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Vocabulary and 
grammar 6

Personalised sentences
These activities provide personalised practice of new vocabulary or grammar while engaging all four skills of 
writing, reading, speaking and listening. The only material that’s required is some blank paper!

Who’s the writer?

1 You’ve just focused on and clarifi ed the meaning of some new words or expressions, for example those in 
exercise 3a below:

English Unlimited Upper Intermediate, Unit 9

Now you want to provide learners with some personalised practice of the vocabulary.

2 Give each learner fi ve or six slips of paper. On each slip, they write a true sentence about themselves using 
one of the target expressions:

I’m a supporter of Newcastle United football club.

3 Ask learners to fold up each slip of paper. Collect in all the folded slips and put them on a chair in the middle of 
the room.

4 Tell learners to stand up. Each learner takes one slip of paper and reads what it says in silence. Then they 
move around the room and ask the other learners questions to fi nd out who wrote the sentence.

It’s a good idea to demonstrate this fi rst while all the learners are standing up:

T: Marek, do you like football?
S1: Yes, I do.
T: Are you a supporter of Newcastle United?
S1: No! I support Barcelona.
T: OK. Ania, what about you? Do you support Newcastle?
S2: Yes, they’re my favourite team.
T: Did you write this sentence?
S2: Yes!
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4 a Match 1–5 with a–e to make fi ve sentences from the article.

1 The director is responsible for 
2 It’s up to the DP to
3 It’s the camera operator’s responsibility to
4 The focus puller’s main task is to
5 The clapper loader’s duties include

a focus the camera.
b make sure the camera moves smoothly.
c make sure the team delivers what the director wants.
d interpreting the screenplay.
e loading fi lm into the camera.

 b Cover 1–5. In pairs, look at a–e and say who’s responsible 
for each thing, using the highlighted expressions from 4a.

5  Look at two more sentences from the article. Which expressions in the box can 
replace the highlighted expressions in each sentence?

manages answers to oversees reports to supervises

• On a fi lm set, everybody is accountable to the director.
• The director of photography is in charge of the camera and lighting crew.

6 a Think of a team or organisation you belong to or know about, for example:

your department at work a club or society a small company your government

  Think about how to describe it using the language in 4 and 5.

1 What are the responsibilities of the different people? How are they related?
2 Do you think the team or organisation always works well? How could it be made 

to work better?

 b Listen to each other’s descriptions. Which roles within each team or organisation 
sound the most challenging?

Roles
1 3.3  Listen to Josette talking about the different 

roles she has in her life.

1 What’s her connection with the fi lm industry?
2 What other life roles does she mention?

2 3.3  What details did Josette give about each role? 
Talk together, then listen again to check. 

3 a Here are some expressions from Josette’s talk. 
What’s the next word? 

1 I work ... 5 I act ... 
2 I’ve taken on the role ... 6 I belong ...
3 I’m a member ... 7 I do voluntary work ...
4 I play an active part ... 8 I’m a supporter ...

 b Look at the script on p152 to check.

4 a Work alone. Think about these questions.

1 What different roles do you have in your life? Make a short list.
2 What does each role involve? How much of your time or energy does it take up?
3 Would you like to change the roles you have in your life? Why? / Why not?

  Choose language from 3a to help you talk about your roles. 

 b Tell each other about your roles in life. What new information did you fi nd out about 
each other?
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5 When a learner finds the writer of a sentence, they put it to one side (e.g. put it in their pocket), take another 
sentence from the chair and continue. Their goal is to find the writers of as many sentences as they can.

6 When all the sentences are gone, ask learners to sit down. Find out who collected the most sentences.

7 In pairs or small groups, learners show each other the sentences they collected and say who wrote them.

8 To round off the activity, ask one or two learners to tell the class some of the most interesting things they found 
out about their colleagues.

There are a number of ways of varying or extending this activity:

•	 Give	each	learner	a	single	sheet	of	paper	with	a	number	on	it.	Working	alone,	learners	write	all	their	sentences	
on the sheet. Collect in the sheets and stick them on the walls around the room. Learners stand up, read the 
sentences and note down who they think wrote each numbered sheet. Then ask learners to sit down and tell 
you who they think wrote each sheet. Finally ask the writer to reveal their identity. 

•	 Instead	of	having	learners	move	around	the	room,	simply	collect	in	the	learners’	sentences	(either	on	separate	
slips of paper or on single sheets). Say the sentences while the learners listen and shout out who they think the 
writers are.

•	 After	any	of	the	activities	above,	you	can	return	the	sentences	to	the	people	who	originally	wrote	them	and	
then ask learners, in pairs or small groups, to listen to one another’s sentences and use them as a basis for 
deeper discussion :

‘Why Newcastle?’ ‘How long have you been a supporter?’ ‘Have you ever seen them play?’

True or false?

1 On the board, display some sentences about yourself incorporating the new vocabulary. Tell the learners that 
some of the sentences are true while others are false. In pairs or small groups, ask learners to discuss your 
sentences and decide which they think are true or false. This will of course be more interesting if the answers 
are not obvious! 

2 Discuss as a class. Ask learners to tell you which sentences they think are true or false, and why. Then tell 
them the answers, adding a bit of explanation where necessary.

3 Now ask learners to do the same. Working alone, ask them to write their own sentences using the new words 
or expressions from the lesson, some true and some false. You may want to specify an exact number, e.g. four 
true and two false. While learners are writing, monitor to check that they’re using the vocabulary correctly and 
be ready to help with any extra language they might need.

4 In pairs or small groups, ask learners to take turns to listen to each other’s sentences and guess whether 
they’re true or false. For each sentence, they should try to give reasons for their guesses before the writer 
reveals the answer.

5 Round off the activity by asking a few groups to tell the class some of the most surprising things they 
discovered about their colleagues.


