
Prepare!

The Emotional Syllabus is one of the resources we offer as part of the Cambridge Learning Journey. 
As you may already know, the Cambridge Learning Journey is the educational route which Cambridge 
University Press offers young learners from infancy up to late adolescence through its courses and 
accompanying resources. The aim of this learning journey is to help young learners not only become 
academically competent adults, but also to gain emotional and social competences. 

Recent psychological studies have shown that a developed emotional competence favours both our 
social adaptation and the resolution of conflicts, but also improves our academic performance, our 
ability to make decisions and our well-being.

Our emotional education starts at an early age. After only a few months, a baby can express such 
emotions as surprise, anger, happiness and even fear. In the first few years other emotions begin to 
surface, such as love, sadness, shame and disgust. Children also learn how to recognise emotions 
in others and develop self-control mechanisms. In general, when children are around seven or eight 
years old they have a well-established understanding of their own emotions and those of others and 
begin to be able to talk about them. But their emotional education does not end at this point. In the 
following years of adolescence there is still a lot to learn and discover. They find that they begin to 
feel different emotions at the same time, which can cause complex mood swings where, for example, 
enthusiasm could have its origins in another emotion, such as love. Luckily, at this stage, they have 
more resources to control their emotions, amongst these is the capacity to make value judgements 
or to be aware of the consequences of the decisions they make when influenced by their emotions. 
They feel a deep need to create and maintain friendships, where the expression of and openness to 
emotions are key, along with the ability to positively impress others.

From a pedagogical perspective, it is a question of helping them identify and recognise both their own 
emotions and those of others, to control their reactions to situations which affect them in order to 
give an adequate response, to develop empathy and the ability to listen, so their relationships with 
others are friendly and honest. This will arm them with the capacity to construct the emotional states 
they need to deal with everyday situations and feel physically and mentally healthy.

The ideas put forward in the work of Rafael Bisquerra Alzina and Núria Pérez Escoda (2007) have 
been used as a point of reference to draw up an Emotional Syllabus, which includes a list of the 
emotions present in our materials along with each of the related emotional competences, teaching 
notes and extra worksheets full of ideas for working with the emotions and their competences in the 
classroom.

What's the Emotional Syllabus about?
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New year, new 
challenge

Live music

Forces of nature

Virtual action

Family matters

p11 Reading

p15 Reading/ 
                 Talking points 

p27 Listening

p33 Reading

p21 Reading

SATISFACTION

DESIRE

ASTONISHMENT

DISCOURAGEMENT

ANGER

Self-awareness > Make decisions based on 
your own emotions.
Self-motivation > Get emotionally involved in 
the positive aspects of your life.

Social awareness > Understand that in 
human relationships sincerity and reciprocity 
are fundamental.
Life and well-being awareness > Have the 
capacity to enjoy positive experiences in 
social life.

Life and well-being awareness > Have the 
capacity to enjoy positive experiences in all 
areas of life: work, social and personal.
> Have the capacity to set ourselves positive 
and realistic goals.

Social awareness > Control basic social 
abilities: having an open attitude to dialogue.
> Show respect to others.

Social awareness > Have the capacity to 
prevent and resolve interpersonal confl icts.
> Show respect to others
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Ask students to complete this quote from Madeleine: “It gives me a sense of satisfaction to feel I’m making a 
contribution to society”. Ask students if they have participated in any type of programmes like these. Ask them to 
choose which of the three shown they would prefer. Can they think of other enrichment activity possibilities that would 
give them more sense of satisfaction?

Ask students which riders from the text they think are the most ridiculous, why? In groups, imagine half of them are in a 
band, the other half manage a venue. Give students time to plan a roleplay, the musicians have to decide on a list of riders, 
the managers have to decide which they are willing to supply, and which they are not, and why.

Recap with students on some of the most astonishing forces of nature they have seen in this unit, and others they are 
aware of. Write them up on the board in a circle. Groups now take turns to connect 2 words with a comparative sentence, 
using expressions form the Grammar section. Award points for correct grammar.

Ask students if they are gamers. Have they ever heard someone saying gaming is a waste of time? How do they feel when 
they hear this? Is it fair? One idea is that someone who spends 3 hours on a game should spend 3 hours outside fi rst, before 
they play. Do you agree with this? Should there be limits on gaming time? What might be the dangers if there aren’t limits?

Ask students about their own brothers and sisters (or cousins/friends if they are only child) if they have any.  Do they ever fall 
out? Do they make each other angry? Ask students for ideas about how to calm a situation when their anger gets out of control. 
Some people say take a deep breath and count to 10. Do they agree with this? What advice can they think of? Discuss.
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Creative eating

Teen fi ction

Spend or  save?

Give me  a hand

Getting away 
from it all

p37 Reading

p43 Reading 

p54 Vocabulary  

p59 Reading

p47 Reading/ 
                  Talking points

DISGUST

PLEASURE

HAPPINESS

ENTHUSIASM

SOLITUDE

Social awareness > Show respect to others.
> Be capable of cooperating with others.

Self-awareness > Make decisions based on 
your own emotions.
Self-management > Generate positive 
emotions and enjoy life.

Life and well-being awareness > Have the 
capacity to enjoy your own well-being.
Self-motivation > Get emotionally involved in 
the positive aspects of your life.

Self-motivation > Evaluate social and 
cultural messages in the media critically.
Life and well-being awareness > Have the 
capacity to enjoy your own well-being.

Self-management > Reduce the length and 
intensity of negative emotions.
Self-motivation > Have the capacity for self-
motivation.
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Ask students if they have/would try insects? What about igunaq? Would a payment of money aff ect their answers? How 
much would they have to be paid? Ask students in groups to think about disgusting foods they have heard about. Is there a 
food in their country which other nationalities might fi nd disgusting? Is it right to judge a diff erent culture based on the food 
and drink they enjoy? 

Ask students to discuss the following statement and decide if they agree with it or not: *’Reading is like an infectious disease: 
it is caught not taught, and you can’t catch it from someone who hasn’t got it …’ If any of the students are keen readers, who 
did they “catch” it from? Can they pass it on to their classmates who don’t read?

*(Christine Nuttall (1983) Teaching Reading Skills in a Foreign Language. Oxford: Heinemann Publishers.p192)

Ask students to imagine a future society that didn’t use money. People would contribute by doing the job that they enjoyed. 
Would the world be a happier place? Why/why not? In groups asks students to imagine some of the advantages and 
disadvantages of this society under the one of the following categories: Entertainment, Food and drink, Justice system and 
Employment.

Ask students if they think the article is fair. Do they have to do chores at home? Is this something they like/would like to 
do? How could they become more enthusiastic about doing chores at home? Which chores do they think should be done 
by parents, and which by them?

Ask students if they would prefer to travel alone? What dangers might they face travelling alone to other countries? What 
items do you think you couldn’t live without if you were to travel alone? In groups, make a list of the 5 things you’d need to 
take. Compare with the class.
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The digital age

My circle of 
friends

Accident and 
emergency

Telling the truth

Sports stars

p65 Reading

p69 Reading

p83 Listening

p87 Reading

p77 Reading

ASTONISHMENT

INSECURITY

COMPASSION

GUILT

EXCITEMENT

Life and well-being awareness > Have the 
capacity to enjoy positive experiences in all 
areas of life: work, social and personal.
> Have the capacity to set ourselves positive 
and realistic goals.

Self-motivation > Have a positive image of 
yourself.
Social awareness > Be capable of 
communicating eff ectively

Life and well-being awareness > Look for help 
and resources.
Self-awareness > Understand how others feel.

Self-awareness > Name your emotions.
Self-management > Be conscious of how 
emotions infl uence behaviour.

Self-awareness > Make decisions based on 
your own emotions.
Life and well-being awareness > Have the 
capacity to enjoy positive experiences in social 
life.
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In groups, ask students to brainstorm the most amazing technological devices over the last few years. Which do they think 
are the most astonishing, which are the most boring? Share ideas and discuss.

Ask students to discuss the following questions: Do you actively use social networking sites? Are you connected to more than 
150 friends? Do you agree that constantly examining your friends’ profi les can make you feel insecure about your own life? 

Ask students in pairs to plan an interview between a journalist and one or more of the characters in either of the 3 stories 
they have listened to. Get students to then swap there interviews and act out each other’s work.

Ask students to discuss how guilt is related to lying. Can they can spot someone when they’re lying. Give them a test: tell 
them 3 facts about yourself, but one of them is false. Students are allowed to ask follow up questions to try and discover 
the false statement. Repeat process in groups.

Ask students if they would like to represent their country in the Olympics? If so, which sport would they choose, and why? 
In groups, get students to brainstorm some particularly boring sports. Have groups share and decide on the most boring. 
Now, tell them they have to invent new rules to make the sport more exciting for the TV viewers.
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Who cares?

Art is fun!

Against the law

Places to hang 
out

Challenging fate

p90 Reading

p99 Reading

p109 Reading

p113 Reading

p103 Reading

HELPLESSNESS

ADMIRATION

REMORSE

SERENITY

PRIDE

Self-management > Manage frustration.
Social awareness > Be capable of cooperating 
with others.

Life and well-being awareness > Have the 
capacity to enjoy positive experiences in social 
life.
Social awareness > Understand that in human 
relationships sincerity and reciprocity are 
fundamental.

Social awareness > Have the capacity to 
infl uence or manage other people’s emotions.
Self-awareness > Understand how others feel.

Self-management > Generate positive 
emotions and enjoy life.
Life and well-being awareness > Have the 
capacity to set ourselves positive and realistic 
goals.

Self-motivation > Feel optimistic and 
capable, intend to make the world a better 
place.
Social awareness> Be capable of 
cooperating with others.
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Ask students how important they think climate change is on a scale of 1 – 10.Now, ask them how concerned they are on a 
scale of 1-10. And how concerned do they think their government is on the same scale? What response would they like their 
government to take? In groups, have them plan out the government’s ideal response over the next 10 years.

Ask the students if they like the rubber duck artwork form the text. Could they imagine that in their city? If their city had 
an art budget of $100,000 do they think it should be spent on an outdoors sculpture, a music festival, a visiting artist’s 
exhibition, or something else? Ask them to discuss their opinions in groups, then share with class.

Establish that Martin felt remorse for what he did. Check understanding of the concept. Do the students agree that showing 
remorse for a crime or action should help to lighten the punishment? Ask students to discuss the following: If Martin had got 
sent to prison and then got injured in prison, whose fault would that have been? The parents? The judge? Martin’s?

Ask students if they have a certain place where they like to be alone. Does it help to relax them? Ask the class if they ever 
spend time alone, and without their phones or other devices, or are they always connected to someone through technology or 
proximity? Do they think at least one hour a day should be completely switched off  from others? Or one day a week? Discuss. 

Ask students how they think these people felt after overcoming the obstacles to success. List the words up on the board, 
try to elicit the word pride. Tell the students to choose 1 of the words on the board and fi nish the following statement about 
themselves: “(__Pride__) is how I feel when …”
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