evaluation.
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UNIT WALKTHROUGH

Digital Classroom

Assign extra vocabulary activities at your class’s CEFR level in our  
multi-device language practice application, Practice
Extra on Cambridge One. The correct answers are included so students  
can understand and learn from their mistakes.
Students can also access Practice Extra themselves for self-study.

Every unit ends with a Vocabulary 
Reference page where you will find 
both vocabulary sets from the unit.
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STEAM 
INVESTIGATIONS

Decide which types of surveillance in 1.1 

you think could be in schools in 2050 and 

your opinions about it.

Prepare a slide presentation about 

surveillance in schools in 2050.

Include some graphs or statistics in your 

slide presentation.

In small groups, each choose one of the 

types of surveillance in Engage to research. 

Find out where it is used and what it is 

used for.

Share your information with the rest of 

your group.

CREATERESEARCH

  INVESTIGATE: How will surveillance change 

in schools?
4444

• What other street situations can security 

cameras show?

• How can security cameras help the police / 

local community?

• What other surveillance technology do 

you know?

  THINK    1111

PHYSICS, MATHS, ARTS

Are you being watched?

1.1

1.2

2.1

2.2

2.3

TECHNOLOGY

Surveillance is the use of technology to identify 

people or to follow their movements and 

behaviour. Many people think that surveillance 

helps to create a safe society. However, people 

are also worried about it. They say that some 

technologies give too much power to people who 

want to know about our lives.

Here are some examples of surveillance in our 

world today.

  ENGAGE2222

AND SOCIETY

CCTV cameras record live film 

on the street or in buildings.

Contact tracing, for example, using apps, 

can be used to record where people have 

been and who they have had contact with.

Trackers are fitted to cars and 

pets. They help the police find 

their location if they are stolen.

Biometrics can be used to identify people by 

checking their fingerprint or iris in the eye.
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STEAM INVESTIGATIONS

CREATE
Draw a short comic with six to eight boxes using the three groups of people in the photos, and the opinions you wrote in 1.2.Add a speech or a thought bubble beside each person. Write what they say or think about artificial meat.

In small groups, discuss which groups of people in the photos would be against the development and sale of artificial meat.
Write two or three opinions for and against the development and sale of artificial meat for each group.

RESEARCH

  INVESTIGATE: What do people think about lab-grown meat?

4444

  ENGAGE2222

• Do you eat meat?
• What are some problems with eating meat?
• What other foods can you eat instead of meat?

  THINK    1111

BIOLOGY, CHEMISTRY, ARTSWould you like to eat  lab-grown meat?

1.1

1.2

2.2

2.1

FoodFood    
    

healthhealth
Many people have become worried about the environmental and health impacts of eating meat. For example, a recent study showed that the number of people in the UK eating meat daily fell by 17% from 2011 to 2021.

Many other food types can substitute for meat as part of a balanced diet, such as tofu and beans. However, scientists have recently invented a way to produce artificial meat that does not hurt animals. This is called lab-grown meat.
To make lab-grown meat, stem cells are taken from an animal and grown in the lab.

The first artificial meat was a burger made from cow cells in 2013. In 2020, Singapore became the first country to approve artificial meat for sale in shops: chicken nuggets made in the lab.

Scientists explore new ways of producing meat

Vegan friends eating 
ARTIFICIAL MEAT

and
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Students can build on their work in the previous units with our cross-curricular STEAM 
(Science, Technology, Engineering, Arts and Maths) investigations at the end of the 
Student’s Book and in the Digital Review units.



EXAM PREPARATION   

Expertly crafted
preparation
materials
Cambridge exam preparation 
materials draw on the expertise 
of a whole team of writers, 
teachers, assessors and exam 
experts. Teams at Cambridge 
English create the tests and 
every single task in our 
materials has been carefully 
checked to be an accurate 
reflection of what test takers 
find in the test.

Access to Test & Train Mini

Full practice test at each level

Speaking test videos available  
in teachers resources

22 |  Shining Lights  |  EXAM PREPARATION
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•  �The first level in each pair (A1, B1, B2, 
C1) has abridged versions of exam 
practice tasks. Every level has 
complete exam practice tasks in the 
Workbook.

• � The second level in each pair (A2, B1+, 
B2+, C1+) has complete exam tasks 
and covers each exam task type twice 
across each level. The second level 
 in each pair also includes access to 
Test &Train Mini.

�The full exam practice test 
is also available in the 
Student’s Resources and 
the Workbook has full  
(not abridged) exam tasks.

Cambridge  
English Scale

Shining 
Lights level

Cambridge English  
Qualification

180 and above
C1+

C1 Advanced
C1

160–179
B2+

B2 First for Schools
B2

140–159
B1+

B1 Preliminary for Schools
B1

120–139 A2+
A2 Key for Schools

100–119 A2

CEFR LEVELS
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DIGITAL TOOLS

Presenting all your digital tools  
together in one place!

Shining Lights offers teachers and students a full 
range of digital support on Cambridge One.

Presentation Plus
Digital front-of-class preparation, with 
Interactive Student’s Book and Workbook, 
embedded audio, video and activities, 
and PDF of the Teacher’s Book. It also 
contains:

•  �Three extra Digital Units:  a short starter 
unit and two complete units.

• � Two Digital Review units to review the 
language and skills taught in the previous 
five units.

• � Link to Kahoot quizzes. 
• � Access front-of-class Games by clicking 

on the vocabulary reference page at the 
end of each unit.

Test Generator
An easy-to-use tool to customize and create 
end o unit, end of term, and end of year tests, 
as well as placement test and exam practice 
tests.

Teacher’s Resource Bank
A complete package with all the classroom 
resources teachers need:
•  ��Grammar and vocabulary worksheets
•  ��Oracy worksheets
•  �Challenge Project worksheets
•  �Speaking and communication worksheets
•  �Writing tasks and worksheets
•  �STEAM investigations
•  ��Sustainability projects
•  �Mediation worksheets
•  ��Literature worksheets
•  ��Integrated Learning and Assessment
•  ��Programaciones
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Practice Extra
•  �Mobile-friendly platform and content.

•  �Bite-sized learning activities.

•  �Performance tracking.

•  �Fun games.

Student’s eBook and eWorkbook
Interactive eBooks include integrated activities 
and the possibility to set homework, track 
students’ progress and grade online.

Test & Train Mini
•  �Ensure your students are exam-ready with Authentic 

Cambridge English Qualifications practice tests to 
develop exam strategies and skills.

•  �Easly check your students’ progress and scores for A2 Key 
for Schools, B1 Preliminary for Schools, B2 First for schools 
and C1 Advanced.

Personalised Learning

Additional reading and listening skills practice at the individual 
student’s level with bite-sized, innovative exercises that are 
achievable yet manageable to help meet your students’ diverse 
needs.

Benefits to students:
•  �Tailored practice 

that meets the 
individual student’s 
needs.

•  �Reinforcement 
and extension activities 
to motivate and 
challenge learners.

Benefits to teachers:
•  �Diverse students’ needs 

in mixed-ability classes 
are met, saving time.

•  �Confirmation of individual  
and group progress. 
to motivate and 
challenge learners
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COURSE COMPONENTS
STUDENTS

Students Book  
with Interactive eBook

 � Ten units, structured in 
pairs - plus three fully 
interactive extra digital 
units in Presentation Plus.

 � Odd numbered units focus 
on Problem-based learning.

 � Even-numbered units focus 
on Oracy.

 � The eight LOMLOE Key 
Competencies are 
integrated into every unit.

Also included:

- STEAM pages.

- �Grammar Reference and 
Practice.

Digital Student’s Book 
and Workbook
For teachers interested in a 
fully digital classroom with the 
possibility to set homework, 
track students’ progress and 
grade online. These books are 
hosted on BlinkLearning, can 
be used online and offline and 
are both multiplatform and 
multi-device.

Workbook  
with Digital Pack

 � Full-colour Workbook with 
extra exercises and 
activities to practise all four 
language skills.

 � Odd-numbered units include 
space to record useful 
language, plan and evaluate 
work on the oracy task. 

 � Additional Problem-based 
Learning material with tips 
and where students can 
take notes on each stage of 
the challenge.

Also included:

- �Pronunciation practice

- Vocabulary Builder

- �Pronunciation practice

Student’s Digital Pack
The Workbook includes a code with access to: 

  �eWorkbook: an interactive version of the 
workbook with the possibility to set 
homework, track students’ progress and 
grade online. 

  �Practice Extra: online consolidation 
activities for grammar, vocabulary, and skills 
for homework or class. 

 � Test & Train Mini (levels A2+, B1+, B2+ and 
C1+): authentic Cambridge English 
Qualifications practice tests to ensure that 
your students are ready for their exam. 

 � Personalised Learning: additional reading 
and listening skills practice at the individual 
student’s level with bite-size exercises. 

 � Additional Learner Resources.

Student’s Interactive  
eBook 
The Student’s Book gives 
access to:

 � Interactive eBook: an 
interactive version of the 
printed book with audio, 
video and online activities, 
with the possibility to set 
homework, track students’ 
progress and grade online.

Digital
Support
With Shining Lights 
everything you  
need is on 
Cambridge one.

Cambridge One

Cambridge recommends the 
responsible use of technology.
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TEACHERS

Teachers’ Book  
with Digital Pack
The Teacher’s Book is interleaved 
with the Student’s Book pages 
and includes:

 � An introduction which outlines 
the course content.

 � An overview of the unit content 
and aims.

  �Easy-to-find answer keys and 
audioscripts. 

  �STEAM investigation section. 

 � Grammar Reference and 
Practice Answer Key.

Teacher’s Digital Pack
A code in the Teacher’s Book gives access to everything that 
learners can see, plus:

  �Presentation Plus: presents content with interactive activities 
from the Student’s Book and Workbook, integrated video and 
audio, access to the Teacher’s Book, and extra content such as 
Digital Units and Games. This new version also allows teachers to 
create assignments directly from the screen.

  �Test Generator: an evaluation tool that allows teachers to create 
ready-made and fully customisable tests at three levels of 
difficulty.  A placement test is also available to check your 
students’ level.

 � Teacher Resources: includes downloadable, photocopiable 
material to dip into depending on the needs of each class. These 
resources feature extra worksheets, templates, as well as audios, 
videos and transcripts.
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